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KuviBcbkui HalioHansHUI yHiBepcuTeT imeHi Tapaca LLleBuyeHka, KuiB, YkpaiHa

OPTAHI3ALIWHO-NEQAIONYHA QIANLHICTL I. M. TIbBOBA

Cmammsi onucye JdisinbHicme . I1. Jlbeoea sik 3agidyeaya kaghedpu nedazoziku YepHiziecbko2o nedazoei4Ho20 iHCmumymy.
Byno esueyeHo pyKonucHy npayro e4umersisi Npu npoeedeHHs1 Aep)kasHuUX icnumie, NpoaHasnizoeaHo wopiyHi 3eimu kaghedpu nedazoeziku, ckna-
OeHi I.11. Jlbeoeum 3a 1950-1951,1951-1952,1952-1953 Hae4yanbHuli pik, nnaHu kaghedpu ma nnaH 3aHImMms1 3i cmydeHmamu 2 Kypcy, yKpaiHCbKUMU

ma pocilicbkkumu kaghedpamu 2ymaHimapHoz0 ¢hakynimemy.

Ocobucmi sikocmi e4umensi 6ynu npoaHasnizoeaHi e Kinbkox apxieHux dokymeHmax. Lle nokasano, wo I. I1. Jlbeie 6ye myOpum euknadayem i
MopasibHO YeCHUM 00 cmydeHmie ma KoJsiee, meop4um Ossi NiOmpuMKu Kaghedpu nedazoziku, a makox nabopamopii ncuxonoeaii npu Hit ycim Heo6-
XiOHUM obnadHaHHsIM Onsi caMocmiliHoi oceimu cmydenmie. BiH npe3eHmyeae Hosamopchkki nedazoziyHi idei ma enpoeadue ix y nedazoziyHuli

npoyec kagpedpu nedazoaiku.

L. I1. Jlbeie 83518 Ha cebe iHiyiamuesy wyodo peanisayii Hag4anbHux 3axodie ceped yyHie, makux sik donoeiodi, nekyii Npo nnaHu op2aHie HapoOHoI
oceimu, opeaaHie wKinbHOI oceimu, wkinbHoi admiHicmpayii, 6ambkiecbKux KoMimemie ma kepigHuymea neda2o2i4HuUx 2ypmkis.

L. 1. Jlbeie esaxae 3a HeobxidHe, w06 suknadayvi iHcmumymy yumanu nonynsipHi nekyii 6amskam cmydeHmie. CmydeHmu iHcmumymy manu
dony4umucsi do po6omu KnacHUX KepieHukie, mpoeodumu 3 y4HsIMU Pi3Hi sudu ayOumopHuUx ma rno3aksiacHux 3axodie.

lMpoaHanizoeaHo 38im npo Hag4YabHO-MemoduYyHy po6omy kaghedpu nedazoziku Ha kaghedpi nedazoziku nid kepieHuymeom |. 1. Jibeoea poboyi
Hae4asnbHi npoepamu 3 ycix oucyuniH kaghedpu 6ynu ceoeq4acHo 3acsyxaHi Ha pe2ynsipHux 3acidaHHsix. l. 1. JIbeie y 3eimi ekazae nozumueHi
MoMeHmu w000 Has4asnbHoI disinbHOCMI, SIKy MPoeodusiu NPoms20M Hae4aslbHO20 POKY eukiadayi kaghedpu nedazoziku wjodo 3mMiHU poboyux nna-

Hie kaghedpu.

Knrouoei cnoea: I. 1. Jlbeie, nnaH po6omu 0ns1 3aHAamMb, niad po6omu kaghedpu nedazoziku, wyopiyHuli 3eim.
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The article deals with the analysis of professionally-pedagogical preparation of teachers of public schools of teaching seminaries of
Ukraine, that can become valuable acquisition for professional preparation of specialists of the modern system of pedagogical education.
An important accent have been done on history, forming of maintenance and principles of professional preparation of teachers of public
schools in teaching seminaries. The article analyzes the tendency of instability and relative unsystematic of preparation of teachers reg-
isters for public schools, that partly predetermined by educational reforms in industry of primary education. It has been proved that re-
quirement to semantic part of professional preparation of teacher of public school were in direct dependence on a social order on the
level of its qualification. The general preparation of future teacher was limited, at the same time professionally pedagogical preparation
was in the comparatively best state.

The future teachers of public schools often have been studied German classic pedagogics, and educational practice rendered sub-
stantial influence on the level of professional preparedness of future teachers of public schools.
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Formulation of the problem. Preparation of skilled
teacher is one of the major scientific, technical and practi-
cally professional problems, on the decision of which suc-
cess of alteration of the system of education depends in a
country. The basic objectives of pedagogical educational es-
tablishments is realization of high-quality professional prep-
aration of teacher which corresponds to the modern require-
ments of studies and education of young people. According
to the features of the modern stage and prospects of devel-
opment of pedagogical education there is reformation of
maintenance of preparation of future teachers; new require-
ments are formed to their professional competence; new
specialties are introduced, methodology and technology

training have been updated. Historical experience of devel-
opment of pedagogical education didn't lose its significance
today. Experience of preparation of teachers of public
schools can be important for professional preparation of
specialists of modern system of pedagogical education.
Analysis of recent researches and publications. His-
torical and pedagogical analysis of the development of pro-
fessional training of future teachers interested many Ukrain-
ian scientists-teachers. In particular, V. Velichkina, N. De-
myanenko, |. Kolesnik, T. Stolyarchuk and others. They
studied the issues of teacher training in Ukraine in the 19th —
the first half of the 20th century, and its activities in public
schools; A. Arseniev, N. Zikiev, M. Kuzmin and others studied
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the problems of organization the educational process in the
teacher's seminaries; the formation of a national school in
Ukraine became the subject of study of N. Kalenichenko,
M. Stelmakhovich, B. Stuparik, M. Yarmachenko and oth-
ers; the development of professional pedagogical education,
including the Higher Education, studied V. Maiboroda,
F. Panachina and others.

Research presentation. According to research by sci-
entists of the 19th and 20th centuries, teaching seminaries
have become an organizational and professional basis for
the staffing of popular schools. Many progressive native
teachers and publicists devoted their works to the study of
the literacy of peasants. Well-known teachers-scientists of
the end of 19th — the beginning of 20th centuries have been
formulated many theoretical positions about the necessity of
methodical and practical pedagogical preparations of
teacher. Well-known teachers (S. Vasilchenko, B. Grin-
chenko, M. Korf, T.Lubenets and others) themselves
worked as teachers in public schools. The works of M. Dra-
homanov, M. Korf, K. Ushinsky and other prominent teach-
ers of the second half of the 19th and the beginning of 20th
centuries have been described the significant interest in the
study of this problem. They proved the necessity of scientific
and practical training of the teacher, considering it as the
unity of three main areas: general education, general peda-
gogical and practical area.

In the teachers' seminaries of Ukraine in the second half
of the 19th and early 20th centuries, there were the content
of teacher training that was directed at the appropriate time
for a social order and provided students with elementary
knowledge of teaching methods and fragmentary pedagogi-
cal skills. Thus, in the seminaries a course of pedagogy was
taught, which included the history of pedagogy. Seminarists
studied elements of the theory of education, principles and
methods of teaching. Particular attention was done the study
of foreign pedagogy, first of all, the German pedagogical the-
ories of J. Pesalotzzi, F. Frebel, A. Distervega. The great at-
tention of teachers in studying the course of pedagogy was
given to the assimilation of the principles of teaching by fu-
ture teachers. In the programs of pedagogy and methodo-
logical recommendations of the teachers who compiled
these programs, we can find almost all the principles of
learning, known today. The principle of the nature of the cor-
respondence of the organization of learning ("Educate ac-
cording to nature"; "Take into account the natural stages of
human development; apply the physical and mental activi-
ties of the student, the game, the imagination and the ability
to observe; use such subjects as tales, biographies, amaz-
ing features of famous people and biblical stories"; "Educate
in the students the ideas, thoughts and aspirations of the
educated person, a true citizen of their country."). The prin-
ciple of continuity and prospects ("Start teaching from the
point at which the student is, show condition the knowledge
of the student before the beginning of teaching, avoid re-
training, but apply gradualness and continuity of lessons;
teach as little as possible but thoroughly; repeat the subject
while studying; avoid mixed concepts and do not make
ready conclusions for the student"). The principle of system-
atic learning ("Go from near to far, from easy to complex,
from the known to the unknown, teach elementary, not sci-
entific or dogmatic way"; "Try to achieve that the pupils re-
member everything they learned; repeat the previous mate-
rial, discuss the content of the proclamations, songs and po-
ems, and develop the memory of children"). Principle of vis-
ibility ("It is necessary to teach clearly, this rule is the basis
of any education of children and young people; start teach-
ing the subject from the fact, not the principle"). Principles of

accessibility ("Do not teach what the student can not under-
stand, the truth that is learned, but not understood, is harm-
ful; cheer and desire to learn are a sign of understanding;
laziness and apathy are born due to misunderstanding of the
case...). Teach available, so that the student could himself
tell what he learned. "The principle of individualization and
differentiation of learning ("Take into account the personality
of the student, his individual characteristics, preserve innate
abilities and talents of the disciples") [12, p. 32-34].

In periodicals of that time, sometimes the articles ap-
peared related to some aspects of the organization of the
educational process, for example, the schedule of classes. In
colleges, the schedule of classes was based on the principle —
from more complex subjects to simpler ones. For example,
mathematics was a more complex subject and had to be in-
cluded in the schedule by the first lesson, and singing as a
simpler subject was the last. Such a division of objects ac-
cording to the degree of their complexity caused ambiguous
evaluation. Some authors believed that the complexity of the
subject is very categorical for some children, mathematics
may be a simpler subject than singing, and vice versa. Partic-
ular attention was paid to the style of behavior and clothes of
the teacher, referring to the associative perception of the child —
what more pleasant impression of student about a teacher,
the more persons interested he studies [7, p. 77].

In their articles in the periodical press, some educators
drew the attention of the public to the importance of a deeper
study of individual subjects, such as, for example, mathe-
matics and science. They noted that the future folk teacher
had to possess them fully in order to be able to teach them
at school. With regard to natural science, it was worth teach-
ing children to listen to nature, be able to observe it, noticing
everyday phenomena of the natural environment [5, p. 163].

It is known that the course of teaching in the teacher's
seminaries lasted three years and was too short in order to
provide the seminarians with general and special training.
The main task of the teachers' seminaries was religious ed-
ucation, which contributed to the formation of the personality
of the national teacher in the spirit of obedience and devo-
tion to the throne and church. Estimating the content of ed-
ucation in the teaching seminary, Andriychuk N. distin-
guishes such semantic blocks in it: a) social and spiritual:
theology, sacred history, catechidology, national history;
b) linguistic: Russian and Church Slavonic languages;
c) natural sciences: geography, natural sciences, mathe-
matics; d) special: the history of pedagogy, the methodology
of initial education [1, p. 153].

In the 1878 — 1879 academic year among the subjects
studied by the seminarians were: Russian, Church Slavonic,
history, arithmetic, geometry, the doctrine of worship, katha-
zis, sacred history, national history, geography, natural his-
tory, the history of pedagogy and the methodology of ele-
mentary education. The curricula of all these subjects were
composed by teachers of seminaries. The teacher of the
subject "The Law of God" compiled a program of three sub-
jects: "Law of God", kathazis and sacred history. The
teacher also participated in the development of a curriculum
on national history. Teachers' Seminaries were provided
with some pedagogical journals and manuals: "Folk School",
"Family Evenings", a collection of children's songs and
dance games, school gymnastics, a map of sacred history.
Such educational methodology helped teachers to create
curricula for subjects taught in the seminary [6, p. 9-10].

The subject of sacred history was the actual study of the
Bible. The program on this subject covered all major events
related to the Holy Scriptures. The program of the national
history included the question of studying by the seminarians
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all the basic facts of the history of state development — from
the reign of Peter | and Nikolai I.

Natural sciences (geography, natural sciences and
mathematics) were taught from the first to the last years of
study and covered very large amount of material. The geog-
raphy program was built in such a way as to give the future
public teacher a general idea of the structure of the earth.
The emphasis was only on the geography of Europe. This
part of the world was limited to the geographical representa-
tions of the seminarians. By the course of geography in-
cluded also elementary notions of astronomy: the calendar
of the planets, the movement of the moon, etc. The program
of natural science was for a period of three years. In the first
class students studied only elementary concepts of land,
water and plants. In the second and third grade, the semi-
narians studied sections such as anatomy and physiology of
man, physics, botany, electricity and others. During the third
grade it was introduced a section of the subject, as "about
teaching...", that is, the teaching method [1, p.152].

History of pedagogics was based on the studies of an-
cient scientists and experience of German teachers be-
cause of the lack of the theory of native pedagogy.

The content of teacher training for public schools was
determined by the mastery of the knowledge, skills, personal
qualities of future teachers of public schools in the context
of the content of education in the teacher's seminaries.

Knowledge: the bases of pedagogics (didactics, theory,
education), the history of pedagogics (mostly German ped-
agogical theories), the foundations of psychology, the fun-
damentals of teaching methods in the public school.

Ability: to realize the main principles of learning to estab-
lish the appropriate relations of pedagogical analysis to stim-
ulate and motivate students for organizing the educational
process at the public school.

Skills: work with text, use of visibility, pedagogical anal-
ysis, leadership in the educational process in public school,
acting skills, listening and correct statement of questions
and tasks.

The personal qualities of future teachers of public
schools in the context of the content of education in the
teacher's seminaries: love for children, deep religiousness,
interest in pedagogical activity, peacefulness, patience, a
conciliatory attitude towards their social status, pedagogical
tact, observation.

In practice, for a transition from one class to another,
seminarists had to pass examinations. Pupils who com-
pleted the first class under the conditions of transfer to the
second grade differed only in the number of required exams:
they had to make one exam less — 9, seminarists of the sec-
ond class, as well as graduates made 10 exams at the end
of the year. The list of exams included: mathematics (written
and oral), Russian (written and oral), history, natural sci-
ence, geography, singing and calligraphy. In the second
grade, the list was added to the pedagogy, and in the third
grade instead of the writing up, it was necessary to make
pedagogy orally and in writing.

In the teachers' seminaries, it was practiced sometimes to
allow seminarians who did not successfully pass the exam,
but it happened infrequently. Exceptions to the rules were
made by soliciting the Pedagogical Council and the director of
the seminary of the educational district. Such solicitor was
given, if the seminarian showed exemplary behavior, dili-
gence, and presented hopes. Such retraining of exams was
intended only in the first and second grades; in the third grade,
reassembly was not intended [10, p. 9-10]. The content of the
study subjects studied in the seminaries was saturated with a
large amount of actual material, which could be learned by
simple memorization, and mostly learning by heart.

In determination of the system of educational practices
teaching seminaries it was relied on the great experience of
craft students and used the achievements quite carefully:
first, observing of the work of the lessons by experienced
teachers, then conducting lessons under the guidance of a
teacher, and after that — an independent practice. Accord-
ingly, teaching seminaries in the last class inculcated an ob-
ligatory visit the pupils of lessons of experimental teacher,
since the first semester of the graduation class, and only
from the second half — independent work of the students
themselves [4, p. 43; 6, p. 59].

Practice began in the second half of the course. Along
with the passing of the practice, pedagogy and teaching
methods were studied, and constant guidance on practice
by experienced teachers was provided [4, p. 48].

Over the course of one and a half years of practice,
each seminarian had about 80 days of direct residence in
the school, that is, about 15% of the total time spent in the
teacher's seminary. During this time, they needed to: at-
tend a teacher's lessons, partly help him during 4 weeks;
listen and participate in the discussion of 140— 00 lessons
of other pupils; teach 5-6 lessons oneself, in the presence
of the mentor of the seminary, the teacher of elementary
school and all pupils of the third grade of the seminary;
in the presence of only elementary school teachers, 20—
22 lessons [3, p. 98].

V. Flerov, director of one of the teachers' seminaries,
wrote: "The teacher's lessons, his attitude toward the chil-
dren, his methods of teaching, the maintenance of order, ed-
ucation, his own manner, which the pupils are observing,
have an extraordinary influence on them, and becoming
samples, remain in their memory for life" [8, p. 127].

On March 11, 1902, a valid Provision on the Teachers'
Seminary was issued, according to which it was decided to pro-
ceed to the gradual transfer of seminaries with a three-year
term of study for a four-year term. Back in 1881, the directors of
some seminaries filed a petition to the Ministry of Public Educa-
tion to increase the time of their studies from three to four years
due to an absolute lack of time for the pupils. The Ministry of
Public Education, however, initiated an increase in the period
of study in the teacher's seminaries at the beginning of the 20th
century, however, this idea was not supported by the leaders of
seminaries, first of all, because of the lack of schoolrooms,
teaching staff and funding [11, p. 18].

For 56 years, the Ukrainian seminary teachers of the
second half of the nineteenth and early twentieth centuries
worked and developed, therefore the forms and methods of
teaching in these educational institutions can not be charac-
terized by consistency. At the beginning of the teaching
seminary, seminarians were too busy in training and had al-
most no free time. But over the years, the work of the semi-
nary was streamlined and, as a result, at the end of the nine-
teenth century, a school of education for the preparation of
elementary school teachers was created in Ukraine.

Conclusions. On the basis of the analysis of scientific
studies it has been found that the development of Ukrainian
teacher seminaries contributed to the increase the interest
of scholars and progressive pedagogical community in de-
veloping the scientific basis for teacher training for public
schools. However, there was a tendency for instability and
relative unsystematic training of teachers for public schools,
partly due to educational reforms in the field of elementary
education. Requirements for the content part of the voca-
tional training of the public school teacher were directly de-
pendent on the social order to the level of his qualification.
The general education of the future teacher was rather lim-
ited, and the pedagogical education was in a relatively better
condition. The study of future teachers of public schools of
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pedagogy often reduced to familiarity with the German clas-
sical pedagogical theories, educational practice had a sig-
nificant impact on the level of professional preparedness of
future teachers of public schools for professional activities.
Studying the experience of training future teachers of public
schools will help to realize the need to improve the content
and procedural components of future teacher training for a
modern school.
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KuiBcbkui HauioHanbHUM yHiBepcuteT iMmeHi Tapaca LleBuyeHka, KuiB, YkpaiHa

NMPO®ECIAHO-NEQAIONYHA NIAFOTOBKA BYUTENIB HAPOAHUX LUKIN
B YYUTENBCbLKUX CEMIHAPISIX YKPAIHU

3dilicHeHo aHani3 npogeciliHo-nedazo2iyHoi NidzomoeKu 84umersie HapPOOHUX WKIN y4yumenbCbKUX ceMiHapill YKkpaiHu, sKkul Moxe cmamu yiH-
HUM Had6aHHsIM Ans1 npogbeciliHoi nidzomoeku ¢haxieyie cyyacHoi cucmemu nedazoziyHol oceimu. Baxnueuli akyeHm 3po6reHo Ha icmopil, ¢hop-
MyeaHHi 3micmy ma npuHyunie npogeciliHoi nidczomoeku e4yumersiie HapPOOHUX WKIN 8 yHUMeNIbCbKUX ceMiHapisix. 3a3HaYaembcsi, W0 y ceMiHapisix
suknadaecs Kypc nedazoeiku, sikuli eksiroqae y cebe U icmopito nedazoziku, de ceMiHapucmu euey4asiu esleMeHMuU Meopii 8UXOB8aHHSI; NPUHYUNU ma
memodu HasyaHHs1. Icmopisi nedazoziku rpyHmyeanacs Ha npaysix cmapodasHix e4eHux i doceidi moz2oyacHuUx npakmukie ma HimeybKux nedazozie
yepe3 6pak meopii eimyusHsiHOT Nedazoziku. 3okpema, ocobiuea yeaza 3eepmanacsi Ha ue4yeHHs1 nedazoziyHux meopiti W. Mecmanouui, ®. dpe-
6ens, A. flicmepeeza.

3micm npodgpeciliHoi nidezomoeku eyumenie Ans HapOOHUX WKIN 8u3Ha4Yyaecsi 080/100iHHAM 3HaHHAIMU, YMIHHSIMU, Hadu4YKamu ma ocobucmic-
HUMU sikocmsiMu MalibymHix yqyumersiie HapoOOHUX WKiN y KOHMeKcmi 3micmy oceimu e y4umesnbCbKUX ceMiHapisX.

Y cmammi eiomivyaembcsi meHdeHyisi do HecmabinbHocmi i ei@HOCHOI 6e3cucmemMHocmi nid2omoeku e4umeriie A58 HaPOOGHUX WKIn, wjo yacm-
Koeo 3yMoeritoganacsi oceimHimu pegphopmamu e 2any3si no4amkoeoi oceimu. llidkpecneHo, wjo sumoau 0o 3Micmoeoi YacmuHu npogeciliHol nidzo-
moeku e4umersisi HQPOOHOI WKoJIU 3Haxodunucs y npsAmil 3anexHocmi eid coyiasbHO20 3aMoeJIeHHs] Ha pieeHb i020 keanigikayii. Jocumb ob6me-
JKeHoro 6yna 3a2anbHOOCEIMHsI nid2omoeka MalibymHb020 e4umerisi, 8 mol e 4Yac npogpeciliHo-nedazo2iyHa 3Haxoousnnacsi y NopieHsIHO Kpaujomy
cmakHi. Bus4eHHs1 nedazoeiku malibymHimMu e4umensimu HapoOHUX WKl 4acmo 3800usiocsi 00 03HalloOMJIeHHST 3 HIMeYybKUMU K/lacuUYyHUMU nedazoei-
4YHUMU meopismMu, ma HaeYaslbHa NPaKmuka crnpaeJssizia cymmeaeul ensiue Ha pieeHb npogeciliHoi nidcomoeseHocmi MaliGymHix y4umernie Hapoo-
HUX wWKin o npogeciliHoi disnibHOCMI.

Knroyoei crnoea: npogpeciiina nidczomoeka eyumensi, HapoOHi wWKonu, ydumesnbCbKa ceMiHapisi, 3micm oceimu, npuHyun oceimu, nedazozi4yHa
npakmuka.



