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METHODS OF READING TEXTS IN THE FIELD IN UKRAINIAN AS A FOREIGN LANGUAGE

The article deals with issues related to communication activities taught by foreign citizens. Attention is drawn to the fact that there
are many unresolved issues in the methodological literature concerning the passive types of communicative activity. This article is
devoted to one of these types — reading, and more specifically to problems related to different types of reading in classes from
Ukrainian as a foreign language. After analyzing some of the issues surrounding the topic of the study, attention is drawn to this type
of reading preparation work as a study. It is emphasized that professional texts that are of practical importance for foreign students
play an important role in the study of reading, helping to master the future profession. The authors of the article provide a brief
description of the types of work with texts and recommendations on the types of tasks to work with them. A set of tasks for working
with the text "What is Architecture?” is offered. This text can be used in classes with students of the first year of architectural and
construction specialties. The pre-reading tasks are described in detail and specific examples of their application are presented (tasks
for eliminating lexical difficulties, tasks for working with keywords of the text, tasks for recognizing words on formal and semantic
grounds, on learning grammatical constructions, as well as tasks for improving grammatical skills). Examples of tasks that are
performed directly while reading are offered, as well as post-reading tasks that are limited to traditional tasks (complete sentences
based on text, retype text, etc.). Attention is also paid to the organization of methodical work in which it is possible to achieve positive
results, in the text should be relevant, the texts should be selected according to the speech level of foreign students, the tasks before
the text should be aimed at overcoming lexical and grammatical difficulties, and after the text should be set by the purpose is to test
reading comprehension and to prepare for reproduction of the text.
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grammatical constructions.

Problem statement. The issues of improving the forms
and methods of teaching Ukrainian as a foreign language
and adaptation to the new living conditions remain among
the pressing challenges of modern education. Each one of
the four types of communication activity that are taught to
foreign students (speaking, listening, writing, reading) has
many unsolved issues.

The relevance of this study is emphasized by the fact that
for the foreign students, Ukrainian language is not only an
academic subject but also a means of personal development
and acquiring expertise, however scientific and
methodological literature dedicated to the study of Ukrainian
as a foreign language lacks specific guidelines on how to
learn reading professional texts, which would optimize the
learning process. Learning foreign language in higher
education establishments cannot be an end in itself. It should
equip the future professional with powerful capabilities for
sourcing information that could be used in their professional
interests [1]. Therefore, special attention is required for
developing skills in close reading of professional texts. The
practical significance of this study is that it provides a system
of tasks designed to teach close reading of specialized texts
to foreign students, which can be used in the practice of
teaching Ukrainian as a foreign language.

Purpose and objectives. The purpose of the article is
to describe in detail methods for teaching close reading and
to demonstrate practical use of the developed methods on a
piece of written specialized text and a set of related tasks.

Analysis of recent research and publications. The
generalized theoretical aspect of teaching Ukrainian as a
foreign language was developed by such prominent education
scientists as L. Bey, . Kochan, D. Mazuryk, T. Lahuta, B. Sokil,
O. Trostynska, H. Tokhtar, N. Stankevych. Modern research in
the area of learning professional texts in foreign language
were to some extent covered in scientific inquiries of
K. Kusko, T. Yakhontova, and others. Over the past five
years, there have been a number of textbooks presenting texts
of different styles and the related methodological apparatus.
Scientists note that for the foreign students the ability to read
correctly, depending on the communication attitude, and to use
different types of reading is a fundamental skill that affects
learning outcomes and acquisition of relevant knowledge for
the future speciality [2, p. 21].

The Department of Ukrainian Language and Language
Training of Foreign Residents of the Kharkiv National
University of Construction and Architecture has prepared
manuals and a basic textbook for practical training in
Ukrainian as a foreign language, which include both texts on
Country Studies and professional texts [3]. N. Kravtsova is
the author of guidelines intended for independent reading of
adapted texts by foreign students. This small edition
consists of three sections and includes 19 adapted
narratives for reading, pre-text Ukrainian-French mini-
dictionary and post-text questions and tasks [4].

Presentation of the main material. As one of receptive
skills concerning perception and comprehension of written text,
reading is one of the major types of communicative and
cognitive activities. Usually, it starts from reading with the aim
to vocalize the language material, train pronunciation, word
stress, and develop correct intonation; and then reading has
communicative and pragmatic goals, and gradually foreign
students start treating it as a way to gain information. It is
paramount that a student should be able to utilize all types of
reading because only then one can aptly combine them, now
constituting "mature" or "mobile" reading, for any purpose:
aesthetic, pragmatic, or cultural [5, p. 191].

Reading accomplishes several functions, including
assistance in developing other types of communicative
activities, such as oral and written productive skills. This is
why most teachers of Ukrainian as a foreign language
employs different types of reading. As it is commonly known,
there are several distinguished types of reading: skimming,
scanning, general reading, and close reading. The first two
types are supplementary and arise only as an
accompanying element in the development of other types of
reading [6, p. 273]. Foreign students should first and
foremost be taught close reading. Such reading results in
"processing" of information, i.e. its organization and critical
evaluation. We find it crucial that memorization of language
material and formation of a vocabulary takes place precisely
during the development of close reading skills.

Close reading involves as full and precise understanding
of all the information contained in the text as possible, as
well as its critical comprehension. It is distinguished by
rereading parts of the text, sometimes with the use of
expressive reading of the text to oneself or aloud,

© Milieva l., Khodakivska M., 2020



ISSN 2415-3699

NEQArOrIKA. 1(11)/2020

~ 33 ~

establishment of the meaning behind the text by analysing
linguistic forms, marking the most important points,
memorization of the content for subsequent retelling,
discussion of the text, and using it in one's work. It is close
reading that teaches one "careful attitude" towards the text.
It is certain that the purpose of close reading is complete
perception and comprehension of the text. This requires
thorough preparation, a system of exercises and tasks that
monitor the level of comprehension of the text and provide
step-by-step transition to oral and written speech. We can
propose various types of lexico-grammatical tasks for close
reading of specialized texts.

The below text "What is Architecture?" is accompanied
by the proposed set of lexico-grammatical exercises. This
text is used in the classes of Ukrainian as a Foreign
Language with first-year students of the speciality 191,
Architecture and City Planning (first content module). The
training material for the classes with foreign students is
selected based on the level of proficiency in Ukrainian
language. This small (105 words) text corresponds with the
cognitive interests of the students, it is work-related and has
a sufficient amount of specific vocabulary, since future
professionals should pay special attention to terminology, as
it was fairly pointed out by L. Filiuk [7].

So, let's consider the tasks that can be offered to foreign
students during close reading of a professional text.

What is Architecture?

An architect is an old profession. Architecture is both a
science and an art. It studies the laws of construction of
buildings and structures. An architect is a professional who
knows the laws of architecture. An architect creates designs
of buildings and structures, and manages their construction.
An architect designs an artificial habitat. An artificial habitat
is all that man has erected for life. Artificial habitats are
cities, factories, power plants, buildings, residential
buildings, public buildings, parks, and recreation areas.
Works of architecture are organic combinations of science,
technology and art.

A builder is also an old profession. A builder implements
the architect's design. A builder erects buildings, including
residential buildings, erects cities, factories, factories, and
public buildings. A builder must know the laws of
construction and architecture.

A builder and an architect are ancient professions.

Before the text, we offer a set of tasks which not only explain
the new material, but also activate the students' experience with
the language required for reading of the presented text. The
main goal of the pre-text block is to eliminate lexico-
grammatical difficulties with the piece of specialized text. To
achieve this goal, we use various types of tasks.

Tasks for eliminating lexical difficulties. For example:

Write down new words and phrases. To build — build
(what?); to design — design (what?)...

Tasks for working with text keywords. For example:

Read the sentences. Find out what is a building and how
it differs from a structure. Write down the definition of the
terms "structure" and "building".

A structure is a bridge, a residential building, a palace, a
stadium, a monument, a power plant, a factory, an
underground station, a swimming pool.

A building is a residential building, a cinema, a school, a
university, a library, a hostel, a supermarket.

Task for identification of words by formal and
semantic characteristics. For example:

Task 1. Read the following and ask questions to the words.
Find and write down the words that contain the same root.

Architectural, construction, design,....

Task 2. Analyse the words by the structure. Explain their
meaning.

Residential, construction, designer,....

Tasks for identifying grammatical structures. For
example:

Read the sentence. Replace the nominative case of the
predicate with the instrumental case (what is what — what
is [represented] by what).

Architecture is the art of building design. Architecture is
[represented] by..., etc.

Tasks for improving grammatical skills. For example:

Task 1. Inflect the verbs in the present and past tense.

For example: to build — I build, you build, he (she) builds,
we build, you build, they build; he built, she built, they built.

Design, manage...

Task 2. Put the nouns and phrases in the instrumental
case. Form sentences with them.

An old profession, ancient professions....

Task 3. Using the suggested options, tell us who your
friends would want to become (choose your own names).

An economist, a historian, a philologist,....

Students perform in-text tasks directly while reading.
Such a small text could call for at least one task that would
draw the students' attention to the fact that the text is a
source of practical information.

Read the text and find what-is-what structures within it.
Replace them with what-is-represented-by-what structures.

Post-text tasks play an important role in learning
reading and are aimed at checking the understanding of
what has just been read by the foreign students for the
purpose of improvement of various skills necessary for
further interpretation of the text. Post-text tasks to the
proposed text comprise traditional tasks: end the sentences
using the text, question — answer (performed twice: first,
using the text, and second, without it), retell the text (using
the notes). For example:

Task 1. Finish the sentences wusing the text:
1. Architecture is.... 2. Architecture studies.... efc.

Task 2. Answer the questions. 1. What is architecture?
2. What does architecture study? 3. ...

Task 3. Retell the text, use the notes and answers to
previous tasks.

To rate the understanding of the content of the text by
foreign students, we offer test tasks, such as:

Task 1. Select a word that best completes a lexical sting:

1. An architect, a builder, an engineer,... a) a friend;
b) a student; c) a teacher.

2. A residential building, a cinema,
a) a university; b) a park; c) a city.

3. ...

Task 2. Complete the sentences:

1. An architect is... a) an old profession; b) a combination of
science and art; c) a builder.

2. A builder is... a) a student; b) a combination of
technology and art; c) a professional.

3....

In addition, the post-text stage should include tasks
aimed at analysing the structure of the text, the means of
communication, as well as tasks with the transition to oral or
written speech. It is for a good reason that speaking and
reading are considered to be one combined act of speech in
the methodology of teaching Ukrainian as a second
language. Therefore, post-text tasks not only rate the level
of understanding of the text, but also prepare the reader to
reproduce the obtained information [8, p. 310].

Pre-text, in-text and post-text tasks help foreign students
to better comprehend and process the content of the
proposed material. Undoubtedly, reading professional texts

a hostel,...
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may cause many difficulties, but properly organized
methodical work helps achieve positive results. Firstly, the
text must be relevant (from the core subjects that the foreign
student studies in parallel with the course "Ukrainian as a
Foreign Language"). Secondly, the texts should be selected
according to the level of language proficiency of foreign
students, and if necessary, the texts should be adapted.
Thirdly, pre-text tasks should be aimed at overcoming lexical
and grammatical difficulties, and in-text and post-text tasks
should test the understanding of what has just been read
and preparation to produce text.

Conclusions. In summary, the outcomes of learning
Ukrainian as a foreign language depends largely on proper
organization of training in terms of reading specialized texts.
In particular, close reading helps to better understand the
content of the text, develops contextual guessing, activates
skills in overcoming lexico-grammatical difficulties, and
forms an interest in mastering a foreign language. The set
of tasks we proposed is aimed at better comprehension of
specialized texts and formation of general rules, which
ideally should be followed in order to successfully master
close reading skills.

Discussion. Of course, the study does not exhaust all
issues regarding teaching foreign students to read
specialized texts in classes of Ukrainian as a Foreign
Language. Promising areas for further research include
preparation of a set of lexico-grammatical tasks on close
reading of specialized texts at advanced level of studying
Ukrainian as a foreign language, as well as methodical
development of materials for learning skimming when
working with foreign students, as these questions are open
to dispute due to unclear definition of boundaries between
different types of reading and system of tasks for them.
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XapkiBCbKWUi HaUioHaNbHWUI YHiBepcUTeT GyAiBHULITBA Ta apXiTeKTypu, XapkiB

METOOUKA YNTAHHA TEKCTIB 3A ®AXOM HA 3AHATTAX 3 YKPATHCbKOI MOBU SIK IHO3EMHOI

Po3ansinymo numaHHsi, noe'sizaHi 3 eudaMu KoMyHikamueHoi disiibHOCMI, SIKUX Hagé4yaromb iHO3eMHUx cmydeHmie. 38epHeHo yeaz2y Ha me, W0
y MemoOuyHiii nimepamypi icHye YuMaJio HesupiweHUx NUMaHb, WO CMOCYIOMbCS caMe nacusHux eudie KOMyHikamueHoi disnsHocmi. Cmammio
npucesiyeHo 0OHOMY 3 makux eudie — YumaHHIo, a8 mo4Hiwe npobsemam, Noe'a3aHuM i3 pi3HUMU sudaMu YumaHHs Ha 3aHsIMMSsIX 3 YKPaiHCbKOT sIK
iHo3eMHoI. lMicnsa aHanisy desikux npobsieM, W0 cMocyrombCcsi memu O0CJliO)KeHHsI, yea2y 36epPHEHO Ha eusyqaroye yumanHs. lidkpecneHo, Wo eax-
nusy poJib nid Yac eueYyaro4020 YUmMaHHs 8UKOHYOMb ¢haxoei meKkcmu, siki Maromb NPaKMu4Hy 3Hayywicmb Ons cmydeHmie-iHozemuyie, donoma-
2aromb 8 080s100iHHI MalibymHboto npogpecieto. HasedeHo cmucny xapakmepucmuky eudie po6omu 3 mekcmamu ma pekomeHOauyii ujodo murnis
3ae0aHb 0nsi po6omu 3 HUMU. 3anPONoOHO8aHO KOMI/IeKC 3ae0@aHb Onsi po6omu 3 mekcmom "LLjo make apximekmypa?", siki MOXXHa eukopucmamu
Ha 3aHsammsix 3i cmydeHmamMu rnepwoao Kypcy apximekmypHux i 6ydieenbHux cneyianbHocmel. [lemanbHo onucaHo 3ae0aHHs neped npo4YumaH-
HSIM meKcmy ma nodaHo KOHKPeMmHi npukiadu ix 3acmocyeaHHs1 (3ae0aHHs Ha YCYHEHHs JIeKCUYHUX mpyOdHowiie, 3ae0aHHs1 Onsi po6omu 3 K/1H04o-
8UMU csio8aMu mekcmy, 3ag0aHHs1 Ha eri3HasaHHs c/lie 3a ¢hopMasibHOI | CeMaHMUYHOI O3HaKO, Ha 8Mi3HaHHS epamamu4YHuUX KOHCMpPYKuil, a
makox 3ae0aHHsI Ha 8G0CKOHaJIeHHs] 2paMamu4YHuUX Haeu4ok). 3anpornoHoeaHo Npuknadu 3aedaHb, sIKi BUKOHYylOMb 6e3nocepedHbo Mid Yac Yu-
maHHsi, ma 3ae0aHHs1 nicasi NPoYumaHHsi mekcmy, siki MPONOHO8aHO o6MeXXumu mpaduyiliHumMu 3ae0aHHAMU (3aKiH4imb pe4YeHHs1 3 OrMopor Ha
mekcm, nepekaxiimb mekcm mouw;o). 3e6epHeHO yeaay U Ha op2aHi3auyito MemoduyHoi po6omu, 3a sikoi edaembcsi docsi2mu No3UMuUeHUX pe3ysibma-
mie, mobmo mekcm mae 6ymu akmyasnbHUM, dobupamu mekcmu cid 8ionoeidHo Ao Mo8sIeHHEBO20 PieHs1 iHO3eMHUX cmydeHmie, 3ae0aHHs neped
mekcmom maromb 6ymu cnpsiMoeaHi Ha ModoJ1aHHS JIeKCUYHUX | 2pamamuy4Hux mpyoHoujie, a nicsisi mekcmy NoeuHHi cmasumu 3a Memy nepeegipky
PO3YMiHHS NpoYyumaHo2o U nidzomoeky 0o eiomeopeHHs1 meKkcmy.

Knrouoei cnoea: ykpaiHcbka sik iHO3eMHa, euOu YumaHHsl, eue4yarode YumawHsi, gpaxoeuli mexkcm, nepedmexkcmosi 3ae8aHHs, MpumMeKcmosi 3a-
80aHHs1, nicismekcmosi 3ae0aHHs, 2pamamuyHi KOHCMPYKYii.



