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0. KpaBueHko, A-p nea. Hayk, Ao,
YMaHCbKWUI AepXXaBHUI neparoriyHui yHiBepcuteT imeHi NMaBna TnunHu, YmaHb, YkpaiHa

YKPAIHCBKE MUTAHHSA Y OIANBLHOCTI NPONETKYNbTY

Y cmammi euceimnrorombcs coyianbHo-nonimuyYHi ymoau, 3a sikux ¢pyHKUioHyeanu nposiemapcbKi oceimHi opaaHisayii 20-x pokie y koHmekcmi
HauioHaslbHO20 NMUMaHHs, a came 8USYEHHS1 MOJNIIMUYHUX PaMOK, W0 8U3HaYyalome cmamyc yKpaiHCbKOI Mogu ma Kysbmypu 6 YKpaiHi. [TumaHHsi
npo HayioHanbHicmb Habyno eupiwanbHO20 3Ha4YeHHs1 e OisnbHocmi [lponemkynbmy — nponemapcbKoi KynbmypHO-NpoceimHuybKkoi ma
nimepamypHoi op2aHi3ayii, Memoro sikoi cmasio wupokul i ecebiyHuli po3eumoK nposiemapcbKoi KyJbmypu, cmeopeHoi po6oyum knacom. Ha
8idmiHy eid Pocii, opzaHizauii [fponemkynbsmy e YkpaiHi He 6ynu nowupeHi i nepecmanu icHyeamu yepe3 me, wj0 HayioHasbHa Moga ma Kynbmypa
He 6ynu epaxoeaHi, a KOHMakmu 3 ce/iTHaMu ma KOPiHHUMU XumeJsisiMu HernpoJsiemapcbKo20 MOX00XeHHs1 6ysiu 06MeKeHi.

Knro4oei cnoea: nponemkynbsm, po6imHuk, Kynbmypa, Moea, nosiimuka, op2aHizaujisi.
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THE CONTENT OF THE PRACTICAL TEACHERS' TRAINING
IN HIGHER EDUCATIONAL ESTABLISHMENTS
IN UKRAINE AND THE USA: COMPARATIVE ANALYSIS

The article is devoted to the problems of the practical teachers'’ training organization of future experts on teaching specializations. At
the present period in the development of higher education pedagogy a lot of works of scholars and practitioners are devoted to the prob-
lems of teaching practice, such as: its role in the formation of prospective teacher's personality, the history of its development in the
system of pedagogical education, the structure and content of the practical teachers' training, ways of its improving and take into account
foreign experience in its organization. But the question of the practical training optimization of future experts and redistribution of time
between the theoretical and practical training in favor of the second remains relevant. Organizational and methodological fundamentals
of the teaching practice in higher education establishments are analyzed. Its role in the system of professional development of future
teacher is revealed. The structure and content of teaching practice, the experience of its implementation over the last 50 years, the changes
having taken place in the current conditions of pedagogical higher education transformation into the two- tier education system (the first
(Bachelor) level and the second (Master) level) are analyzed. Characteristics of the teaching practice organization at higher education
institutions of the USA and its structure and content are emphasized The experience of Professional Development Schools of future

experts as a new model of the teachers' training in the context of pedagogical higher education reformation is provided.
Keywords: teaching practice, didactic practice, higher educational establishment, a student teacher.

Formulation of the problem. Today's new Ukrainian
school requires a teacher, who can stem the decline in qual-
ity of education, who has obtained necessary competencies
and who understands the way of realization of the compe-
tence-oriented content of school curricula. Not just a
teacher, but the teacher-facilitator, the coach and the mod-
erator for children in consideration of their individual educa-
tional needs. The teacher, who is able to provide the cross-
cutting educational process which forms values. So, "new
school requires new teacher who might become the agent
of changes", — mentioned in the National Strategy "The New
Ukrainian School" [2].

In that regard, the development of the structure and con-
tent of the psychological, pedagogical and methodical train-
ing of prospective teachers is of particular importance. In the
system of professional development of prospective educator
the role of the teaching practice is significant. The practical
teachers' training is recognized as one of the leading forms
in the organization of educational process along with lec-
tures, students' individual work and monitoring activities ac-
cording to the Law of Ukraine "On Higher Education". The
teaching practice is recognized as the special link between
the theoretical training of prospective teachers and their
work at educational establishments.

Analysis of recent researches and publications. At
present in the development of higher education pedagogy
the works of F. Gonobolin, N. Kuzmina, V. Slastonina,

G. Kodzhaspirova, V. Maiboroda, S. Vitvytska, G. Cherkas,
V. Chepikova, Yu. Alferova, A.Vasyliuk, L.Pukhovska,
N. Onyshchenko and many others are devoted to the prob-
lem of the teaching practice role in the formation of prospec-
tive educator's personality, the history of its development as
a component of the general teachers' training of future ex-
perts, the content of the practical teachers' training, ways of
its improving and foreign experience of its organization.

Research presentation. Today the problem of improv-
ing the structure and content of practical teacher's training
in the two-tier education system (the first (Bachelor) level
and the second (Master) level) in the context of the Euro-
pean dimension remains urgent, but in practice it is still be-
ing unsolved.

During the last 50 years the structure and content of
practical teachers' training in Ukraine have gone through the
essential changes. In the 1970s the cross-cutting practical
teachers' training of prospective teachers of different teach-
ing specializations included all kinds of practice, such as: in-
troductory, educational and professional. The introductory
practice, as a rule, was conducted during the first and the
second years of studying. Its purpose was to form profes-
sional motivation of educational activities and the system of
knowledge of the chosen profession. The content of this
practice included monitoring of teaching and educational
process, analysis of lessons and educational events, and
student teacher's active participation in the preparation and
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conducting the latter. The introductory practice also included
the keeping of student teacher's observation diary. A student
teacher had opportunities to gain teaching experience usu-
ally through working with experienced teachers of Pedagogy
Department. The educational didactic practice, whose pur-
pose laid in summarizing and systematization of students'
theoretical knowledge, skills development and their practical
application, was conducted during the third year of studying.
Its aim has been realized through the students' familiarizing
with content and methods of working at school and specific
educational tasks realization up to the practice syllabus.

The educational practice was closely connected to the
teaching methodology of a certain educational discipline.
According to the discipline tasks during the educational
practice monitoring and analysis of defined objective and
methodical problems were observed.

Practice teaching experiences included teaching an indi-
vidual lesson from time to time, during which the student
teachers had direct and individual control over a class. Teach-
ing practice was intended to give student teachers experience
of classroom teaching, an opportunity to apply the information
and skills they have studied in their teacher education sylla-
buses, and a chance to acquire basic teaching skills.

The course of Teaching Excellence was introduced in
the content of the introductory and educational practice in
the late 1970s and early 1980s and, as a result, the tasks of
development of teaching abilities and skills of prospective
educators were represented. Monitoring and analysis of re-
alization of the above-mentioned tasks in the work of subject
teachers and classroom teachers were provided.

The important component of the cross-cutting practical
teachers' training for a long time was the practice in pioneer
summer camps, as a rule, after the second year of study,
consisting of two phases: educational and professional.

The educational phase lasted two—four weeks and was or-
ganized as a didactic role play. Students under the conditions
of a real summer camp and alongside the teachers of Peda-
gogy Department were acquiring necessary knowledge and
appropriate skills while they were acting as children, who had
a rest in the camp, and as pioneer leaders, who were simul-
taneously in charge of the camp management. During the pro-
fessional phase student teachers performed professional du-
ties of a pioneer leader, who worked under the supervision of
a children's educator, or even fulfilled duties of a children's
educator, provided that a student teacher had job experience
or military service. Thus, there were both the educational and
professional practice in the teachers' training structure in the
teaching field as well as educational.

The professional practice lasted no less than four weeks
in secondary school and was conducted during the fourth sen-
ior year of studying. lts main purpose was to form students’
abilities of creative using the acquired, during the theoretical
tuition, skills and knowledge in teacher's work; to develop
practical skills of making decisions in the real professional
conditions — during the classes, the educational activities, the
individual work with children and their parents and so on.

The changes having taken place in social life and peda-
gogical higher education over the last 10 years had a great
influence on both organization and content components of
teaching practice.

Most teaching specializations have significantly reduced
the number of credits provided for professional teachers'
training, as a result, the practical training of future teachers
was reduced too. The cross-cutting practical teaching prac-
tice has been limited to the professional didactic practice
during the fourth year of Bachelor's Degree.

It is worth noting that with the transition to the two-tier
education system there is a contradiction with Ukrainian la-
bour legislation, in which the Bachelor's degree holders don't
have the right to teach in secondary school. The existence
of the educational qualification level of Specialist has re-
solved this contradiction before. Today there is an urgent
need for providing the practical teachers' training at the sec-
ond (Master) level in both secondary school and higher ed-
ucation institutions in order to acquire the professional com-
petences of both a secondary school teacher as well as a
higher education teacher by intended Master's degree grad-
uates. However, it should be noted that the content of the
teaching practice became significantly deeper and it pro-
vides such types of work as: a) training; b) character building
in the educational process; c) scientific-research work; d) ex-
tracurricular educational; e) educational documentation
maintenance.

Unlike the Ukrainian pedagogical higher education the
structure of the USA pedagogical education is provided in
higher education establishments at several levels: universi-
ties and pedagogical colleges (4-5 years studying), liberal
arts colleges (4 years) and junior colleges (2 years). The first
three establishments train secondary school teachers, but
junior colleges train elementary school experts.

Today the teacher in the USA is not only school's func-
tional unit, who is in charge of providing educational services
with a view to prepare students for final exams. Nowadays
individualism, isolation and privacy aren't the basis of the
American teaching culture. At the current stage the effec-
tiveness of teacher work is identified with his ability to con-
structive teamwork, a high-quality collaborative culture in
groups, his openness to experience, his desire for new qual-
itative changes through the education and teaching, his self-
development and self-actualization and so on. Modern
American teacher is a social values bearer and an agent of
changes, he is a model of conduct for children, parents and
colleagues.

Compared with Ukraine, US approaches to both theoret-
ical and practical training differ considerably. In particular,
the course of Pedagogy, in the traditional sense, is not
taught. The term "Education" synthesizes such processes
as teaching and upbringing as well as the formation of so-
cial, cultural and moral values. The specific issues of the
specialized training of an educator, a teacher, a counselor
and a mentor are represented in philosophy, social and psy-
chology disciplines. The Pedagogical Psychology is a basis
in the curriculum of teachers' training. Theory and method-
ology of education and upbringing is partly represented in
the content of the pedagogical education as well.

The American syllabuses of Pedagogy are mostly fo-
cused on the students' knowledge of different scientific cur-
rents, approaches, views and forming critical attitude to
them. Therefore the basic method, which is the main in the
educational process, is discussion. None of the didactic the-
ory is proclaimed as ultimate, the only reasonable or univer-
sally accepted. The discussion method is the framework
and the main methodical basis of teaching in pedagogical
higher education establishments. The discussions play a
significant role in the questions of the specific teaching ex-
perience and the particular educational practice in pedagog-
ical higher education establishments.

Among other forms of organization and teaching meth-
ods of pedagogical education, as in any other, great im-
portance is attached to students' individual work, essay writ-
ing, individual and group creative projects, followed by their
presentation and discussion; analyzing and solving real or
specifically created pedagogical situations; critical analysis
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of a number of scientific articles on specific problems; dis-
cussion of alternative positions and so on; preparing lesson
fragments, lectures and their presentation to the students,
followed by their discussion in group, creating students' files
with diagnostic information for parents.

Such cooperation between schools and parents is com-
mon practice in the USA. These files contain full information
about the level of students' gnostic achievements, formation
of their attitude towards education (students' willingness to
carry out teacher's tasks, their determination to achieve re-
sults and so on), their attitude towards other students, a
teacher, their ability to work in a team, their creative level and
so on and compulsory recommendations on perspectives of
future work with student for the benefit of his development.

There is a unified and integrated process of theoretical and
practical teachers' training of future experts in the USA. And the
fieldwork is recognized as the essential phase of pedagogical
education. The structure of the practical training is broken up
into: 1) a field observation; 2) a student teaching or an intern-
ship, during which future teachers have an opportunity to take
part in so-called "leadership process" (some meetings on the
development of school work, council meetings of school teach-
ers, meetings of training groups and so on).

The fieldwork has a cross-cutting structure and lasts 3—
4 terms. It alternates with theoretical training courses and
takes place mainly in such forms of educational organization
as: 1) laboratory practice under controlled conditions; 2)
special practice; 3) observation of the educational process;
4) visiting of administrative educational centers.

Conclusions. Choosing future bases of the fieldwork,
University departments of so-called "fieldwork" are guided
by certain criteria, the main of which is to provide necessary
educational needs for students. Furthermore, school should
be interested in studying of future experts and has a neces-
sary amount of experienced teachers. The process of selec-
tion includes interviews with an accredited representative of
education establishment, analysis of documents, websites
and an assessment of potential educational capacity of the
organization. It is important to note that in the USA the na-
tionwide standards of the fieldwork offer only general broad
guidelines to education establishments but not limit them.
The educational establishment is free to set its own rules
and develop flexible syllabuses of fieldwork. In the USA the
standards of fieldwork determine tasks, duration, university
responsibilities, requirements for heads of the fieldwork and
a possibility of interning at workplaces. School teachers are
quite often supervisors of the fieldwork. They are required to
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KuiBcbkui HalioHansHUI NiHrBiCTUYHMIA YHiBepcuTeT, KWiB, YkpaiHa

report to University (College) department, responsible for
the fieldwork, on the student teacher's progress at school
every day in spite of the type of fieldwork.

Moreover, Professional Development Schools are wide-
spread in the USA, where students have a year-long intern-
ship under the supervision of experienced teachers. Such
internship is one of the main conditions of getting a perma-
nent license given the right to the teachers' professional ac-
tivity. Today such schools are considered to be as an out-
standing innovation in American professional education
community. The Holmes Working group, providers of Pro-
fessional Development Schools' concept, insists on teach-
ers' training colleges and local Professional Development
Schools' close and equal partnership. The members of The
Holmes Working group proposed to develop essentially new
teacher training syllabus (emphasizing on the development
of student's learning needs); to set up new teaching staff
(to employ minority representatives); to recruit new students
staff (46 % of secondary school students will be minority rep-
resentatives before the retirement of next generation of ed-
ucators, that's why teachers should comply with such stand-
ards); to establish new locations of educational work (in-
stead of full-time working at campus and partial — at second-
ary school, teachers and students will mainly work at Pro-
fessional Development School). American experts consider
Professional Development Schools as higher education es-
tablishments of the future [1].

In the context of general education modernization and
the establishment of new pedagogical education concept in
Ukraine, the USA experience in reforming of pedagogical
higher education, in particular its practical part, can be put
to good use.
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3MICT MPAKTUYHOI MEOAIOMYHOI NIATOTOBKU Y 3AKNAJAX BULLIOT OCBITU YKPAIHU TA CLLA:
KOMMAPATUBHUIA AHATI3

lMpucesiyueHo npobnemaM op2aHizayii npakmu4Hoi nedazoziyHoi nid2omoeku MalibymHix dpaxieyie nedazoziyHUX cneyianbHocmedl.
AHanisyrombcsi opaaHi3ayiliHo-memoOuyHi 3acadu nedaz2ozi4Hoi npakmuku y 3aknadi euwoi oceimu. Po3kpueaembcsi ii ponb y cucmemi
npogpeciliHo2o cmaHoe1eHHs1 MalibymHb020 e4umersi. AHani3yembcsi cmpykmypa, 3micm nedaz2oz2iyHol npakmuku, doceio ii 30ilicHeHHs1 Mpomsi2omMm
ocmaHHix 50-u pokie i 3MiHuU, wo 8id6bynucs e cyyacHux ymoeax rnepexody euwoi neda2ozi4yHoi oceimu Ha dsocmyneHegy oceimy 3a nepwum
(6akanaspcbkum) i Opyaum (Mazicmepcbkum) pieHsiMu. Buceimmorombcsi ocobnueocmi op2aHisayii nedazo2i4Hoi npakmuku y euwili nedazo2iqHil
wkoni CLUIA. Haeodumbcs doceid LLkin npogeciliHo2o pozeumky malibymHix ¢haxieyie sik Hoeoi i nepcrnekmueHoi Modesii nidcomoeku e4umensi
yMoeax peghopmyeaHHs1 euw,oi nedazoziyHoi oceimu.

Y OaHuli yac y po3eumky nedazoziku euwoi oceimu 6azamo pobim Haykoeuie i npakmukie npucesiyeHo npobnemam nedazo2iyHoOI NpaKMuku, a
came: if poni y ¢popmyeaHHi ocobucmocmi MalibymHb020 e4umernsi, icmopii if po3eumky e cucmemi nedazoziyHa oceima, cmpykmypa ma 3micm
npakmuyHoi nidzomoeku euknadayie, wnsixu if 00CKOHaneHHs1 ma epaxyeaHHs 3apy6ixHoao doceidy e lio2o op2aHizayjii. Arle numaHHs1 npakmMuYyHoi
onmuwmi3ayii nidzomoeku malibymHix ¢paxieyie ma nepepo3nodiny yacy Mixx meopemuyHOI ma NpPakmMu4yHOI Mid20MoeKor Ha Kopucmb Apyaoi
3anuwaemscsi akmyasnbHoro. [IpoaHanizoeaHo opaaHizayiliHo-memodu4Hi ocHoeu neda2o2i4yHOl NpaKmMuKu y euuwjux 3aknadax oceimu. Poskpumo ii
posib y cucmemi npogpeciliHozo po3sumKy MalibymHbo2o e4umensi. Cmpykmypa ma 3Micm neda2o2iyHoi npakmuku, doceid ii enposadKeHHs
npomsizom ocmaHHix 50 pokie, 3MiHu, ujo 8i06ynucs 8 cy4acHUx yMoeax rnepemeopeHHsi nedazoziyHoi euujoi oceimu y deopieHesy cucmemMy oceimu
(nepwuli (6akanaspcbkuli) pieeHb ma Opyauli pieeHb oceimu. (Mazicmepcbkull pieeHb). BuceimneHo ocobnueocmi opzaHizauii Hag4asbHOI
npakmuku y euujux 3aknadax oceimu CLUA ma ii cmpykmypy i 3micm. [Joceid npodpeciliHux wkin nideuuw,eHHs keanigikauii malibymHix ¢paxieyie sk
Hoeoi Mmoderii nidcomoeku e4yumeriie y KOHmMeKcmi nedazo2iyHo20 peghopMyeaHHs sUW0i oceimu.

Knroyoei cnoea: nedazoziyHa npakmuka, OudakmuyHa npakmuka, 3aknad euujoi oceimu.



