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EMOTIONAL COMPETENCE OF A TEACHER OF A HIGHER EDUCATION INSTITUTION
UNDER MARTIAL LAW

Background. The article deals with the issues of developing and maintaining the emotional competence of a higher education
institution teacher under martial law. A list of problems in the field of higher education that arose during the period of martial law is
provided, and legislative documents on support of higher education institutions in wartime are described.

It is noted that before a teacher can provide psychological assistance to one of his/her students, he/she must first learn to help

himself/herself.

The article focuses on the conditions of martial law in Ukraine from 2022 to the present, and accordingly, higher education is
facing realities in which each teacher must be competent not only in their field but also in providing various types of assistance
to students, including first aid and psychological support. Under martial law, teachers must also become emotionally competent,

which is what we will discuss in this article.

In the activities of a modern teacher and psychologist, the professionally significant integral quality is "emotional compe-
tence”, which helps them to carry out effective interpersonal interaction, communication, personal development and health
maintenance. This will help both the teacher and his/her professional activity.

To outline the requirements for teachers and their necessary skills in the provision of educational services in face-to-face, distance
and blended learning formats. To analyse the latest research on the problem of teacher's emotional competence under martial law. To
substantiate the need for teachers to have this competence in accordance with the current conditions, in particular, with the
continuation of the pandemic and the full-scale invasion of the Russian Federation into the territory of Ukraine.

A comprehensive analysis of the emotional competence of a teacher of a higher education institution under martial law.

Results. The article describes the structural components of the emotional competence of a teacher of a higher education
institution under martial law. They include motivational, cognitive, activity and personal components.

Conclusions. Each component of the emotional competence of a teacher of a higher education institution is revealed in the

conditions of martial law.

Keywords: emotional competence, emotional intellect, the pedagogue of higher educational institution, pedagogical activity in

conditions of martial law.

Background

An analysis of the experience of educational systems in
many countries shows that one of the ways to update the
content of education is to align it with the needs of
integration into the global educational space. The concepts
of competence and competence are the central categories
of the competence-based approach in education, which are
being developed and considered in a variety of ways in
pedagogical science.

Literature review. Among the many concepts that
characterise the processes and effectiveness of
recognising and identifying patterns of expression of
emotions, emotional states and feelings of a person in
interpersonal communication, emotional competence is
distinguished (Voitsikh, 2013). It is also attributed to those
personality qualities that improve this recognition, thereby
influencing the effectiveness of interpersonal interaction
and further communication.

Various global crises of the XXIst century, such as the
coronavirus pandemic and Russia's full-scale invasion of
Ukraine, have shaken our mental health. Many people have
lost their social and communication skills, and openly talking
about their feelings in live meetings seems like something
long forgotten. Background anxiety affects all the processes
in the body that we often ignore, that there are external
things that need to be done to bring victory closer.

Before a teacher can provide psychological help to one
of the students, he or she must first help himself or herself.
After all, having learnt to help themselves, they will be able
to help others. Being aware of what is happening to us gives

us control and the ability to act more effectively. And having
the knowledge and ability to self-regulate, it is possible to
support another person. It will be easier for psychologists and
teachers to work with millions of Ukrainians, some of whom
will develop emotional competence skills.

Analysis of recent research and publications.
Unfortunately, the problem of studying the emotional
competence of a teacher of a higher education institution
under martial law has been studied by few people over the
past year. On the Internet, you can find the topic of
trainings at advanced training courses, webinars on this
topic. You can also find pedagogical readings in the
educational field under the general theme: "Problems of
emotional recovery of participants in the educational
process under martial law". For example, Doctor of
Philosophy M. Skladanovska proposes to consider in her
presentation "psychological problems of students and
teachers under martial law".

Scientific articles and advice from psychologists address the
components of emotional competence, such as: recognising
one's own emotions during martial law, recognising the
emotions of others during martial law, controlling the emotions
of others during martial law, and controlling emotions during
martial law. This information was also disseminated by the
Ministry of Education and Science of Ukraine.

In  Ukrainian science, "emotional competence" is
studied by O. Lioshenko (Lioshenko, 2013), I. Matiykiv
(Matiykiv, 2012), V. Fedorchuk, O.Lazurenko, M. Shpak
(Voitsikh, 2015), etc. In the foreign space, the problem of
"emotional competence" is addressed by such researchers as
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K. Saarni, M. Reynolds, R. Buck, D. Goleman, O. Yakovleva
(Voitsikh, 2015), etc. In the modern European space, there
are also relevant articles on Grabowska A.(2023) and
J. Gray (Gray, 2017).

Presentation of the main research material. War is
stressful for all age groups, including teachers and students.
The feeling of danger, anxiety, disruption of the usual state
of affairs, constant changes and movements — all this
causes discomfort and changes in the usual everyday life
that existed before the war. If there is someone nearby,
someone who can provide psychological or emotional
support, this is the main thing that everyone needs today.
Teachers of the higher education institution are adapting to
the requirements of today — they work in full-time and remote
mode, in a modular environment, sometimes without
electricity and the Internet. During air raids, they act quickly
on instructions, accompany students to the shelter and
spend time with them there. After the drill is over, they set
themselves and the students up again and continue with the
classroom. All of this requires a highly organised teacher,
stress resistance, the ability to make quick decisions, the
ability to provide psychological and emotional assistance to
students in different conditions, self-help training, and the
availability of updated emotional competence of Higher
education teachers.

Active hostilities throughout Ukraine, which have been
ongoing since 24 February 2022 as a result of the
aggression of the Russian Federation, have created a
number of problems in the field of higher education, one of
which is ensuring the stability and continuity of the
educational process. It has been established that the
peculiarity of the state of the territory in relation to the
course of hostilities has begun to play a key role for both
those who teach (higher education institution) and those
who learn, and in this regard, for the subjects of the
educational process, we propose to distinguish

1) the government-controlled territory of Ukraine;

2) temporarily occupied territory of Ukraine;

3) the zone of active hostilities;

4) the territory of other countries.

For each of these positions, ensuring the stability of the
uninterrupted educational process in the field of higher
education in the conditions of war has its own peculiarities.
Thus, in the government-controlled territory of Ukraine, it is
recommended to conduct the educational process in the
following forms: full-time, mixed or distance learning. The
choice of the form of education is directly related to the
ability to ensure the safety of the subjects of the
educational process. Therefore, distance learning is
becoming the dominant form of education. Despite all the
advantages of distance learning, it is not able to fully
ensure the stability and continuity of education in times of
war. The main risks at the time of classes are: lack of
access to the Internet; lack of electricity; air raids and the
need to move to a shelter; lack of access to a computer;
urgent evacuation in case of active hostilities, etc.

In the case of the temporarily occupied territory of
Ukraine and the areas of active hostilities, it should be
noted that many higher education institutions have already
changed their location and moved to the territory controlled
by Ukraine in order to ensure stability and continuity of the
educational process. In particular, Donetsk University of
Internal Affairs moved to Kropyvnytskyi from Mariupol and
Donetsk Medical University from Kramatorsk. The Kharkiv
National University of Internal Affairs moved to Kamianets-
Podilskyi in Khmelnytskyi region, and the Kherson National
Technical University moved to Khmelnytskyi.
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Another feature of education is that, as a result of the
hostilities, more than 20,000 school leavers are currently
completing their studies at Ukrainian educational
institutions remotely, temporarily living abroad in 23 EU
countries. At the same time, they plan not only to complete
their studies, but also expressed a desire to take entrance
exams to Ukrainian higher education institutions remotely.

Thus, certain problems arise that need to be addressed
immediately. This situation has forced the Cabinet of
Ministers of Ukraine, educational managers, and civil
society to look for prompt solutions on how to organise the
educational process for students in their places of
residence and evacuation, when to end the academic year,
how to assess students and issue them with educational
documents, how to ensure remuneration for employees of
educational institutions, how to provide psychological
support, etc. Unquestioningly help both the university's
academic staff and the students themselves. Every teacher
should be competent not only in his or her own field, but
also in providing various types of assistance to students,
including first aid and psychological support. Under martial
law, a teacher must also become emotionally competent,
which is what we will discuss in this article.

In the activity of a modern teacher and psychologist,
the professionally significant integral quality is "emotional
competence”, which helps him/her to carry out effective
interpersonal  interaction, = communication, personal
development and health. This will help both the teacher
and his/her professional activity.

The concept of "emotional competence" came into
scientific use

in the 90s of the twentieth century in studies of those
areas that concerned communication between people.
Scientists consider the concept of "emotional competence”
in close connection with the concept of "emotional
intelligence". American psychologists P. Selloway and
J. Meyer, who began using this concept in the early 1990s,
believe that emotional intelligence contains four
components, namely: identification of emotions, enhancing
thinking through emotions, understanding emotions and
managing emotions (Voitsikh, 2015). Subsequently, R. Bar-
On proposed a mixed model of emotional intelligence, where
"emotional intelligence" is interpreted as a set of mental and
personal qualities that includes five components: self-
knowledge, interpersonal skills, adaptive abilities, stress
management, and dominance of a positive mood.

D. Goleman, a representative of the mixed model of
emotional intelligence, believes that emotional competence
has two components: personal and social. In the personal
component, D. Goleman distinguishes

e self-understanding, which implies knowledge of one's
own states, preferences, resources and intuition, as well as
emotional understanding — understanding of one's
emotions and their consequences, adequate self-esteem
(knowledge of one's own strengths and capabilities) and
self-confidence — correct assessment of one's own abilities;

e self-regulation, i.e. the ability to manage one's internal
states, impulses, resources, exercise self-control (control
over destructive emotions and impulses), be reliable
(committed to the norms of honour and honesty),
conscientious (responsible for one's actions), adaptable
(flexible when changes are needed), open to new things
(ready to work with new information and new approaches);

e motivation, in particular, emotional tendencies that
drive or facilitate the achievement of goals; it can be an
achievement motive (desire to improve or to be better),
commitment (dedication to the goals of the group or
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organisation), initiative (willingness to use all opportunities),
optimism (persistence in achieving a goal despite obstacles
and setbacks) (Voitsikh, 2013).

In the social component, the researcher identifies:

e empathy — sensitivity to the feelings, needs and
concerns of others, including understanding others
(receptivity to the feelings and views of others, active
interest in their concerns), promoting their development
(receptivity to the developmental needs of others and
support  for their  abilities), service orientation
(understanding and meeting the needs of others), using
diversity (providing favourable opportunities for different
people), political sensitivity (understanding of power
relations and emotional preferences in the group);

e social skills — the ability to elicit desired responses
from others, including persuasion (mastery of effective
persuasive tactics), communication (open listening and
convincing feedback), conflict resolution (disagreement),
leadership (managing individuals and groups), initiating or
managing change, collaboration (working together for a
common goal), teamwork (ensuring group interaction to
achieve a common goal) (Voitsikh, 2015).

Let us turn to the basic concepts of our research. Thus,
the concept of competence comes from the Latin
competencia and means a range of issues in which a
person is well versed, has knowledge and experience. A
person's possession of the relevant competence is denoted
by the term "competence". If competence is a predefined
norm of educational training, then competence is a
personality quality that is necessary for high-quality
productive activity in a particular field.

The main feature of competence as a pedagogical
phenomenon is that competence is not specific subject
skills, abstract general thinking or logical operations
(although, of course, it is based on the latter), but specific
life skills necessary for a person of any profession, of any
age (Voitsikh, 2013).

In the explanatory dictionary of information and
pedagogical technologies, the concept of "competence" is
defined as follows: "it is a level of education characterised by
the ability to perform in various spheres of life on the basis
of theoretical knowledge" (Krupskyi, & Mykhailevych, 2010).
In the latest psychological dictionary, the concept of
"competence" (Latin competents — appropriate, capable) is
interpreted as a psychosocial quality that means strength
and confidence that comes from a sense of self-success and
usefulness, which gives a person an awareness of his/her
ability to interact effectively with others.

I. Matiikiv in the context of the studied issue "emotional
competence of a specialist in the field of «person-to-
person»" notes that it consists in his/her conscious
readiness to implement emotional competences necessary
for the effective implementation of professional activities
and solving social problems. Based on the theoretical
analysis and the results of an experimental study, the
author developed a list of intrapersonal and interpersonal
emotional competences of a specialist in the "person-to-
person" professions (Matiikiv, 2012).

Experienced staff development coach M. Reynolds
considers emotional competence as an indicator of optimal
organisational management, which in general has a positive
impact on organisational culture (Voitsikh, 2013). In her
opinion, "one of the main reasons why people strive to
become emotionally competent is to be able to achieve the
desired results in communicating with other people. In order to
become emotionally competent, the author suggests
practicing techniques that will help you live in the present,
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identify your emotions, determine the source of emotions, and
be able to choose the most appropriate type of response.

K. Saarni introduces the concept of "emotional
competence” in the context of developmental psychology,
which is seen as a unity of three aspects: "I"-identity,
character and developmental history. The set of abilities or
skills, according to K. Saarni, includes the following:

e wareness of one's own emotional states;

o the ability to discern the emotions of others;

¢ the ability to use emotions and forms of expression
accepted in a given culture (or subculture), and at more
mature stages to learn cultural scripts and link emotions to
social roles;

o the ability to sympathetically and empathically engage
in the experiences of others;

e the ability to recognise that the internal emotional
state does not necessarily correspond to the external
expression of the individual and others, and in more mature
stages, the ability to understand how the expression of
one's own emotions affects others and to take this into
account in one's own behaviour;

e the ability to cope with their negative experiences
using self-regulation strategies that minimise the intensity
or duration of such experiences (relieve the "severity of the
experience");

e awareness that the structure or nature of relationships
is largely determined by the way emotions are expressed in
relationships: immediacy, authenticity of expression,
emotional reciprocity or symmetry in relationships;

o the ability to be emotionally adequate, i.e. to understand
one's own emotions, however unique or culturally
determined they may be, and to be consistent with one's
own perceptions of one's own emotional balance.

Given the specifics of a psychologist's work, we are
close to the view of |. Andreeva, who defines emotional
competence as: "a set of knowledge, skills and abilities that
allow making adequate decisions and acting on the basis
of the results of intellectual processing of external and
internal emotional information". Such an interpretation is
quite thorough to ensure effective interpersonal interaction
of a psychologist, because the emotional competence of a
future psychologist involves the formation of such a set of
knowledge, skills and abilities (Voitsikh, 2013).

In turn, V. Zarytska and V. Borysenko have their own
opinion and believe that "emotional competence" is the
ability of a person to use emotional intelligence (emotional
abilities) in life in general and professional activity in
particular. The researchers note that an emotionally
competent person is able to express feelings clearly and
directly, explain non-verbal signals; is not afraid to express
uncertainty or fears; is able to control emotions, excitement,
recognise hidden emotions of others; is careful and tactful in
expressing emotions; balances feelings with reason; is
independent and confident in what and how he or she says
or acts; is optimistic (Zarytska, & Borysenko, 2016).

In her dissertation, the researcher O. Lioshenko
characterised the psychological factors of emotional
competence of a personality and revealed their features
depending on the level of personal self-actualisation. She
believes that it is through the specifics of the combination of
factors and features of self-actualisation that it is possible to
study the profiles of emotional competence of individuals
with different levels of self-actualisation and determine the
typology of emotional competence (Lioshenko, 2013).

Based on the established theories of the concept of
competence and the idea of its structure, which is
determined by the essence of the concept of "emotional
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competence”, we distinguish motivational, cognitive,
activity and personal components in the structure of this
personal property. We present their characteristics in
accordance with the current requirements for a teacher of a
higher education institution under martial law.

The basis of the motivational component of emotional
competence is the motivational and goal substructure of
the personality, which implies a formed positive motivation
for professional activity, for the provision of educational
services, acceptance of oneself and others. It is equally
important to support the motivational potential of teachers
of higher education institutions under martial law, because
by working on their own motivation, teachers help students
to study motivatedly in such conditions. It is necessary to
hold educational hours and consultations to support the
spirit of Ukrainians, including students, and their desire to
study in such a difficult time for everyone.

For the proper professional realisation of a
psychologist, |. Hrytsiuk notes that several motives of
professional activity are important, in particular:

e motives for their own work;

¢ motives of social significance of work;

e motives of self-affirmation in work;

¢ motives of professional skills (Hrytsiuk, 2009).

The cognitive component of the emotional competence of
a teacher of a higher education institution includes knowledge
about the emotional competence of a teacher and its
manifestations in professional activity, awareness of the
peculiarities of identifying the emotions of other people,
knowledge about emotions and their manifestations in oneself
and students, about feelings and their causes, about the
peculiariies of non-verbal communication, etc. Nowadays,
more than ever, teachers often encounter new manifestations
of their own emotional state and the state of students. Unusual
types of reactions appear during learning, in particular during
air raids, worrying about loved ones, during distance and
blended learning, etc. This component plays an important role
in the use of knowledge, skills and abilities to act appropriately
in the process of interpersonal interaction.

Knowledge of psychological protection mechanisms,
means of self-regulation and self-help, etc. is also
important (Panok, 1999), as well as other legislative and
regulatory acts (Voitsikh, 2013; Panok, 1999) and
documents on education and upbringing of children and
youth under martial law.

The leading place in the cognitive component of
emotional competence is occupied by the desire and ability
of a higher education teacher to acquire new knowledge
independently and work individually, to develop themselves
in accordance with the new requirements of the time.

Teachers who aim to improve their work and successful
interaction with students should constantly update their
knowledge of "emotional competence”, its manifestations in
professional activities, study methods, forms, technologies
of managing their emotions and the emotions of others
and, on this basis, build interaction with people and the
world around them.

An equally important component of the cognitive
component of teachers' emotional competence is
emotional intelligence. Teachers with a high level of
emotional intelligence are well aware of and distinguish
between their own emotions and the feelings of other
people, and can effectively manage their own emotional
sphere and the emotional sphere of others. In society and
at work, their behaviour is more adaptive, and they achieve
their goals more easily in interaction with other people.

In turn, the activity component of emotional competence is
a set of skills, abilities to act on the basis of intellectual
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processing of internal and external information in interpersonal
relationships, which are actualised in the process of practical
activity of the teacher and making final decisions.

Results

Thus, we refer to the activity component in wartime
conditions:

« the ability to recognise that the structure and nature of
relationships is largely determined by the way emotions are
expressed in those relationships;

e the ability to manage their emotions during their work,
in particular with students;

e ability to adequately express emotions in pedagogical
activities;

o the ability to overcome their negative experiences
using self-regulation strategies;

e possession and application of the necessary
knowledge about the age, physiological, gender, social,
cultural, religious, national characteristics of students, the
ability to take into account the manifestations of their
emotions and levels of experience;

¢ mastery of psychological defence skills;

¢ ability to resist emotional attack;

e ability to adequately perceive
emotionally difficult situations;

e ability to recognise students' emotions (at the verbal
and non-verbal level);

e ability to channel students' emotions in a constructive
way;,

o to the extent possible, the ability to help students
recognise and manage their own emotions and feelings, or
to recommend seeking psychological help;

o the ability to help students learn to master self-regulation,
use the necessary mechanisms of psychological protection, and
contribute to the improvement of emotional competence.

The formation of the activity component of the
emotional competence of higher education teachers
contributes to their mobility in the process of performing
professional functions due to a set of skills and abilities to
act on the basis of the results of intellectual processing of
external and internal emotional information.

The personal component is particularly important in the
structure of emotional competence. It is the core of
emotional competence and covers a set of psychological
and professionally important qualities of a higher education
teacher that affect the effectiveness of performing
professional tasks. In this context, the personal maturity of a
higher education teacher is particularly important, as it is part
of the model of his/her professionally significant qualities.

Discussion and conclusions

Thus, the actualised emotional competence of a
teacher of a higher education institution can serve as an
indicator of his/her mental health, manifestation of the
ability to provide emotional support to other participants in
the pedagogical process and students in martial law. To
develop and maintain it, it is necessary to constantly
improve, study Ukrainian and foreign experience of
supporting Ukrainians at all levels of social relations.

This study does not exhaust all aspects of the problem.
Further attention needs to be paid to the study of
professionally significant characteristics of teachers'
emotional competence in the fields of knowledge, the study
of teachers' personal emotional readiness to provide
psychological assistance to students, as well as the
peculiarities of developing the necessary skills and abilities
— components of teachers' emotional competence in the
system of in-service training.

stressful and
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EMOUIMHA KOMMETEHTHICTb BUKIAOAYA 3AKNALY BULLOT OCBITU B YMOBAX BOEHHOIO CTAHY

B cTyn. Po3znsdatombcsi numaHHs po3eumky ma nidmpumku eMouyiliHoi komnemeHmHocmi euknadaya 3aknady euujoi oceimu e ymoeax
80€HHO20 cmaHy. lModaHo nepenik npobnem y cghepi suwoi oceimu, W0 BUHUKIIU 8 Nepiod 80EHHO20 cMaHy, OnucaHo 3aKkoHoOae4i GOKyMeHmu
w0do niompuMku 3aknadie euujoi oceimu e nepiod 60EHHO20 Yacy.

3asHavyaembcs, Wo nepw Hi suknaday 3Moxe Hadamu rcuxosio2iyHy dornomoay OoOHOMY 3i ceoix cmydeHmis, 8iH MOBUHEH Hag4YUMUCS
donomazamu cobi cam.

AKyeHmosaHo yea2y Ha yMogax 80EHHO20 CMaHy, y sikoMy nepebyeae YkpaiHa 3 2022 p. domenep, 8i0nos8idHO suwa oceima cmuKkaemscsi 3
peanisiMu, y SIKUX KO)XeH euksiaday Mae 6ymu KoMrnemeHmMHuUM He fiuwe y ceoili cgpepi, a U y HadaHHI pi3Hux eudie donomoz2u cmydeHmam, 30Kpe-
Ma nepwoi Medu4Hoi donomo2u ma rcuxosioz2iyHoi nidmpumku. B ymosax 80eHHO20 cmaHy nedazoa Mae cmamu wie U eMoyiliHo KOMIIemeHMHUM.

Y disnbHocmi cyyacHo2o0 nedazoz2a ma ncuxosio2a nNPogheciliHo 3HayYyworo iHmMezpasbLHOK sikicmro € "emMouiliHa KoMrnemeHmMHicme", sika
donomaeae liomy 30ilicHroeamu eghekmueHy MixocobucmicHy e3aemModito, crinkKyeaHHsi, oco6ucmicHuli po3eumok i 36epexeHHs1 30opoe‘s. Lle
donomoxe sik camomy nedazoay, mak i lio2o npogpecitiHili dissnbHOCMI.

OkpecneHo sumozu 0o suknadadyie i ixHi Heo6xiOHi HasUYKU 8 Ha0aHHIi oceimHix nocsy2 e oyYHil, ducmaHyiliHill i 3miwaHil gpopmax Hag4YaHHS.
lpoaHanizoeaHo HoeimHi AocnidxeHHs1 npobriemu eMoyiliHOi KOMNemeHMHOCMi e4umersisi 8 yMogax 80€EHHO20 cmaHy. O6rpyHmoeaHo Heobxio-
Hicmb 80s5100iHHSI Nnedazo2amu yieto KoMnemeHyieto 8idnoeidHo Ao cy4yacHUX yMoe, 30Kpema, npodoeXeHHs1 naHdemii ma noeHomacwmabHo20
emopeaHeHHs1 Pocilicbkoi ®edepauyii Ha mepumopito YkpaiHu.

Pe3ynbTaTtu. OnucaHo cmpykmypHi KOMIOHeHMuU eMoyiliHoi koMnemeHmMHocmi euknadaya 3aknady euwjoi oceimu e ymoeax 60EHHO20
cmaHy. BoHu ekmoyaromb MomusauyitiHutl, KoeHimueHul, disinibHiCHUU i ocobucmicHuli KOMMOHeHmMu.

BucHoBku. KoxHa cknadoea emMoyiliHoi KoMnemeHmHocmi euknadaya 3aknady euujoi oceimu ausiesisiembCsi 8 yMO8ax 80EHHO20 CMaHy.

KnwuyoBi cnoBa: emoyiliHa komnemeHmHicmsb, eMoyiliHuli iHmenekm, suknaday 3aknady euwjoi oceimu, nedazoziyHa OdisnbHicmMb
8 yMogax 80€HHO20 CMaHy.

ABTOpU 3asBMSAOTb NPO BiACYTHICTb KOHMMIKTY iHTepeciB. CnoHcopu He Gpanu y4acTi B po3pobneHHi 4OCNiMKeHHS; y 36upaHHi, aHanisi
4n iHTepnpeTauii AaHuX; y HanMcaHHI pykonucy; y pilleHHi npo ny6nikauito pe3ynbTaris.
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