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Introduction. An integral part of Ukraine's sustainable
development in the long term has been the development of
a high-quality and comprehensive education sector. The
challenges for our country were fisible with no exceptions at
every stage of implementing the state strategy for the
education development, but the very initial step was a
reasonable and justified by European practice decision to
implement the Bologna Process. Reform, as world
experience shows, is a dynamic and complex phenomenon
that requires consistent decisions at both the regulatory and
executive levels. Therefore, it is not surprising that Ukraine
did not become an exception and rather quickly outlined the
peculiarities of the Bologna process implementation in
higher education institutions (hereinafter — HEI). Not only the
difference between the actual results and the planned ones
was noticeable, but also the fact that the newly created
education system appeared as an autonomous
consequence of the implemented reforms, but not as a
primary goal, which thus remains unreached in many
parameters. This has led to the need to revise and rethink
the process of reform tasks realization.

The purpose of the article is to highlight trends in the
Bologna process in Ukraine. Corresponding tasks were:

1) Analyze the current state of Bologna process
principles implementation over the past decade in Ukraine.

2) Describe the current state, problems and
implementation degree of key provisions within the Bologna
Declaration.

3) Identify trends in the Bologna process in Ukraine.

Analysis of recent research and publications. The
issues of determining the state of the Bologna process in
Ukraine were studied in their works by such Ukrainian
scientists as |. Bekeshkina, O. Zlobina, and A. Koretska
[Bekeshkina, Zlobina, 2012]. The process of introduction of
key principles of the Bologna process in Ukraine was
analyzed by V. Kremin [Kremen, 2008] and T. Kozma,
M. Rebay, A. Shkhida [Kozma, Rébay, Ohidy, Szolar, 2014].
Based on the results of these studies, there is a need to
identify current trends in the Bologna Process in Ukraine to
improve the results of the implemented reforms.

Presentation of the main positions.. To clarify the status
and highlight the results of the Bologna Process in Ukraine,
in October-November 2020 we conducted a study that
included interviews with participants in the educational
process and surveys of 410 students representing different
types of universities, in particular:

e multidisciplinary  (45.37 %): Taras Shevchenko
National University of Kyiv (Kyiv), National University Kyiv-
Mohyla Academy (Kyiv), V.N. Karazin Kharkiv National
University (Kharkiv), lvan Franko National University of Lviv
(Lviv), Taras Shevchenko National University, "Chernihiv
Collegium" (Chernihiv);

® specialized (54.63 %): Kharkiv National Pedagogical
University named after G.S. Skovoroda (Kharkiv), Municipal
Institution "Kharkiv Humanitarian and Pedagogical Academy"
of Kharkiv Regional Council (Kharkiv), Kyiv National
University of Trade and Economics (Kyiv), Kharkiv State
Zooveterinary Academy (Kharkiv), Kharkiv Regional Institute
of Public Administration of the National Academy of Public
Administration under the President of Ukraine (Kharkiv),
Kharkiv National Economic University named after Semyon
Kuznets (Kharkiv), National Aerospace University named
after . ME Zhukovsky "Kharkiv Aviation Institute” (Kharkiv),
Donetsk Law Institute of the Ministry of Internal Affairs of
Ukraine (Donetsk), South Ukrainian National Pedagogical
University named after K.D. Ushinsky (Odessa).

To conduct the survey, we developed a system of
questions that allowed students to demonstrate a degree of
awareness about the Bologna Process principles and an
understanding of their capabilities in accordance with this
process; to find out whether the key provisions of the
Bologna Declaration really function in HEI in the form in
which they are declared by the regulatory framework of
Ukraine; determine the state of the infrastructure of HEI and
its compliance with the needs of the educational process;
find out how students evaluate the implementation of the
Bologna Process and what ways to improve they can point
out. The majority of all respondents — 66.34 % (75 % of
respondents studying in sectoral HElI and 54.3 % of
respondents studying in multi-sectoral higher education
institutions believe that the implementation of the principles
of the Bologna Process is mostly "on paper" and is not
implemented during educational process. The majority of all
respondents (70 %) attribute this to the lack of motivation
and unwillingness of teachers to change.

The first block of the questionnaire contained questions
related to the credit-module organization of education
process in HEI. To the question "What scale is used for your
knowledge and skills assessment in the HEI?" 68.3 % of
respondents answered that the evaluation is based on the
100-points scale, 21.7 % of respondents — on a four-point
scale, 10 % of respondents said that the evaluation is based
on both scales. The answers of the respondents according
to the types of higher education institutions are given below
in Fig. 1 and 2. Such answers may indicate that a significant
percentage of teachers assess students' knowledge and
skills on a four-point scale, that is, grades are announced
with reference to this scale, and documentation is completed
referring to a 100-points scale. Thus, there is a "dual
system" of assessment of students. This trend is most often
observed in sectoral higher education institutions. Students
studying in the HEI, where the so-called "dual assessment
system" operates, often express a negative attitude to the
assessment system in the institution as a whole, noting that
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the score on the credit-module system is inaccurate and
incomprehensible to them. This leads to the answers to the
question "Which of the following do you think are features of

the Bologna Process?", and 40 % of respondents did not
identify a unified assessment system based on ECTS
provisions as a sign of the Bologna Process.

What scale is used for your knowledge and skills

assesment in HEI?

= 4-point 100-points Both

9,7%

80,1%

Fig. 1. Student responses from multidisciplinary higher education institutions

What scale is used for your knowledge and skills
assesment in HEI?

= 4-point 100-point Both

10,3%

60,3%

Fig. 2. Student responses from specialized higher education institutions

The majority of students (70 %) do not understand the
essence of the concept of "credit" and point that all students
in their group receive credit "automatically". At the same
time, 80 % of respondents say that the assessment of their
answer during the exam depends entirely on their activity
and attendance during the semester. For example, if the
maximum score was obtained during the semester, it
guarantees the highest score on the exam and vice versa,
the minimum score does not allow you to get the highest
score for the exam. Accordingly, such results may indicate
that these forms of final control do not perform their function,
and the evaluation process itself contains remnants of the
Soviet approach.

The vast majority of students (70 %) do not understand
the process of free choice of disciplines, and more than half
of respondents (62.2 %) say that they do not choose any
discipline. Moreover, this trend is more observed among
master's students. This may be a confirmation of the
existence of normative "gaps", because to open a subgroup
to study the discipline requires a minimum set number of
students, and the number of master's groups, compared to
bachelor's, is usually lower, so students' free choice is
somewhat limited.

Respondents’ answers about the objectivity of
assessment in HEl were unexpected: only 20 % of
respondents believe that assessment in their institution is
objective, 35.1 % of respondents — mostly objective, 44.9 %
of respondents say that assessment in institution occurs

mostly not objectively. The answers of the respondents
according to the types of higher education institutions are
given below in Fig. 3 and 4. This shows that more than half
of the respondents (52.2 %) studying in multidisciplinary
institutions and the vast majority of respondents (73.2 %)
studying in specialized institutions believe that the
assessment is not objective.

To find out the reasons for this opinion among students,
we conducted an additional anonymous survey in those
HEIs, where the percentage of people who reported the bias
of assessment in their HEIs was the highest. The survey
included the question "Which of the following is the reason
for biased assessment in the HEI?": 40.5 % of respondents
said that they are not familiar with the evaluation criteria of
most teachers, 60.5 % of respondents believe that the
evaluation process in the HEIl contains a corruption
component, 30.1 % of respondents — teachers do not meet
their own assessment criteria, changing them in the learning
process, 14.4 % of respondents — it is difficult to identify
such reasons (the total percentage exceeds 100, because
in this issue you could choose several answers). Such
results may indicate that a large percentage of teachers do
not acquaint students with their own assessment criteria at
all, some teachers acquaint with the assessment criteria, but
do not follow them in the learning process; Unfortunately,
the vast majority of respondents (60.5 %) believe that there
is a corruption component in their institutions, and this
phenomenon is more common in specialized institutions.
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Would you consider assesment of your knowledge and
skills by your institution as objective?

18,4%

52,2%

u Yes, objective

Mostly objective

Mostly biased

Fig. 3. Answers of respondents in multidisciplinary higher education institutions

Would you consider assesment of your knowledge and
skills by your institution as objective?

73,2%

= Yes, objective

Mostly objective

13,8%

Mostly biased

Fig. 4. Answers of respondents in specialized higher education institutions

The survey also shows low awareness of students about
the basic provisions of ECTS: only 30 % of respondents
correctly indicate the number of hours corresponding to 1
ECTS credit, explaining this by the fact that this information
is unnecessary for them. This indicates a low understanding
by students of the possibilities of the Bologna Process for
them. The above problem is closely related to student
mobility: only 35.1 % of respondents are generally aware of
this possibility. When asked: "Did you participate in the
mobility program"”, only 6.9 % of respondents said that they
were participants in mobility programs.

Determining the difference between a bachelor's and a
master's degree was problematic for students. The majority
of students (65.1 %) could not distinguish between the two
levels (73 % of undergraduate students: 25 % of first-year
students, 10 % of second-year students, 34 % of third-year
students, 31 % of fourth-year students, and 60 % of
students). master's level: 44 % of first-year students, 56 % —
second-year students.

To the question "How many hours a week do you spend
on independent tasks?" the majority of respondents (60 %)
answered that they spend more than 16 hours a week
performing independent tasks; 20 % is given from 5 to
10 hours / week; 10 % — up to 5 hours / week; 10 % — this
indicates a high overload of students.

To the question "How is the modular control of your
knowledge and skills is conducted in HEI?" 90.5 % stated that
the modular control takes the form of testing, 63.9 % — in the
form of an oral interview, 59.5 % — in the project form, 2 % —

in the format of a colloquium (the total percentage exceeds
100, because respondents could choose several options).

The quality of the organization of the educational
process, the possibility of diversification of the learning
process is provided, first of all, by the level of infrastructure
in the institution, so the second block of questions deals with
determining the state of the institution and its compliance
with the educational process. In general, students assess
the state of infrastructure in their institution as satisfactory.
At least, answering the question about the presence of the
components necessary for the successful organization of
the educational process in HEI, the vast majority of students
confirmed that the conditions generally exist (Fig. 5).

However, the availability of the necessary infrastructure
does not guarantee its use in the educational process. In
particular, despite the fact that 68 % of students confirmed
that their free economic zone has a modern library, only
30 % of respondents said that they found the necessary and
relevant information there. The situation is similar with the
presence of computer classes. Although they are present in
93.9 % of freelancers, only 58 % of students are satisfied
with the opportunities to use computers in extracurricular
time to perform independent work. The rest are either
dissatisfied with the technical condition of the PC, which
makes it impossible to use it effectively, or do not have such
an opportunity at all (9 %). The situation with the possibility
to have free access to the Internet on the territory of the
institution is similar. 30 % of respondents are satisfied with
it, 20 % are dissatisfied, unfortunately, half of the students
do not have such an opportunity at all.
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Access to free WiFi

Computerized auditoriums

Medical cabinet

Canteen

Modern library

Entertainment rooms 13,9

Auditoriums with multi-media equipment
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48

93,9

53,9

94,1

68

82,9
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Fig. 5. What is items from the list are present in your HEI?

As for the prospects of solving these problems, the majority
of students (70 %) believe that it is necessary to work on
motivating teachers and increase awareness of participants in
the educational process with the possibilities of the Bologna
process through training, while most teachers (65.04 %)
believe, that it is necessary to create clear criteria by which they
could determine the compliance of the educational process with
the principles of the Bologna Process.

Based on the results of the study and analysis of scientific
sources, we can distinguish between positive and negative
trends in the Bologna process. A positive trend is the
significant development of legislation in the field of higher
education. The gradual creation of a balanced regulatory
system in the education sector may not be fast enough and
comprehensive, but it is a dynamic phenomenon. In addition
to creating a regulatory framework, the regulatory framework
must also meet the challenges of both external and internal
influence. For example, the COVID-19 pandemic crisis has
confirmed that the adaptation of educational institutions to the
new realities of the educational process requires an orderly
and clear administrative mechanism, which in turn will contain
technical and specialized recommendations for overcoming
the crisis. Such non-standard challenges still require
standardized and unified approaches that will leave discretion
for the autonomy of each individual institution, but within clear
and effective rules and recommendations. In Ukraine, the
practice of applying international experience and awareness
of the need for an effective response to changing educational
needs is noticeable, which creates a fruitful basis for the
development of a high-quality regulatory framework.

The result of the efforts and professional realization of
students both in Ukraine and in most countries of the world
is to obtain a diploma of higher education. However, it is
important to discuss the "weight" of the diploma and its
further impact, for example, on career opportunities and
development. The main emphasis is on the comparison and
standardization of knowledge between students of different
higher education institutions in different countries. The
universal solution was the unification of diplomas between
the countries participating in the Bologna Process, bringing
the recognition criteria to those that can be objectively
compared. In practice, this process is much more complex
and has a multi-component structure. Despite the fact that
Ukrainian diplomas still need an additional recognition
procedure in Europe, the unification process facilitates the
"leakage" of Ukrainian specialists outside Ukraine. At the
same time, the reverse process is taking place within

Ukraine — higher education institutions have received partial
autonomy for the issuance of diplomas, which, in turn,
provided an opportunity to rate the diplomas received.

Today's global challenges are sudden and continuously
suppressive. In both the first and the second case, the ideal
response to such challenges would be rapid and
comprehensive adaptability. However, the pervasiveness of
crisis phenomena is by its nature integral, which cannot be
said about the necessary interaction of the administrative
and executive components of the educational process.
Decisions and recommendations are traditionally difficult
and slow in Ukrainian practice with the hierarchy of
approvals and responsibilities at both the legislative and
executive levels. The same model of interaction is followed
by each individual agent of the education sector from
schools to universities, thus slowing down the pace of
change at each stage of decision-making.

High competence of people with a diploma of higher
education, at first glance, is certainly a positive
phenomenon. However, the presence of a large number of
fictitious institutions, a high level of corruption in the process
of acquiring knowledge and their assessment indicates a
significant oversaturation of the industry with low-quality
consumers and providers of educational services. In turn,
this leads to expected but destructive manifestations, such
as low quality of education, irrational use of intellectual
capital and a large number of people who do not work in
education sector.

The term "corruption" is increasingly appearing in the
Ukrainian information space with stable dynamics and
spread. The processes of creating government institutions
with further struggle against the judiciary, international
support and demand for reforms, exhausted public attitude
to corruption at every stage of the state and social system —
all this, however, only indicates the ingrained type of
corruption in Ukrainian society. Building high-quality bases
for change is impossible without a holistic and transparent
mechanism for such development. Corruption makes
significant and sometimes irreversible adjustments to such
processes and requires a careful, consistent and
comprehensive approach to overcoming them.

The volume and expenditure of financial support for
higher education institutions is as historically problematic as
corruption in Ukraine. The budgetary and contractual form
of financial resources for universities is outdated and too
simplistic, as it has systemic risks at its core. If the state does
not have enough opportunities to finance one or another
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educational institution, in the long run such an institution will
be prone to the need to seek alternative sources of funding
in order to maintain its teaching staff and structure in
general. If this funding is made possible through donor, inter-
university, grant or fund initiatives, the sustainability of the
institution will have fewer systemic risks than in case such
funding comes from non-transparent, non-targeted and
corrupt activities. It is worth noting that Ukrainian universities
are aware of this path and are beginning to actively
participate in programs of interaction with the corporate and
private sectors in order to build synergies and new
opportunities. In this way, it may be important to stimulate
such interaction between government agencies through
effective administrative and regulatory support.

Adjacent is the tendency of a person to go through the
stages of education and its application in a scientific or
industrial environment. Approaches to the interpretation of
the function of the university, both capitalist and socialist
models of development, contain an understanding of the
need to apply the acquired knowledge for industrial and
social benefit. In our opinion, more historically justified
guidelines in this context are the models of functioning of
Western types of higher education institutions with a
significant history of success in creating both research
discoveries and the production of highly qualified specialists
for various sectors of the economic and social spheres.
Ukraine is characterized in this direction by the lack of a
stable and confident understanding of the possibilities of
university autonomy in cooperation with other stakeholders,
and the tendency of passive direction of the authorities, state
navigation of their activities.

Conclusions. For almost two decades, Ukraine has
been an active participant in the creation of the European
Higher Education Area, which has resulted in many changes
in the national higher education system, including:

o the structure of degrees is transformed;

¢ the mobility process has been introduced;

e diplomas and appendices to them are unified;

¢ the system of training organization was changed (to
credit-module);

e mechanisms for ensuring the quality of higher
education have been developed;

e measures were initiated to increase the level of
employment of students.

The implementation of the principles of the Bologna
Process in Ukrainian higher education institutions is
contradictory: the legislative base is rapidly developed,
which expands the opportunities of participants in the
educational process, but at the same time students and
teachers do not understand them enough; assessment in

€BreHin CniuuH, kKaHA. nea. HayK, npod.
ORCID iD: 0000-0001-8385-4789,
BikTopis JleweHko, marictp

institutions is based on a credit-module system, but this
process is often formal in nature, as the vast majority of
students note the functioning of the "dual system" of
assessment, respectively, the vast majority of students do
not understand its essence; introduced the possibility of
"free trajectory of the student", but the ability to
independently choose a certain part of the subjects from the
proposed list has a smaller percentage of students; anti-
corruption departments and divisions have been set up, but
most students report a corruption increase; a mobility
mechanism has been created, but for various reasons,
despite their desire, participants in the educational process
often do not use this opportunity, and the mobility process
itself has proved to be passive.

Based on the obtained data on the state of Bologna
process implementation in the system of higher education in
Ukraine, and comparing them with the data of 2012, we
identified a number of trends in the Bologna process
implementation in Ukraine, including:

1. Stable development of legislation in the field of higher
education.

2. Rapid growth in demand for the teaching profession.

3. Slow and partial implementation of the necessary
measures in the educational space of the HEI;

4. The growing level of corruption in education.

5. Increasing level of dissatisfaction and distrust in the
free evaluation system.

6. Stable passivity of the mobility programs for students.

7. Decreased trust in national institutions for quality
assurance in higher education.
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Hapinwna no peakonerii 23.04.21

KuiBcbkui HauioHanbHUI yHiBepcuTeT imeHi Tapaca LLleByeHka, KuiB, YkpaiHa

BONTOHCbKWUM NMPOLIEC B YKPAIHI: TPEHAW, NPOBMEMU TA NEPCMNEKTUBU

HocnidxeHo mpueanuii npoyec mpaHcghopmayii cucmemu suuwjoi oceimu YkpaiHu nid ennueom enpoeadeHHs nNpuHyunie bonoHcbKoi KoHee-
HUil, ujo xapakmepu3syembcsi QuHamiyHicmto i NepioGUYHO CynpPoeoOKyembCsi BUHUKHEHHSIM po36iHocmell MiX 3anjaHogaHUM ma ompuMaHuMm
pe3ynbmamomM. BcmaHoeneHo, Wo 8axsueo He MiflbKU C80€YaCcHO Kopeayeamu i MOHimopumu cmaH ma egpekmueicmsb anpoeadxeHux 3MiH, ane U
neped6avamu Moxuei pe3ysibmamu eHacslidok mpueasno2o pyHKYioHyeaHHs1 makoi cucmemu. BuokpemneHo meHdeHyii po3eumky BosoHcbKk020
npouyecy 8 YkpaiHi ma euzHa4eHO MOX/uei wsixu nideuujeHHs lio2o e¢gpekmueHocmi. lpoaHanizoeaHo npoyec mpaHcghopmauii cucmemu suuw,oi
oceimu YKpaiHu y 38'si3Ky 3 enpoeadxeHHsIM npuHyunie bonoHcbkoz0 npoyecy. Oxapakmepu308aHO cy4yacHuUl cmaH, npobsemMu ma cmynidb yrnpo-
8adeHHs KJIr0408UX rnosioxeHb BonoHckkoi deknapayii. JocnidxeHo meHAeHyil po3eumky BonoHcbKo20 npouyecy e YkpaiHi. BuzHayeHo Moxnuei
wsixu nideuujeHHs eghekmusHocmi cucmemu suwoi oceimu YkpaiHu (Ha ocHosi doceidy KkpaiH-y4acHuuyb BonoHcbkoz2o npoyecy). 3adns peanisayii
3annaHoeaHux 3ae0aHb npoaHasizoeaHo 3akoHodaeyy 6a3y kKpaiH-yyacHuuyb BonoHcbkoz2o npouyecy. [TpoeedeHo aHkemyesaHHs1 410 cmydeHmie i3
14 3aknadie suwjoi oceimu YkpaiHu (2any3esux i 6aczamozany3eeux) ma iHmepe'toeaHHsi 103 euknadaydie 3BO.

Knroyoei cnoea: BonoHcbkuli npoyec, kpeQumHo-mpaHcgepHa cucmema, akadeMiyHa Mo6inbHicmb, meHAeHYil po3eumky, MOHIiMopuHa siKkocmi

oceimu.



