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АВГУСТИН ВОЛОШИН ЯК ПРОВІСНИК ФІЛОСОФСЬКО-ПЕДАГОГІЧНОЇ ДУМКИ НА ЗЛАМІ ЕПОХ 

 
Розглянуто життєвий шлях Августина Волошина, охарактеризовано викладацьку, науково-організаційну, видавничу та політичну 

діяльність, проаналізовано його філософсько-педагогічну концепцію, яка зробила вагомий внесок у методичне та дидактичне забезпе-
чення розбудови освіти в Закарпатській Україні. Філософська думка, яка, як здається, застигла в даний час, має підготуватися до нового 
універсального пізнавального прагнення подивитися на горизонти майбутнього і взяти на себе місію розуміння та переосмислення 
національного й універсального (історичного, політичного, соціально-психологічного, філософського) педагогічного досвіду. Контато-
вано важливу роль філософсько-педагогічну спадщину А. Волошина як видатного українського мислителя, гуманіста, просвітителя. 
Особливе місце у наукових пошуках А. Волошина належить фундаментальній праці "Методика народно-шкільного навчання", у якій він 
багато уваги приділив питанням удосконалення навчального процесу, методиці викладання окремих дисциплін. Він уявляв цей процес 
як зворотний зв'язок між учителем та учнями, родиною та школою, що, на думку вченого, значно підвищує позитивну мотивацію нав-
чання. Згадуючи заслуги А. Волошина як політика, борця за свободу і незалежність рідної землі, не можна забувати, що він був насампе-
ред вчителем, педагогом-дослідником, який чудово розумів важливість освіти для кращого майбутнього свого народу. Він зазначив, що 
наш народ через просвітлення підніметься з глибокого сну, підніметься до кращого матеріального життя і тим самим забезпечить 
краще майбутнє. Написавши про концептуальні та методологічні основи філософії освіти, А. Волошин значною мірою випередив своїх 
сучасників, і це справжня велич цієї людини, що віддав більше 45 років свого творчого життя педагогічній і культурно-просвітницькій 
роботі. Педагогічна спадщина, наукові, універсальні, філософські погляди видатного українського вченого все ще чекають своїх дослі-
дників. Необхідно докласти багато зусиль для того, щоб духовний скарб А. Волошина в епоху державності України став відомим для 
українського народу.  

Ключові слова: Августин Волошин, філософсько-педагогічна думка, народна освіта, педагогічне мислення. 
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IMPLEMENTATION OF AUTHOR CONCEPT OF I. O. SIKORSKY IN THE ACTIVITIES 

OF THE KIEV FROEBEL PEDAGOGICAL INSTITUTE (1907–1920) 
 

The article carries out a retrospective logical-system analysis of the scientific heritage of the first rector of the Kiev Froebel Pedagog-
ical Institute I.O. Sikorsky (1842–1919) – a doctor of medicine, a well-known teacher and psychologist, a professor of the University of St. 
Volodymyr, chairman of the Kiev Froebel Society of the Promotion of Education. It was found out that the scientist considered the com-
prehensive knowledge of the child by a chain that unites family and school, and the integration of knowledge on psychology, medicine, 
upbringing and development of the family was a foundation for effective education of the individual. The interpretation of the ultimate goal 
of education by I.O. Sikorsky defined as the achievement of harmonious development of the spirit and body, mental and physical, as the 
balance of mental, moral and aesthetic principles. The directions and mechanisms of implementation of the author's medical-psycholog-
ical-pedagogical concept I.O. Sikorsky are investigated in the content of vocational and pedagogical training of the Kiev Froebel Pedagog-
ical Institute (1907–1920). 

Keywords: I. Sikorsky, author's concept, Kiev Froebel Pedagogical Institute, retrospective, education, personality, professional peda-
gogical training. 

 
Formulation of the problem. Ukraine has a valuable 

historical experience in setting up the institutions of higher 
education, the effectiveness of which has been tested by 
time. The Kiev Froebel Pedagogical Institute (1907–1920) is 
considered unique in terms of meaning, content and forms 
of activity. I.O. Sikorsky was its first and long time un-
changed rector, a doctor of medicine, a well-known psy-
chologist, a teacher, a professor at the University of St. Vo-
lodymyr, chairman of the Kiev Froebel Society of the Promo-
tion of Education. His author medical-psychological-peda-
gogical concept, in coordination with the pedagogical  

system of the famous German educator F. Froebel, became 
the basis for the training of European-level pedagogical staff. 

Study presentation.  Ivan Sikorsky was born in the An-
tonove village of Skvirsky district of Kiev province in May 24, 
1842. He gained primary education in theological school, 
continued studying in the seminary. In 1862 he externally 
passed the exam at the Kiev First Gymnasium and entered 
the University of St. Volodymyr. After listening to two 
courses in the natural department, he moved to the medical 
faculty, which graduated in 1869. In 1872 he defended his 
thesis for a doctor of medicine. In the same year he moved 
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ISSN 2415-3699 ПЕДАГОГІКА. 1(9)/2019 ~ 9 ~ 

 

 

to St. Petersburg, where he was appointed intern, and later 
he was private associate professor of the clinic of mental 
and nervous diseases at the Military Medical Academy. In 
1885 he returned to Kyiv in connection with the appointment 
of a professor at the Department of Psychic and Nervous 
Diseases of the University of St. Volodymyr, where he taught 
for 26 years [4, p. 151-152]. 

I.O. Sikorsky gained popularity as a practicing doctor, a 
public figure, a gifted pedagogue. He became the founder of 
the Pediatric Institute for Mental Disorders, the Psychiatric 
Society and the Society for Soberness in Kyiv, was an honor 
member of many academic associations at home and 
abroad. He created more than 100 scientific works, among 
them "General psychology", "Psychiatry", "Soul of the child", 
"Basics of education and training", "Education at the age of 
the first childhood", "Beginnings of psychology" etc. Many of 
them are translated into foreign languages. A unique library 
of 12,000 volumes was commissioned to the University of 
St. Volodymyr by the professor before his death. I.O. Sikor-
sky died on 77th year of life on February 1, 1919. The aph-
orism often used by a scientist not only sheds light on his 
attitude to science, but also gives to his person a certain 
characteristic: "Life is short, and science is endless" [1]. 

However, after October 1917, all his work was removed 
from the scientific and educational circle. The main reason 
was the participation of I.O. Sikorsky as an expert in the so-
called Beilis case. Ivan Alekseevich was careless to express 
in the press a fatal assumption to him that ritual murder was 
committed by fanatics-sectarians of the Jewish faith. The 
professor was accused of judofobia. At the same time, the 
fact that the scientist sharply opposed religious sectarianism 
in general, including the Christian ones, remains known. 

Today is the time to objectively weigh everything and put 
in its places. We believe that the studying of the creative 
works of I.O. Sikorsky as a physician, a psychologist, a 
teacher should not depend on a separate episode that has 
nothing to do with science. The views of the scientist on child 
development, its driving forces and factors, the purpose and 
means of education substantiated by I.O. Sikorsky deserve 
a high grade of modern pedagogues and psychologists. 

Concerning the conceptual provisions of the pedagogical 
heritage of I.O. Sikorsky, he called to get rid of "pedagogical 
empiricism" and start developing the principles of education 
on the basis of a comprehensive study of the child. The sci-
entist considered that the child's comprehensive knowledge 
is the chain connecting the family and the school, and the 
combination of psychological medicine, science of educa-
tion and family is the foundation for effective "educational 
influences". I.O. Sikorsky emphasized the importance of 
studying the early childhood period. He argued that the accu-
mulation of objective data on the peculiarities of the child's 
body can determine the potential of educational influences, 
conscious leadership of the formation of personality, disclo-
sure of individuality. The scientist believed that ultimate goal 
of educating was the achievement of harmonious develop-
ment of the spirit and body, the mental and physical, the mind, 
the feeling, the will, the balance of mental, moral and aesthetic 
principles. First of all, in his opinion, it is necessary to adhere 
to the correspondence of the spiritual and physical spheres. 
From this point of view, the scientist analyzed the essence of 
children's games, developed their classification. In the justifi-
cation of I.O. Sikorsky game is not only fun for the child, but it 
is a kind of mental work, a school of thinking, which provides 
specific knowledge about the objects, their size, physical 
qualities, the causal relationships of phenomena [8, p. 99]. 

The scientist pointed out the close relationship between 
intellectual and physical development. According to him, the 
nervous system is involved in any kind of work, and the 

nerve centers are arranged in such a way that their healthy 
state is supported only by labor. They suffer, atrophy, de-
generate from inaction. I.O. Sikorsky was the first in the na-
tional science to study the problem of disability and fatigue. 
He advanced the assumption that mental fatigue should first 
of all be in the changes of psychomotor activity. Research 
by the scientist showed that four-five-hour classes nega-
tively affect the ability to delineate of the psychophysical val-
ues, cause irritation. The scientist came to the conclusion 
that the human brain is constantly in active state. Mental la-
bor is a powerful means of continuous improvement of all 
working mechanisms of the brain. Thus properly organized 
mental work has the great importance not only for mental 
development, but also for human life as a whole. From this 
I.O. Sikorsky outlines the special significance of intellectual 
potential for intelligent social and state development for the 
achievement of people's welfare. 

The subject of constant attention of the scientist was the 
problem of achieving harmony in the development of reason, 
feeling and will. The result of proper education, in his belief, 
should be their synthesis, which ensures the moral integrity 
of the individual, its dignity. This gives to the character of 
"calm power, balance and peace of mind". I.O. Sikorsky 
noted that in practice children are often subjected to de-
mands that are not accessible to their minds, feelings, wills, 
and the needs of the child's soul remain unanswered. "True 
spiritual development," emphasized I.O. Sikorsky – implies 
harmonious growth and improvement of the soul. Intelligent 
development in the best sense of the word is impossible 
without the simultaneous development of feelings or – as 
usual – heart. Only a solid mind provides an opportunity for 
an individual to understand what is happening outside of it, 
and what is happening in it itself – in its intellectual and moral 
development "[10, p. 7-8]. 

I.O. Sikorsky believed  that feeling "leads the mental pro-
cesses". Emotional development was considered by him in 
close connection with the intellectual. An intellectual feeling, 
the scientist argued, "shines over the joyful prospect of new 
discoveries...". Even more importance he attached a moral 
feeling. In it he saw the basis of the spiritual health of soci-
ety, the success of the educational influence of the older 
generation on the young. Their decline, considered I.O. Si-
korsky, always leads to the discrediting of high ideals and 
aspirations, to the growth of crime. The moral feeling lies at 
the heart of self-improvement, which, along with social and 
political progress, forms the "necessary link" to the spiritual 
development of society. Reforming political and social rela-
tions in itself can not provide real social progress. The sci-
entist has outlined some ways and means of rational up-
bringing of feelings. He attached particular importance to ex-
ternal incentives. It is very important to make sure that the 
infant has no reason to cry during the first year of his life. 
Unpleasant emotions that result from poor care have a neg-
ative effect on whole life. Following Charles Darwin and 
B. Preiere, I.O. Sikorsky noted the oppressive, inhibitory ef-
fect of a sense of fear [4, p. 154-155]. 

The general principle of leadership in emotional devel-
opment, according to I.O. Sikorsky, is the suppression of af-
fections and the promotion of healthy feelings. He outlined 
the following system of emotional upbringing: deterrence; 
suppression of affects, transferring them into a feeling of 
"slow", with intellectual tint; transforming the simplest and 
the lowest feelings into more complex, subtle, elevated; 
working out the ability not to be subjected to direct bursts, to 
possess oneself [3, p. 241]. 

I.O. Sikorsky betrayed great importance to diverse intel-
lectual development. On this basis, he proposed an original 
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classification of types of memory and formulated the corre-
sponding rules of mental work, in particular educational. The 
first type of memory the scientist called the subject, reflect-
ing the nature of perception and is distinguished by exceptional 
accuracy. It can be visual, auditory, muscular-tangent. When 
reproducing the learned mention of a particular part, it is a com-
mon memory. A child of junior school age predominantly has 
this memory. The second kind of memory is analytical. It gives 
an impression in a certain order, linking them to the system, 
conquering a certain idea, plan. It is typical for middle school 
age. The third type is an assimilative, combined with reflections, 
when a person tries to bring new impressions in relation to the 
previous ones. The scientist was considered this memory the 
most perfect. I.O. Sikorsky drew the attention of scientists to the 
problems of the volitional sphere. He stated that even a well-
developed mind and feelings are powerless to correct a person 
who has a weak will. Education of the will should be one of the 
most important tasks of upbringing a person. Strengthening 
and development of the will is crucial for a person "in building 
himself as a person", in the ability to follow his own convic-
tions [6, p. 78-80]. 

Favorite child of I.O. Sikorsky, to whom he devoted him-
self as a man and a teacher, in the educational process of 
which he embodied his medical, psychological and peda-
gogical ideas, based on the Froebel's pedagogical system, 
became, undoubtedly, the Froebel Pedagogical Institute [2, 
p. 168]. Under the first Statute of the Froebel Pedagogical 
Institute (1907) was a private institution of higher education 
with a two-year term of study (§ 1). The students of the insti-
tute were preparing for the educational activity and after the 
completion of the full course they got the title of "Froebel ed-
ucator and head of kindergartens" (§ 2). The Institute ac-
cepted persons aged 16–40, who graduated from at least 
six classes in the gymnasium or other educational institu-
tions, which were equated with the gymnasium course in 
their program (§3) [12, p. 71]. 

Special attention at the pedagogical institute, in accord-
ing to the plan of I.O. Sikorsky, was given psychological and 
pedagogical (theoretical and practical) training of future ed-
ucators. The curriculum approved in 1907 by the Pedagogi-
cal Council of the Institute is evidenced this. It includes the 
following psychological and pedagogical disciplines: "The 
doctrine of Christian morality", "Psychology with the presen-
tation of the foundations of the doctrine of the child's soul", 
"Pedagogy", "Anatomy and physiology of man with a more 
detailed presentation of the doctrine of the nervous system, 
with the inclusion of elementary data on its pathology", "Hy-
giene: basic information with special attention to the hygiene 
of childhood", "Providing first medical aid", "Short infor-
mation about the most important children's diseases, espe-
cially infectious", "Information about the care of sick chil-
dren", "Theory of the Froebel system and the review of chil-
dren's literature", methodology for teaching letters and num-
bers, singing, drawing and modeling, gymnastics, practical 
classes with children under the Froebel system. The op-
tional, but desirable for the students of the Institute was a 
visit to the courses of cut and sewing, needlework and 
housekeeping. Practical classes were held at the Shelter of 
the Relief Society, as well as in other relevant institutions of 
the choice of the Pedagogical Council of the Institute (§ 6). 
For listening to lectures a fee was set – 60 rubles. per year 
(§ 10). In addition, at the Pedagogical Institute there were 
functioning annual paid courses (20 rubles a year) for the 
training of experienced nurses, the so-called "School of 
Nannies". Professional and pedagogical training at these 
courses was somewhat shortened and included practical 
classes with children under the Froebel system, reading of 
children's literature, singing, drawing and modeling, cutting, 

sewing and needlework courses, housekeeping, and provi-
sion of first aid. Subject to the successful passing of the cor-
responding examinations, the graduates received the quali-
fication of "Scientist Nannies" (§ 21, 22) [7, p. 3-4, 8]. 

The fact that in 1908, in an attempt to get rid of depend-
ence on the charitable Association of Labor Assistance, the 
Pedagogical Council recognized the necessity of establish-
ing a Froebel Society in Kyiv, as a decisive factor in the fur-
ther fate of the Froebel Pedagogical Institute. The reason 
was the neglect by the Society of Labor Assistance of the 
teaching and scientific purpose of the Institute. The main 
tasks of the Society of Labor Assistance were: the organiza-
tion of free shelters for needy women; placement of refer-
ence offices for work; organization of professional readings 
(culinary, for sitters) with the purpose of preparing women 
for special classes and further employment; organization of 
kindergartens and nurseries for infants. Therefore, the Soci-
ety of Labor Assistance was not always understood and sup-
ported by the teaching tasks and requirements of the Insti-
tute. In this regard, the Pedagogical Council recognized to 
found the Froebel Society for the advancement of education 
in Kyiv [17, p. 1–4]. 

In § 2 of the draft Statute of the Froebel Society I.O. Sikor-
sky wrote: "In order to achieve the goal (development and im-
provement of the case of education), the society initiates the 
pedagogical Froebel Institute with a model kindergarten, a 
shelter and an elementary school for the training of educators, 
nurseries, nannies and, in general, persons preparing for a 
pedagogical work" [9, with. 11]. The training lasted up to three 
years. Thus, in 1908, the Froebel Pedagogical Institute re-
ceived a second birth. From here there are discussions about 
the date of its foundation (1907 or 1908) [5, p. 12]. 

According to the Charter, in 1908–1909 the Kiev Froebel 
Society opened the listed pedagogical establishments. 
There were five of them: a pedagogical institute, a kinder-
garten, an elementary school, a orphanage, a pedagogical 
ambulance. They formed a pedagogical association with the 
center at the Froebel Pedagogical Institute. According to 
I.O. Sikorsky, the designated institutions were internally  
interconnected and formed a single pedagogical whole 
[12, p. 82]. Thus, in 1908, a unique prototype of the modern 
educational and scientific complex was created. 

Froebel Pedagogical Institute was founded and consid-
ered in the system of pedagogical association as "the higher 
female pedagogical school for scientific and practical train-
ing of listeners for pedagogical activity and observation of 
the young soul" [12, p. 18] from the period of the infant to 
adolescence inclusive. 

It was assumed that graduates of the pedagogical insti-
tute would be able to carry out the duties of educators and 
teachers not only in children's shelters, kindergartens and 
primary schools, but also in secondary schools. This was fa-
cilitated by the fact that the students, while studying to care 
for children, participated in the observation, education and 
training of children in kindergartens and schools. Thus, the 
main subjects of professional and pedagogical training 
were: "Froebel's pedagogical system", methods of different 
disciplines, "General psychology", "Psychology of child-
hood". They were taught on specific examples of life and 
teaching of children. Students in small groups attended clas-
ses in kindergarten, lessons at school, and two days a week 
each of them independently engaged with two children [12, 
p.82]. Practical classes in the pedagogical ambulatory de-
partment consisted of a comprehensive psychological and 
pedagogical examination of children, providing pedagogical 
counseling and advice to parents and educators. 

From year to year psychological and pedagogical train-
ing at the Froebel Pedagogical Institute was perfected; the 
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pedagogical cycle was replenished with new subjects. In 
particular, according to an analysis of the report on the sta-
tus of the Kiev Froebel Pedagogical Institute for 1910-1911 
in the framework of vocational and pedagogical training, the 
following subjects were read to the students: "Introduction to 
experimental didactics", "Science of schooling" (A.F. Mu-
sichenko), "History of pedagogy" (S.A. Ananin), "Logic" 
(V.V. Zenkovsky), "Issues of preschool education" 
(N.D. Lubenets), "Soul of the child", "The doctrine of hard in 
the educational relation children" (I.O. Sikorsky). 

The analysis of curricula and programs, as well as the re-
port on the status of the Kiev Froebel Pedagogical Institute 
and educational institutions in it in 1913 showed that the dis-
ciplines of the pedagogical cycle were merged into the so-
called "Special-pedagogical department" and counted 21 sub-
jects. Among them: "Theory of pedagogy", "Pedagogical psy-
chology", "History of pedagogical studying", "Anatomical and 
physiological features of a person", "Hygiene of childhood", 
"Preschool education", various methods (primary education, 
Russian language, mathematics, singing, drawing etc.). Sig-
nificantly enriched and emotionally strengthened the peda-
gogical cycle of such disciplines as "Diction and Reclama-
tion", "Children's Games", "Review of folk and children's liter-
ature", "Children's Types in Literature and Painting" etc. 

According to the theoretical courses, practical classes 
were held on games, "exercises in educational methods, 
teaching in kindergartens and elementary schools" etc. Sub-
stantial practical training of future educators took place at 
the educational and auxiliary institutions at the institute: a 
pedagogical ambulatory, where a pedagogical examination 
of difficult children was conducted by a psychiatrist in the 
presence of the students and their direct participation; kin-
dergarten (classes on the so-called "improved" Froebel sys-
tem were held in junior and senior kindergarten for children 
4–7 years old); free primary mixed school. 

It should be noted that for the teaching of psychological 
and pedagogical disciplines in the Froebel Pedagogical In-
stitute lecturers were obtained exclusively with higher spe-
cialized education. The high level of the teaching staff con-
firms the crucial importance of vocational and pedagogical 
training in the educational process of the pedagogical insti-
tute. So, in different years here taught: S.A. Ananin ("The 
History of Pedagogy"), V.V. Zenkovsky ("Pedagogic" and 
"Logic"), N.D. Lubenets ("Theory of preschool education"), 
O.F. Muzychenko ("Science of schooling" and "Introduction 
to Experimental Didactics"), S.F. Rusova ("Theory of peda-
gogy" and "Preschool education"), I.O. Sikorsky ("The Soul 
of the Child" and "The doctrine of hard in the educational 
relation children") [13, ark. 2]. 

Until 1914–1915 the psychological and pedagogical 
training in the Froebel Pedagogical Institute acquired a com-
plete systemic and structural design, its content enriched. 
As noted in the Statute of the private Kiev Froebel Pedagog-
ical Institute (1915), unlike the Regulations of 1907, the full 
course of training officially lasted three years. The profes-
sional-pedagogical preparation of each year of training was 
accumulated in the "Special Department". It was already an 
extensive system, which included the following groups of 
pedagogical disciplines: 1) pedagogical subjects (general): 
"Pedagogical psychology", "History of pedagogical study-
ing", "Introduction to experimental didactics", "Nature as a 
factor of education", "The doctrine of physical development 
of man"; 2) school education; 3) methodology for teaching 
disciplines in the school: Russian language, arithmetic, nat-
ural science, drawing, modeling, singing, children's games, 
manual labor; 4) preschool education: "The soul of the 

child", "The issue of preschool education", "The doctrine of 
hard in the educational relation children", "Anatomical and 
physiological features of the child's organism", "Hygiene of 
childhood", "Review of children's literature" [11, with. 6-7]. 

Theoretical classes took place in unity with the practical 
training of future teachers. Pedagogical practice was con-
centrated in the educational and auxiliary institutions of the 
pedagogical association of the Froebel Pedagogical Insti-
tute. There was opened a cabinet of experimental psychol-
ogy for systematic pedagogical examinations children by lis-
teners. In addition, practical classes on laboratory psychol-
ogy, expressive reading, drawing, modeling, singing, gym-
nastics and manual labor were organized. The fact that ped-
agogical practice was an integral and organic component of 
psychological and pedagogical training is evidenced by the 
fact that even during the period of the evacuation of the 
Froebel Pedagogical Institute to Saratov (from 2 November 
1915), practical classes were organized in the educational 
and auxiliary institutions on the basis of two Saratov chil-
dren's refuges – The Gutkov and The Yegorov (kindergarten 
and school) [160, ark. 61–64]. Theoretical psychological and 
pedagogical courses in this period continued to read by 
V.V. Zenkivsky ("Pedagogical Psychology", "Soul of the 
Child") and S.F. Rusova ("Theory of pedagogy", "Preschool 
education") [16, p 6–13]. 

It should be noted that short-term pedagogical courses 
were constantly functioning at the Froebel Pedagogical In-
stitute. From 1911 annually (in the summer), general educa-
tion courses for teachers were conducted. In April 1915 the 
Froebel Pedagogical Institute and the Society established 
six-week evening courses for preschool education. Profes-
sional and pedagogical training at the courses included 
teaching disciplines in a reduced form and was based on the 
assimilation of separate sections: from pedagogy (A.B. Se-
likhanovich), psychology of childhood (V.V. Zenkovsky), 
pedagogical psychology (P.V. Petrovsky). Lectures on the 
courses were also read by M.F. Dadenkov ("Institutions for 
children in the West and in us"), S.F. Rusova ("Issues of pre-
school education", "The issue of auxiliary education"). 

In 1916 the evening classes for extracurricular education 
for female and male students began to function at the Insti-
tute. The course program envisaged the elaboration of the 
following key issues: 1) history and current state of the coun-
try's out-of-school education; 2) the organization of extracur-
ricular education, its legal and social status; 3) the theory 
and practice of excursions; 4) evening and sunday classes 
for adults; 5) preschool affairs; 6) the issue of extracurricular 
religious education etc. [14, p. 34, 38]. In April 1917 the 
question about the opening of Ukrainian national courses in 
pre-school was raised, in which within the framework of psy-
chological and pedagogical preparation, lectures "Soul of 
the child" (P.V. Petrovsky), "Hygiene of preschool age" 
(A.G. Cherniahovsky), the course "Gymnastics and Games" 
was singled out [15, p. 2]. Teaching courses in pre-school, 
school and adult education have identified further areas of 
the three departments Froebel Pedagogical Institute. 

In 1916–1917 the final formation of the educational pro-
cess of the institute is taking place. The Statute of 1917 
states its status as a higher educational establishment with 
a three-year term of study and the presence of three depart-
ments – preschool, school and out-of-school. Accordingly 
there was a restructuring of subjects in three blocks: propae-
deutic, basic, special. Professional-pedagogical training was 
accumulated in two blocks: "Basic subjects" and "Special 
department". The "Basic subjects" included such psycholog-
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ical and pedagogical disciplines as "Pedagogical Psychol-
ogy", "History of Pedagogical studying", "Introduction to Ex-
perimental Didactics", "Issues of Religious Education", 
"Doctrine of Physical Development", "School hygiene and 
hygiene of children age", "Science of schooling", methods of 
elementary education: Russian language, arithmetic, natural 
science, painting, modeling and singing. In addition: "Chil-
dren's games", "Hand work", "Soul of the child", "Theory of 
preschool education", "Pedagogical pathology", "Providing 
first medical aid in the event of accidents", "Review of folk 
children's literature", "Excursions" and "New Languages". 
The "Special Section" supplemented the "Basic Subjects": 
1) at the preschool department with practical classes on psy-
chology and pedagogy at preschool and elementary school; 
2) at the school department special courses in Russian lan-
guage, history, geography, mathematics, science; 3) re-
garding the out-of-school department, these were courses: 
"History and the current state of extracurricular education in 
Russia and other countries", "Theory and practice of excur-
sion", "Library Science", "Art as a factor in extracurricular 
education" etc. [18, p. 1]. 

Practical classes and pedagogical practice took place at 
the educational and auxiliary institutions of the pedagogical 
association of the institute, which until 1917 was considera-
bly enriched. In 1917 it consisted of: a public kindergarten 
and other preschool institutions, several public schools 
(where not only studying, but also lunches for children were 
free), two ambulances: pedological and pedagogical pathol-
ogy, at the school department opened a higher elementary 
school [18, ark. 6–8]. Thus the pedagogical complex of the 
Kiev Froebel Pedagogical Institute, its educational process 
became final organizational design. The mentioned peda-
gogical system was functioning actively, had some great 
prospects for further development. 

Conclusions. Thus, the Kiev Froebel Pedagogical Insti-
tute, successfully implementing the author's medical-psy-
chological-pedagogical concept of I.O. Sikorsky and Froebel 
pedagogical system, played a significant role in the training 
of pedagogical staff: educators of pre-school institutions with 
higher education, primary school teachers, and pedagogical 
staff of extracurricular institutions during the period of 1907–
1920. Professional-pedagogical training at the institution of 
pedagogical education differed in originality, depth, depth of 
author's approaches to teaching pedagogical disciplines, 
characterized by multi-dimensionality in accordance with 
three departments: preschool, school and extracurricular. 
The essence of professional and pedagogical training was 
in the unity of pedagogical theory and practice. First of all, 
this was facilitated by the existence of an educational asso-
ciation, where the Froebel Pedagogical Institute acted as a 
pedagogical center and coordinated the activities of educa-
tional and auxiliary institutions: pre-school establishments, 
schools, and pedagogical ambulances. 
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РЕАЛІЗАЦІЯ АВТОРСЬКОЇ КОНЦЕПЦІЇ І. О. СІКОРСЬКОГО В ДІЯЛЬНОСТІ 
КИЇВСЬКОГО ФРЕБЕЛІВСЬКОГО ПЕДАГОГІЧНОГО ІНСТИТУТУ (1907–1920) 

 
Здійснено ретроспективний логіко-системний аналіз наукової спадщини першого ректора Київського Фребелівського педагогічного 

інституту І. О. Сікорського (1842–1919) – доктора медицини, відомого педагога і психолога, професора Університету св. Володимира, 
голови Київського Фребелівського товариства сприяння справі виховання. З'ясовано, що вчений вважав всебічне знання дитини лан-
цюгом, який об'єднує сім'ю і школу, а інтеграцію знань із психології, медицини, науки виховання й розвитку сім'ї – фундаментом для 
ефективного виховання особистості. Київський педагогічний інститут Фребеля успішно реалізував медико-психолого-педагогічну кон-
цепцію І.О. Сікорського та педагогічну систему Фребеля та відігравав значну роль у підготовці педагогічних кадрів: викладачів дошкі-
льних закладів з вищою освітою, вчителів початкових класів і педагогічних кадрів позашкільних установ у період 1907–1920 років. Про-
фесійно-педагогічне навчання в інституті педагогічної освіти відрізнялося оригінальністю, глибиною, глибиною авторських підходів 
до викладання педагогічних дисциплін, що характеризуються багатовимірністю відповідно до трьох відділів: дошкільного, шкільного 
та позашкільного. Сутність професійно-педагогічної підготовки полягала в єдності педагогічної теорії і практики. Насамперед це спри-
яло існуванню освітнього об'єднання, де педагогічний інститут Фребеля виступав як педагогічний центр і координував діяльність 
навчальних та допоміжних установ: дошкільних закладів, шкіл і педагогічних машин швидкої допомоги. Визначено трактування І. О. Сі-
корського кінцевої мети виховання як досягнення гармонійного розвитку духу і тіла, психічного і фізичного, врівноваженості розумо-
вого, морального й естетичного принципів. Досліджено напрями і механізми впровадження авторської медико-психолого-педагогічної 
концепції І. О. Сікорського у зміст професійно-педагогічної підготовки Київського Фребелівського педагогічного інституту (1907–1920).  

Ключові слова: І. О. Сікорський, авторська концепція, Київський Фребелівський педагогічний інститут, виховання, особистість, про-
фесійно-педагогічна підготовка. 
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The article deals with issues of the improvement of higher school education in the scientific heritage of the Ukrainian teacher, politi-

cian, researcher of the world history and the national history. M. Drahomanov's pedagogical views and ideas are closely connected with 
his ideological, scientific views and social activity. It is proved that in the pedagogical heritage of M. Drahomanov, the problems of school, 
education, teaching in the Ukrainian language, their role in the development of the Ukrainian national culture take the leading place. The 
scholar devoted considerable attention to the problems of upbringing of the younger generation. The multidimensional and diverse ped-
agogical Drahomanov's activities contributed to the formation of his pedagogical concept, the holistic vision of formation and develop-
ment of the personality, the educational process. 
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Formulation of the problem. M. Drahomanov (1841–
1895) is one of the key figures in the Ukrainian socio-political 
and socio-philosophical thought of the nineteenth century. A 
politician, political researcher, scientist of the world history 
and national history,  sociologist, ethnographer, economist, 
folklorist, journalist and literary critic, teacher, all of these 
were confirmed in him. He belonged to the galaxy of those 
Ukrainian figures of his time, who were perfectly oriented in 
the latest social and political theories of Western Europe. 
M. Drahomanov is less known as a pedagogue, theorist and 
practitioner of education. However, his pedagogical 
thoughts are largely ahead of time. M. Drahomanov's teach-
ing activity at sunday schools, pedagogical school, gymna-
sium, university became an important factor in the formation 
of pedagogical worldview and pedagogical practice, devel-
opment of opinion and attitude to the problems of teaching 
in native language and pedagogy. 

Analysis of recent research and publications. Peda-
gogical views and ideas of M. Drahomanov in scientific arti-
cles were analyzed by well-known scientists: V. P. Andrush-
chenko [6, 7], G. V. Belenka [1], L. P. Vovk [7], L. A. Klym-
chyk [5], M. G. Stelmakhovych [4] and others. They defined 
the path of the scholar, determining his contribution to the 
heritage of native education. 

Pedagogical views and ideas of M. Drahomanov are 
closely connected with his ideological, scientific views and 
public activity. He published a significant number of articles 
on the organization of school education ("Zemstvo and local 
element in public education", "Pedagogical significance of 
the Malorussian language", "National Schools" and others), 

which covered the role and significance of the Ukrainian lan-
guage, culture and educational books for the establishment 
and development of a national school. 

The goal of the article is to analyze the pedagogical 
heritage of M. Drahomanov in terms of improving higher 
school education. 

Study presentation. M. Drahomanov adopted a love for 
reading from his father. He recalled: "As a schoolboy of the 
Gadyach district school (1849–1853), I have read almost all 
the interesting books from my father's library, mostly travels 
and historical works (including "the History of the Russian 
State" by Karamzin)" [2, p. 4]. It was under the free-thinking 
and multifaceted influence of the father and family that the 
spiritual formation of M. Drahomanov and his sister Olga 
took place (in the future the famous writer Olena Pchilka, 
mother of Lesya Ukrainka). 

According to V. P. Andrushchenko, V. F. Pogrebenni-
kov, and others, the worldview of M. Drahomanov began to 
be formed at Poltava Gymnasium, having experienced "the 
beneficial influence of the very atmosphere of the spread of 
the Ukrainophile community movement" [7, p. 5]. It was a 
time of accumulation of knowledge, expansion of the field of 
interests, hobby of the newest political trends. Drahomanov 
impressed the teachers with his extraordinary purposeful-
ness, diligence, education. With enthusiasm he studied 
Latin, was interested in Roman history. 

In 1859, before the graduating from the gymnasium, Dra-
homanov had a polemic fight with the supervisor for that rea-
son he was deemed to be excluded from the educational in-
stitution "in order not to be taken anywhere" [2, p. 6].  
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