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THE CONCEPTION AND SIGNIFICANCE OF FACILITATION
IN THE STUDIES OF FOREIGN SCIENTISTS

The author of the article analyzes the works of foreign scientists, determines the essence of facilitation, and reveals the conception of
pedagogical facilitation. In the article the role and skills of facilitative teacher are characterized. It was determined that pedagogical facili-
tation is a specific type of pedagogical activity of the teacher, which aims to help the student in self-development, self-realization, self-
improvement, to promote his personal growth, the disclosure of abilities, cognitive capabilities.
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Formulation of the problem. The presence of highly
skilled specialists is an important factor in the success of the
development of society. Nowadays there are raised require-
ments for the process of professional training of students,
strengthening the practical orientation of training, gaining pro-
found knowledge on specialty, etc. It is important to develop the
student's personality — readiness for self-improvement, self-re-
alization, adaptive abilities, flexibility, ability to independently
acquire knowledge, communicative skills, mobility, etc.

That is why the study of the main trends in the use of
facilitation in the context of the training of specialists in the
field of education is an urgent and relevant research task.

Research objectives are to reveal the essence of facil-
itation, the role and competencies of the facilitative teacher
in the studies of foreign scientists.

Analysis of recent researches and publications. The
issue of pedagogical facilitation has been given considera-
ble attention in the works of the native scientists
(A. Makarenko, S. Rusova, H. Skovoroda, V. Sukhomlynskyj,
K. Ushynskyj, V. Shatalov) and foreign scientists (B. Bloom, D.
Dewey, A. Combs, J. Komenskyj, C. Rogers etc.).

In the native scientific works, the phenomenon of facilitation
is considered mainly from the point of view of psychology in the
aspect of the eco-facilitation approach (P. Lushin) and in con-
nection with the psychologist ability to exercise the facilitation
impact on a person (G. Ball, O. Kondrashikhina).

It is worth noting that the term "pedagogical facilitation" is
relatively new, it does not belong to the traditional categories of
pedagogy and psychology. But modern psychological and ped-
agogical science contains a set of solid theoretical positions that
we can use to explore the conception under consideration. To
understand the theoretical foundations of the formation of ped-
agogical facilitation we need to turn to the scientific works of
native and foreign scientists, in which the phenomenon under
study has its origins, first of all, to the humanistic paradigm of
the existence of humanity, which belongs to the number of fun-
damental ideas of world pedagogy.

The idea in humanism is also reflected in the writings of
such foreign scholars as O. Dekroli, D. Dewey, R. Kouzine,
S. Frené, R. Stayner. The realization of the humanistic ap-
proach in foreign countries is associated with the names of
A. Maslow, J. Allport, C. Rogers, R. Mey, V. Frankl and others.

The basic approach to the interpretation of the essence
of facilitation in teaching was made by C. Rogers, J. Heron
and others.

Research presentation. Reviewing the history of origin
of facilitation, we should refer to the etymology of the verb
'facilitate’, meaning to make easier, to help bring about'.
The first known use of facilitate in the meaning defined
was in 1599 [3]. In English language the word facilitator in
its turn derives in1775 and associated with the someone
who helps to bring about an outcome (such as learning,
productivity, or communication) by providing indirect or
unobtrusive assistance, guidance, or supervision.

Studying the problem Josie Gregory notes that facilita-
tion is found in many forms of experiential and practical
learning such as role modelling, apprenticing and reflective,
empirical experimentation [8]. In the twentieth century facili-
tation is re-emerged within progressive or radical education
and expanded hrough the new psychotherapeutic fields
such as Gestalt, Psychodrama, therapeutic art and dance
and other humanistic personal development approaches.
From here it permeated into the adult education field with
experiential approaches to learning, particularly in personal
and professional development [8].

Facilitation theory, sometimes also called facilitative
teaching, is a humanist approach to learning, developed
during 1980s by an influential American psychologist Carl
Rogers and other contributors and is best described in his
own words: "We know ... that the initiation of such learning
rests not upon the teaching skills of the leader, not upon his
scholarly knowledge of the field, not upon his curricular plan-
ning, not upon his use of audio-visual aids, not upon the pro-
grammed learning he utilizes, not upon his lectures and
presentations, not upon an abundance of books, although
each of these might at one time or another be utilized as an
important resource. No, the facilitation of significant learning
rests upon certain attitudinal qualities which exist in the per-
sonal relationship between the facilitator and the learner"
[4]..."We cannot teach another person directly; we can only
facilitate his learning" [5].

Facilitation literally means 'easing'. Helping learners re-
alise their capacity to learn is the hallmark of the facilitator,
moving education from a delivery of static knowledge to a
dialogical relationship where knowledge is co-created. Rog-
ers stated: "We are, in my view, faced with an entirely new
situation in education where the goal of education, if we are
to survive, is the facilitation of change and learning. The only
man who is educated is the man who has learnt to learn: the
man who has learned how to adapt and change, the man
who has realised that no knowledge is secure, that only the
process of seeking knowledge gives a basis for security.
Changingness, a reliance on process rather than upon static
knowledge, is the only thing that makes any sense as a goal
for education” [4, p. 120].

Carl Rogers in his works focuses on two types of learn-
ing, which were introduced by earlier scholars rote learning,
referring to in consequential consciousness of facts, and ex-
periential learning in daily being, which has meaning and
personal importance, it is the result of a common interests,
and a recognized relevance of the learned material, often
acquired through doing, or at least facilitated by student's
active participation in the learning process, and often self-
initiated. Still, this kind of knowledge is difficult to communi-
cate to another. Rogers described the teacher as the key
role in the process of learning, as the facilitator of learning.
The facilitation here occurs through the teacher's attitudes
in his personal relationship with the students. Rogers
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suggested three attitudinal qualities necessary for facilitative
practice. They are: realness, what means that the teacher is
being himself, not denying himself. The teacher has to be a
real person aware of his feelings and able to communicate
them appropriately, no matter how exactly does he feel. He
should not be just a role in the play of education, "a faceless
embodiment af a curricular requirement or a sterile tube
through which knowledge is passed from one generation to
the next"; prizing, acceptance, trust, that refers to teacher's
caring about the student and his acceptance of student's
feelings (one that support learning as well as ones disturbing
it). It is the trust and prizing of his capacity and abilities as a
human being; empathy means that a teacher can under-
stand student's perspective on the process on learning and
his reactions from the inside. The accent here is on under-
standing, not judging or evaluating [4].

Hunter in his research stated that facilitators are people
with the skills to create conditions within which other human
beings can, so far as is possible, select and direct their own
learning and development. A facilitator is a 'process guide
who works with a group to assist it to achieve its self-defining
purpose [2, p. 118].

Josie Gregory mentioned that the ideological ap-
proaches to facilitation emerge out of a particular philosoph-
ical framework that espouses the self-directed nature of
learning. These values guide and direct intentions that act
as a blueprint for facilitator style and interventions as well as
for learning outcomes [8]. Heron actually identifies partici-
pant qualities towards which the practitioner interventions
are aimed, which underpin both facilitator practice and par-
ticipant ideals. The facilitator works towards: 1 self-direction
and co-operation; 2 informed judgement and open commu-
nication; 3 self-development and social change; 4 emotional
competence and interpersonal sensitivity; 5 self-awareness
and social perception; 6 celebration of self and others [1].
Facilitators act as guides helping participants explore their
own self knowledge, self-development, self-realization, self-
improvement, to promote his personal growth, the disclo-
sure of abilities, cognitive capabilities, social knowledge.

Developing personal functional capacities, increased
self-knowledge, charismatic training and grounding in and
preparation of your subject matter; and development of a
positive self-concept, self-esteem, self-presentational ca-
pacities, below some specific personal qualities, J. Heron-
concidered the facilitators need to have: authority, what
means being able to hold and use authority (both positional
and expert authority) without displacing your personal dis-
tress on to others; confrontation, what means to confront
supportively, work with projections and defence that ema-
nates from the group; care, an ability to show compassion,
are genuine and empathetic in yourwork; range of methods
is ability effectively deal with deep regression, catharsis and
transpersonal aspects of group life, and have a wide reper-
toire of techniques and exercises for personal and interper-
sonal development; orientation, when you can provide clear
conceptual maps as required; respect for persons, you re-
spect the autonomy of the person and the rights of individu-
als to choose when to change/grow; flexibility of style, when
you move deftly and flexibly as the situation demands, be-
tween interventions in one dimension, between dimensions
and between modes so that the group dynamic and individ-
ual learning can flourish [1]. It seems than not all the above
qualities are necessary for all facilitators nor for all facilitated
events. It much depends on the type of facilitation required,
but they are all listed above to demonstrate the breath and
depth of facilitation skills.

Even the most innocent facilitation of personal develop-
ment will touch on emotional, spiritual, and imaginal levels if

one is working holistically. The skillof containment of emo-
tional expression, containment of fear of getting it wrong, or
being vulnerable in front of others all require a nurturing, yet
respectful detachment from the group agenda [8]. J. Heron
highlighted this point: The enemy of presence is anxiety. Ac-
tors often have a lot of fear before going onto the stage. It
usually goes once they are out front, with the secure content
of rehearsed lines which they can fill with presence. But ex-
tempore speech in everyday life may often generate a lot of
subtle anxiety. For some facilitators this hurdle can be over-
come by rehearsal or by deep relaxation exercises but for
others some significant personal development work may
need to be done before presence in the face-to-face situa-
tion can be consistently achieved. Hence emotional compe-
tence is one of the central planks on which facilitator pres-
ence sits alongside other attributes presented here [1].

Other tasks of teachers include establishing a pleasant
atmosphere in the classroom and thereby facilitating learn-
ing and acquisition of new ideas by reducing possible nega-
tive effects of external factors. A facilitative teacher should
also be open to new ideas, listen to students, pay as much
attention to his relationship with the students as he does to
the content he is teaching, encouraging learners to take re-
sponsibility for their learning and actions and to take self-
evaluation as the highest form of evaluation. He should also
use class feedback for further improvements. Still, not all of
the work during the educational process can be done by the
teacher. lts effectiveness does depend on the learner as
well. In order to contribute to their own learning, students
should be: aware of the facilitative conditions implemented
for their benefit, aware that the problem to be learned is re-
alistic, relevant and meaningful motivated, since motivation
is, according to Rogers, a tendency towards self-actualiza-
tion present in all healthy individuals. If all the necessary
conditions are satisfied, "learning becomes life, and a very
vital life at that. The student is on his way, sometimes excit-
edly, sometimes reluctantly, to becoming a learning, chang-
ing being. "Reported positive results of Rogers' theory in
practice include: fewer disciplinary problems in the class-
room, better knowledge and I1Q test scores, usage of higher
levels of thinking, fewer acts of vandalism, positive self-re-
gard, increase in creativity and others [6].

Additional aspects of this approach consist of a
knowledge that individuals have an essential ambition to
learn. Facilitative teachers are less protective of their con-
structs and beliefs than other teachers; more able to listen
to learners, specifically to their reactions; tending to pay as
much concetration to their communication with learners as
to the subject of the course; inclined to accept feedback, two
together positive and negative and to use it as useful under-
standing into themselves and their behaviour. Students are
encouraged to take responsibility for their own learning; con-
tribute much of the input for the learning which appears
through their understanding and experiences; also learners
are inspired to consider that the most valuable development
is self-development and that learning needs to focus on fac-
tors that provide to resolving important disputes or achieving
important outcomes. The facilitators’ task is to support learn-
ers to do their best rationalazing. The facilitators organize an
atmosphere where everyone is encouraged to participate,
understand one another's point of view and share responsi-
bility. A group facilitator helps learners to search for appro-
priate solutions and create sustainable agreements.

As they say training and facilitating are two different ac-
tivities. They require some of the same skills, and some dif-
ferent skills. A trainer is often a content expert, while a facil-
itator is a process expert. A trainer uses lecture, conducts
demonstrations, supervises skill practice, and corrects the
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learners' mistakes. A meeting facilitator leads discussions
and helps participants learn from their own experiences and
shared information. The trainer might lead a discussion
about course content; a facilitator will focus more on the pro-
cess of a discussion. Facilitation skills training often includes
training skills.

Facilitator focus of on how the discussion progresses —
to hold the group together and foster ownership; attention is
on methods and process, participation of all, group dynam-
ics; knowledge needed includes group dynamics expertise.
Competencies of facilitators hould include: plan meetings
using an agenda; set a productive climate and begins a dis-
cussion; gets the group to focus on defining and reaching
outcomes; helps group communicate effectively; supports
and encourages participation; fosters self-discovery of alter-
natives and solutions; helps the group make decisions;
helps select a team leader; handles disruptive participants
effectively excluded from the group Carl Rogers and others
have developed the theory of facilitative learning. The basic
premise of this theory is that learning will occur by the edu-
cator acting as a facilitator, that is by establishing an atmos-
phere in which learners feel comfortable to consider new
ideas and are not threatened by external factors [7].

Conclusions. Analysis of foreign studies on the imple-
mentation of facilitation in the educational process showed
that due to the specific principles and methods of the phe-
nomenological model, the teacher receives the opportunity
to most humanely construct his relation to the values of ed-
ucation, and through their understanding — to the student. In
this regard, there is a new tool in pedagogical activity: the
content search method of understanding and transforming
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pedagogical phenomena. Implementation of facilitation in
the training of specialists is carried out in the following main
directions: work on the development of the faculty qualities
of teachers, students and the creation of appropriate condi-
tions for the faculty interaction in the educational process.
The teacher's professional position reflects a valuable atti-
tude to pedagogical activity and its results, participants in
the educational process. Provides conditions for the imple-
mentation of professional functions during solving pedagog-
ical tasks. The educational process imposes a certain frame-
work on the use of facilitation, which should not be regarded
as a restriction, but rather as a specific innovative form of
education and education with a priority in choosing a person
to realize his own potential.
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KviBcbkui HalioHanbHUI yHiBepcuTeT imeni Tapaca LLleByeHka, Kuis, YkpaiHa

MOHATTA TA CYTHICTb ®ACUNITALIT Y AOCNIMKEHHAX 3APYBDKHUX YYEHUX

HaeedeHo pe3ynbmamu y3azanbHeHHs iCHyt040i iHghopmMayii uyodo eukopucmaHHsl ghacunimauii, 3po6sieHo o6MexeHuli icmopu4HuUli eKCcKypc
docnidxeHHs1 heHoMeHy ¢hacunssmueHocmi ma HaeedeHO PO3yMiHHsI lio2o cymHocmi e oceimHboMy npoueci mouwjo. Baxnueum HanpsiMKom
docnidxeHHs1 ¢hacunimauii @ Hag4yasIbHOMY npoueci € eus4YeHHs1 ¢hacunsimueHux sikocmell euknadayva, e4yumens, nedazoza. [Jo nedazo2iyHoi
¢hacunimayii eiOHocumMo xapakmepucmuku, Momueu, HacmaHoeu, eMmoyii, crnpsiMmoeaHicmb ocobucmocmi eyumensi — Uioz2o iHOugidyanbHi
ocobnusocmi sik cy6'ekma nedazoziyHoi ¢hacunimayii: npazHeHHs1 donomazamu iHWUM J1t00sIM, 30amHicmb Ao cnieyymmsi ma criienepexueaHHsl,
dobpo3uynueicmsb, emoyiliHa Yymnueicms, YiHHiCHe cmaesieHHs1 00 oco6ucmocmi iHWoi MOUHU, NpazHeHHss do po6omu 3 dimbMu, YiHHicHe
cmaesieHHs1 00 8HYmMpIiWHLO20 ceimy OumuHu, cnpasednusicmb, 30amHicmb 8id4yeamu GumuHy, no4ymmsi padocmi eid po6omu 3 dimbmu,
6axkaHHs1 UiHyeamu i MpuMHoOXyeamu 8i4Hi nrodckKi yiHHocmi @ oceimHili i euxoeHil disnbHocmi. MedazoziyHa ¢hacunimayisi € cneyugiyHum eudom
nedazoziyHoi dissibHOCMi 8suknadaya, sika Mae Ha memi dornoMazamu cmydeHmy 8 caMopo38UMKY, caMopearizauyii, caMoeA0CKOHasIeHHI, cnpussimu
io2o ocobucmicHOMYy 3pocmaHHI, po3kpummio 30i6Hocmell, ni3HasanbHUX Moxxueocmel. TexHonozii ¢pacunimayii e oceimHbomy npouyeci
3aknady euujoi WKOJIU 3acmocosyombCsi 3 MemMoro Nid8uUWeHHs1 MO3umueHoi Momuseauyil, akmusi3ayii komyHikamueHoi dissnbHocmi cmydenmis,
Habymmsi Humu doceidy eupiweHHs1 ocobucmux i npogheciliHux npobrem KOMyHikayii; cmeopeHHs1 yMoe KOHCMpPyKmMueHoi 83aemModii i3 cy6'ekmamu
Hag4aslbHO-8UX08HO20 Mpouyecy, 3abe3nevyeHHs1 CPUSM/IUBO20 MOPasIbHO-NCUX0JI02iYHO20 KiliMamy; eupiweHHs U 3anobicaHHS KOHNiKMHUM
cumyauisim npogpeciliHoi e3aemodii. ®acunimamueHa nedazoziyHa mexHos02is € CyKynHicmro npuHyunie disnbHocmi gpacunimamopa ma cnocobie
ix peanisayii 8 oceimHbomMy npocmopi.

Knrouoei cnoea: ¢pacunimayisi, e4umens-ghacunimamop, gpacunimamop, Kapn Podxepc, nedazoziyHa disinbHicmb.



