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PHILOSOPHICAL ASPECTS OF EDUCATION IN THE CONDITIONS OF WAR:
STRATEGIES OF SUPPORT AND ADAPTATION
OF DISPLACED CHILDREN IN UKRAINE AND POLAND

Background.Thearticle is devoted to the study of the adaptation of migrant children in new educational environments in the
conditions of social mobility caused by the war in Ukraine. Attention is focused on rethinking pedagogical strategies to support the
psychological stability, cultural identity, and social integration of students forced to change their residence and study.

Methods. The study is a collaborative effort based on a qualitative analysis of interviews with parents, migrant children, and
teachers who work directly with these children. Thematic analysis methods were used to identify critical aspects of the adaptation
experience, including resilience, community support, cultural integration, and innovative educational approaches. This collective
approach ensures a comprehensive understanding of the challenges and opportunities in the adaptation of migrant children, providing a
thorough basis for the study's conclusions.

Results. The study showed that effective adaptation of migrant children requires essential educational resources, professional
psychological support, and an individual approach. Respondents emphasized the importance of inclusive pedagogical strategies that
consider their cultural and social experiences and support from the local community. The results highlight the importance of cooperation
between educational institutions, local communities, and families for successful social integration.

Conclusions.Thestudy's findings have practical implications for educational institutions, policymakers, and researchers. The
challenges posed by war and internal migration necessitate the development of adapted programs aimed at social integration,
psychological support, and cultural sensitivity. Rethinking educational approaches is essential to ensuring a harmonious educational
environment for migrant children and facilitating their adaptation to new socio-cultural conditions. These insights equip stakeholders with
the necessary information to make informed decisions and take practical actions, empowering them to make a difference in the lives of
migrant children.

Keywords: adaptation, migrant children, pedagogical strategies, social mobility, psychological support, cultural identity, social

integration.

Background

Education in the crisis conditions of war and forced
migration is not merely a tool for imparting knowledge but a
crucial space for forming resilience, humanistic values, and
cultural identity. This understanding, deeply rooted in the
philosophy of education, reframes the adaptation of migrant
children to new educational environments. It is not just an
integration task but an existential transformation that
profoundly influences the child's personality development
and perception of their place in the world. In this context, the
philosophy of education expands its role, emphasizing the
maintenance of psychological well-being and ethical
principles of interpersonal interaction, which are decisive for
the successful adaptation and integration of children. This
underscores the vital role of educators, policymakers, and
researchers in shaping the future of these children.

The war in Ukraine has acted as a catalyst for internal
migration, compelling people to change their place of
residence within the country and adapt to new conditions.
This process demands a systematic approach and careful
consideration of political strategies. Various factors,
including economic, social, and security factors, may
influence the growth of internal migration in the long term,
regardless of political debates. The solidarity shown
among citizens in response to the displacement of people
in 2022 remains a valuable experience that demonstrates
the possibilities for collective action in times of crisis.
However, such support cannot replace a well-thought-out
social policy, which must include aspects related to
migration, the labor market, housing, assistance to
vulnerable groups, and changes in the educational
sphere. This underscores the urgency and importance of
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the work of educators, policymakers, and researchers in
addressing these challenges.

However, a broad view of education problems and a clear
definition of priorities are needed to achieve this. From this
perspective, the question arises about Ukraine's educational
system's ability to respond to new social challenges from
internal migrations. More critical than immediate answers,
such questions must be considered in decision-making at
various levels, from ministries and local authorities to schools.
Direct relationships between teachers and students play an
essential role in this process. In today's conditions, the school
must perform additional functions: preserve the displaced
persons' national identity while helping them integrate into the
new community. This dual role underscores the significance
of educators, policymakers, and researchers' work in shaping
these children's future.

Such steps are essential to both the transfer of
knowledge and the formation of social connections that
support this process. At the same time, research shows the
realities in which displaced children function "side by side"
with local students. There are few schools where managers
and teaching staff have consciously implemented measures
to combine learning with building relationships, such as
group projects encouraging collaboration or extracurricular
activities fostering social interaction. However, such schools
are necessary for children who have experienced traumatic
events because they help in overcoming the manifestations
of PTSD and other stress reactions. Such educational
institutions are also needed for the children of other
migrants, particularly those who returned from abroad, who
have different school practices and habits and need help
adapting to new conditions.
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Methods

Phenomenology as a methodology makes it possible to
reveal the essential structures of the experience of social
creativity, rejecting previous theoretical assumptions and
focusing on the description of phenomena as they appear in
individuals' minds. The research was planned as qualitative,
using phenomenological data analysis. During 2023—-2024,
35 parents/guardians of migrant children from 7 regions
were involved. Such sampling allows for a diversity of
experiences and depth of analysis.

Data was collected through semi-structured interviews
and observations. The interviews revealed personal
experiences, reflections, and meanings that the
Respondents attributed to their actions and experiences.
Observations made it possible to record contextual features
and non-verbal aspects of communication.

Data analysis was carried out using the
phenomenological method described by M. van Manen,
which involves four stages: epoche (postponement of
previous judgments), phenomenological description, thematic
analysis, and synthesis of meanings (Manen, & Manen,
2021). Initially, the researchers immersed themselves in the
data by reading the transcripts of the interviews and
observations several times to grasp the overall meaning.
The significant statements were selected and coded. The
thematic analysis identified key themes and essences that
reflect the experience of social creativity. At the final stage,
a synthesis of values was carried out, which made it possible
to formulate generalized structures of experience.

The study complied with the ethical principles of
confidentiality, informed consent, and respect for
Respondents. All names and identifying information have
been changed or removed to ensure anonymity. Ethical
reflection was an integral part of the research process, as
working with topics related to war and personal experiences
requires increased sensitivity and responsibility.

In previous studies, we have already touched on the
adaptation of Ukrainian children in new educational
environments, especially with a focus on Polish schools,
where migrant children from Ukraine needed support for
integration. In particular, a theoretical analysis of democratic
values in education was conducted in the context of
Ukrainian children and youth in Polish schools after
February 2022. This study demonstrated the importance of
inclusive approaches and cultural sensitivity in educational
processes that contribute to developing a sense of
belonging and adaptation to a new social environment. The
obtained results became a valuable basis for further
research of pedagogical strategies in situations of social
mobility caused by war and developing recommendations
for improving educational approaches in crisis conditions
(Federowicz, & Terepyshchyi, 2023).

Results

Studying the relationship between internal migration and
education, a pivotal study by P. Yao and colleagues, based
on data from 57 countries, reveals that internal migration can
significantly influence educational achievements. This
underscores the imperative to factor in migration processes
in educational policy formation (Yao, 2017). The study's key
findings underscore that population mobility within a country
can either facilitate or impede access to quality education,
contingent on socio-economic conditions and infrastructure.

Within the context of education philosophy, it is crucial to
acknowledge the impact of internal migration on the
formation of educational practices and pedagogical
approaches. The International Handbook of Philosophy of
Education provides a comprehensive analysis of these

ISSN 2523-4064 (Print), ISSN 2523-4072 (Online)

issues, including chapters on social change and migration
(Peters, 2017). This underscores the urgent need to adjust
educational systems to the new social realities brought
about by migration processes and to reevaluate pedagogical
strategies in light of these changes.

Modern trends in the philosophy of education also focus
on issues of social justice and equality, especially in
conditions of growing population mobility. The discussion of
these aspects not only highlights the challenges faced by
educational systems in the context of globalization and
migration but also the potential of new approaches to ensure
equal access to education for all population segments
(Smeyers, & Depaepe, 2013).

Viewing internal migration as a life course process offers
a deeper understanding of its impact on educational and
social outcomes. This approach underscores the significance
of taking into account individual migration trajectories when
formulating educational programs and policies designed to
support migrants in their adaptation and integration
(Bernard, 2022, pp. 1-15). A comprehensive approach that
considers social, economic, and cultural factors is
necessary when analyzing the interaction between internal
migration and education. The philosophy of education must
adapt to the new challenges posed by migration processes
and contribute to the development of pedagogical strategies
that ensure equal access to quality education for all,
irrespective of their place of residence or social status.

Education as a means of adaptation and integration
of internally displaced persons. The analysis of the
collected data revealed the depth and multifaceted experience
of social creativity among the study Respondents. One of
the most prominent themes was resilience and adaptation,
manifested in the Respondents' ability to adapt to new, often
extreme conditions quickly. Teachers and students, faced
with the destruction of infrastructure and interruptions in the
educational process, found ways to continue their
education. As one of the teachers from the Kharkiv region
noted: "We were forced to move classes to basements and
bomb shelters, but this did not stop us from studying”
(Respondent 23). This experience shows that adaptation as
integral to educational practice in crisis conditions.

Natalia, a student from the Kyiv region, also noted that
"the transition to online education was difficult, but we
quickly mastered new platforms and continued our studies"
(Respondent 58). The use of the latest digital technologies
becomes a tool to preserve and develop the educational
process, even when access to traditional resources is limited.
Their experience shows that the adaptation process can be
seen not only as a means to overcome difficulties but also as
an existential response to a crisis that allows Respondents to
regain control over their lives (Bernard et al., 2018).

In addition, community solidarity emerged as another
key theme, emphasizing the strengthening of ties between
members of educational teams. Olya, a student from the
Zhytomyr region, shared her experience of creating a
group in the messenger for mutual support: "We supported
each other and shared useful resources" (Respondent 10).
This is reminiscent of the approach of Bernard (2022,
pp. 1-15), who note that solidarity and support in the
community contribute to overcoming difficulties in
migration processes and allow the restoration of a sense
of community and belonging.

Resilience and adaptation, as key themes, are reflected
not only in the ability of displaced people to find new places
to live but also in how they integrate into community and
educational communities. For example, Olena, the mother
of a child who attends Lviv, notes: "Teachers communicate
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more with parents, try to understand how to help the child
adapt" (Respondent 01). In the case of Dmytro and Oksana
from Luhansk, they chose a school for their daughter in Kyiv
based on the presence of support for migrants: "We wanted
there to be support for migrant children because the daughter
had to leave her friends and her old school" (Respondent 02).
These examples demonstrate how solidarity from local
communities and educational institutions becomes important
in adapting newly arrived children.

Teachers' and classmates' support is also necessary to
create a safe space where children can feel equal. Maria,
whose daughter attends school in Odesa, notes: "Teachers
are more supportive of self-expression, and this helped my
daughter overcome the stress of moving" (Respondent 03).
This is also confirmed by the experience of migrants who
gradually find confidence and acceptance through
adaptation to new schools.

Research Respondents also indicate the importance of
support from volunteer and public organizations. Natalia, a
resettled person from the Kherson region, received
housing in a hostel thanks to the support of charitable
funds: "The hostel was equipped with the help of charitable
funds such as UNICEF and ACTED" (Respondent 05).
This helped her and her family quickly adapt to new
conditions and stabilize in crises.

Lyudmila, who moved with her grandchildren from the
village, discusses interaction with residents: "Here, in
Kirovohrad region, people are kind and helpful. Everyone
understands what we went through" (Respondent 04).
Community support becomes an essential source of
resilience and helps strengthen bonds between people who
are going through similar trials.

Research Respondents emphasize that their support
significantly contributed to adapting to new conditions. For
example, Andriy, a migrant from Kyiv, talks about his
experience of opening a small business in a new city: "We
managed to find like-minded people who helped with the first
equipment and even advertising" (Respondent 14). Such help
from the community made it possible for Andrii not only to
survive but also to feel once again a part of an active social life.

Another example is Nina, who, after being evacuated
from Kharkiv, found shelter in Poland with her children. She
notes: "The children found friends again, although it was not
easy, and their desire to return home became the main
motive for our return” (Respondent 21). This experience
shows how meaningful social connections are for maintaining
mental stability, especially under challenging circumstances.

Such moments of solidarity and support are also noted
among local communities. Hanna, who moved to Odesa
with her son, notes: "I am very grateful to the people who
helped us with housing and even offered to work in a local
store" (Respondent 20). Such acts of assistance facilitate
adaptation and contribute to forming bonds between the
displaced and residents.

For many children forced to adapt to a new environment,
external conditions and psychological support remain
essential. Maria from Donetsk shares how her son faced
difficulties during the transition to a new school: "It was very
difficult for him, especially because of the accent, and we
turned to the school psychologist" (Respondent 17). Such
moments emphasize the importance of professional
psychosocial assistance for migrant children, contributing to
their adaptation and development of positive social skills.

Another example is Maksym, who felt significant social
isolation after being evacuated from Kyiv to Poland. His
mother, Iryna, says: "Thanks to the intervention of the school
psychologist, the situation improved, and later Oleh was no
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longer treated as a stranger" (Respondent 23).
Psychological support for children is critical when they are
forced to adapt to new school and social conditions.

Rethinking pedagogical strategies in conditions of
social mobility. The situation of war and internal migration
led to profound changes in approaches to education, calling
for a rethinking of pedagogical strategies focused on social
mobility and adaptation. The move of many families to new
regions of Ukraine or abroad has put the issue of integrating
children from different social, cultural, and educational
environments into new educational groups on the agenda.
As the many stories we researched show, migrants face
multiple challenges in new schools, requiring educators to
be sensitive and innovative.

The adaptation of migrant children requires greater
flexibility and an individual approach from teachers. Student
Ana, an migrant from Bakhmut, talks about the importance
of adapting educational programs to the needs of children:
"My daughter constantly felt like a stranger, and therefore, |
believe that the program should be adapted for such
children, taking into account their experience and
psychological state" (Respondent 18). This approach helps
reduce children's stress levels and facilitates their
integration into a new social space.

Psychological support is one critical aspect of helping
children overcome barriers in new educational groups. For
example, Iryna, who moved from Kyiv to Poland with her
son, notes: "Thanks to the intervention of the school
psychologist, the situation improved, and later they stopped
treating Oleh as a stranger" (Respondent 23). This
experience demonstrates how important the support of
professionals who can create a safe environment for
children's social adaptation is.

In addition, an essential component of rethinking
pedagogical strategies is the involvement of elements of
cultural identity and connection with the native culture. As
Andrii, an migrant from Kyiv, notes, "We try to keep in touch
with traditions, teach children about our culture, so that they
feel part of their country, even in a new environment"
(Respondent 14). This approach to education contributes to
forming a solid personality that confidently integrates into a
new environment, preserving its own identity.

Changing approaches to education in conditions of
social mobility also include developing methods that
contribute to the integration of newly arrived children and
create favorable conditions for their growth and
development. This includes implementing interactive
methods focused on cooperation and communication, which
is especially important for children who have had to change
their school and social environment (Peters, 2017). Such
techniques are becoming integral to the new educational
landscape in which social mobility is an everyday reality.

In summary, it can be argued that the war and internal
migration led to the formation of new educational
strategies aimed at supporting children's adaptation and
social integration. In conditions where the change of
social space becomes an integral part of the life of many
families, the educational system must remain flexible and
able to adapt to new challenges, providing students with
the appropriate support to preserve their cultural identity
and confidence in the future.

Discussion and conclusions

Based on the findings of this research, an improvement
matrix for teaching strategies in contexts of social mobility and
crisis adaptation can be summarized as follows. The matrix
emphasizes three key dimensions: psychosocial support;
recognition and trust-building; and inclusive, flexible pedagogy.
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Firstly, psychosocial support focuses on fostering
emotional resilience and building a supportive environment
through regular engagement with students’ emotional
needs, enabling educators to address trauma-related
challenges. This includes routine access to school
counselors, training teachers in trauma-informed practices,
and implementing peer-support systems that strengthen
community bonds among students.

Secondly, recognition and trust-building emphasize the
importance of acknowledging migrant students' difficult
experiences and providing them with a trusting environment
where they feel safe to share their stories. According to
Bilewicz, Babiska and Gromova (2024), recognition of traumatic
experiences by adults is essential for students to regain
emotional balance and a sense of control. This aspect goes
beyond specialized psychological care and can be offered
by any adult within the school staff. Teachers can facilitate
open communication, allowing students to express their fears
and experiences, and can work with non-migrant students to
promote understanding and support, thereby building a
more tangible social support network for migrant students.

Thirdly, inclusive and flexible pedagogy dimension
aims to adapt curricula to incorporate culturally responsive
materials, diverse perspectives, and interactive, student-
centered learning strategies. This approach involves
customizing learning objectives to consider the unique
backgrounds of displaced students, promoting collaborative
projects that allow for mutual cultural exchange, and
integrating digital tools to provide continuity of education
despite logistical challenges. Such a matrix not only aids
in academic progress but also enhances social integration
and identity reinforcement for students adapting to new
environments.

The research emphasizes the importance of adaptive
pedagogical strategies and psychosocial support for
successfully integrating children displaced by the war into new
educational environments. The situation of war and mass
internal and external migration raised fundamental questions
about the role of education as a social institution that should
not only impart knowledge but also form psychological
stability and maintain social cohesion. The stories of the
research Respondents indicate the need to rethink
educational approaches in response to modern challenges.

In the process of children's adaptation to new conditions,
only basic educational resources are often insufficient; an
important element is psychological support and attention to
the emotional needs of children. For example, several
interviewees mentioned that their children felt alienated and
lonely in their new schools, affecting their learning motivation.
Oksana from Bakhmut, the mother of a displaced child,
emphasized: "The program must be adapted for such
children, taking into account their experience and
psychological state". This emphasizes that successful
adaptation requires flexibility in pedagogical methods to suit
students' individual circumstances.

The study also found that support from the community
and teachers is essential to building a sense of safety and
belonging in new students. Respondents repeatedly
indicated the positive impact of such relationships. Olena
from Kharkiv talked about how the teachers tried to create
comfortable conditions for her son despite the language
barrier and cultural differences. This indicates the
importance of inclusive approaches that consider migrants'
cultural and social characteristics.
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In addition, examples of innovative teaching methods
focused on preserving cultural identity and intercultural
dialogue indicate that education can be an essential means
of preserving one's own cultural identity in conditions of
social mobility. These approaches emphasize -cultural
enrichment through interactive learning methods. Such an
educational approach not only ensures the transfer of
knowledge but also contributes to the creation of social
harmony and mutual understanding.

Education becomes a vital tool for integration and
adaptation to the conditions of social mobility caused by the
war. This study's findings indicate the importance of
rethinking pedagogical strategies in the direction of inclusion
and sensitivity to the psychological needs of migrant
children. An education system that seeks to successfully
integrate internally displaced children must consider their
social, cultural, and emotional challenges, providing
individualized support and adapting curricula.

Developing and implementing inclusive strategies
focusing on psychological support, cultural identity, and
mutual respect are critical to successful social integration.
Cooperation between educational institutions, local
communities, and families can significantly increase the
effectiveness of adaptation processes. Thus, the experience
gained during this crisis can become a valuable resource for
further development of educational systems capable of
responding to social mobility and cultural diversity
challenges in a globalized world.
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~ ©INOCO®CbKI ACMEKTU OCBITU B YMOBAX BINHU: _
CTPATETT MIATPUMKMN TA ABANTALIT JITEA-NEPECENEHLIB B YKPATHI TA MOMbLLY

BcTyn. lpucesyeHo susyeHHio adanmauyii dimeli-nepeceneHyie y Hoeux oceimHix cepedosuujax 8 ymosax couyiasibHoOi Mo6inbHocmi,
@UK/TUKAHOI 8iliIHOIO 8 YKpaiHi. Yeacy 30cepedxeHO Ha nepeocMucsieHHi neda2o2iyHux cmpameeiil, cnpssMogaHux Ha NMiOMPUMKY Ncuxosio2iyHoi
cmilikocmi, KynbmypHoi ideHmu4Hocmi ma coyianbHoi iHmezpayii yyHis, siki 3aMyweHi 6ynu 3MiHumu Micye nNpoXueaHHs ma Hag4aHHs.

Me To0Aau. fJocnidxeHHs 3acHO8aHO Ha sIKiCHOMY aHanisi iHmepe'to 3 6ambkamu ma dimbMu-nepecesieHYsAMU, a MaKOX 3 y4Yumensimu, siki
6e3nocepedHbO Npayooms i3 yumu 0imbMu. 3acmocoeaHo Memoou memMamu4HoO20 aHasi3y Onsl eusieNIeHHs1 KIFYo8UX acriekmie adanmauiliHo2o
doceidy, 30kpema cmilikocmi, nidmpumku 3 60Ky 2pomMadu, KynbmypHoi iHmeapayii ma iHHoeayiliHux oceimHix nidxodis.

Pe3ynbTarTtu. O6rpyHmoeaHo, ujo epekmueHa adanmayisi dimeli-nepecesneHyie mompebye He minbku 6a3oeux oceimHix pecypcie, ane i
¢haxoeoi ncuxosoziyHoi niOmpumMku ma iHougidyanbHo20 nidxody. HazonoweHo Ha eaxnueocmi iHKIO3uBHUX nedaz2o2iyHuUx cmpameeil, wo
epaxoeyroms IxHili KynibmypHuli ma coyianbHuii doceid, a makox nidmpumky 3 60Ky micyeeoi cninbHomu. lidkpecneHo 3Ha4Yywicms cnienpayi Mix
oceimHiMu ycmaHoeamu, Micyesumu 2pomadamu ma cim'amu 0ns ycniwHoi coyianbHol iHmezpauyii.

B 1 c H 0 B k u. BusHayeHo, wjo eiliHa ma eHympiwHs Mmicpayisi nocmaeusiu Hoei eUKIuKu neped oceimHiMu ycmaHoeaMu, euMmaz2aroyu 6id Hux
po3pob6ieHHs1 aanmosaHuX pozpam, CrPsIMO8aHUX Ha coyianbHy iHme2payito, MCUxos102iyHy NidmpuUMKy ma KynbmypHy Yymaugicms. Poskpumo,
W0 nepeocmucsieHHs1 oceimHix nidxodie € saxnueum Kpokom Ao 3abe3nevyeHHs1 2apMOHIliIHO20 Hag4YalbHO20 cepedoeuua dns dimeli-nepeceneHyie
i cnpusiHHs ix adanmauyii y Hosux coyioKynbmypHUX yMogax.

Knio4yoBi cnoBa: adanmayis, dimu-nepecenenyi, nedazoeiyHi cmpameaii, coyianbHa MoGiNbLHicCMb, ncuxosiogiyHa NiOMpuUMKa, KysrnbmypHa
ideHmu4Hicmsb, coyianbHa iHmezpauyis.
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