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KuiBcbkuit HauioHanbHUM yHiBepcuteT imeHi Tapaca LLleBuyeHka, KuiB, YkpaiHa

®OPMYBAHHSA TA PO3BUTOK LIIHHICHUX OPIEHTALIA CTYOQEHTIB 3AKNALY BULLOI OCBITU YKPAIHU

Poskpumo cymHicmb ¢peHomeHy "uyiHHiCHIi opieHmauii”, "¢gphopmyeaHHs1 uiHHICHUX opieHmauyili cmydenmie”. O6rpyHmoeaHo "npogeciliHi
yiHHocmi" siKk KoMniekcHe 6azamopieHeee ymeopeHHs, cucmemy KoopOuHam i eidnoeiOHuUx peaynsmueie npouecy npogeciliHoi dissnbHocmi
¢axieyss. BcmaHoesieHo, wjo npogpeciliHi yiHHocmi cmydeHmcbkoi Mosi00i yocobmoromb y cobi npodgpeciiiHy eidnosidanbHicmb, cymHicHO-
3MicmoeHe Hacu4eHHs1 nedazoziyHoi po6omu, i MopanbHUl acrnekm, nNpuHyunu ma npogeciliHi cmocyHku. BusHayeHOo ¢YyHKUii UiHHICHUX
opieHmauyili ma ocobnueocmi ix ¢popmyeaHHs1 y npogbeciliHili nideomoesyi mMalibymHix ¢haxieyie 3aknady euwjoi oceimu YkpaiHu. 3'scoeaHo
ocobnueocmi yiHHocmeli cmydeHmcbKoi Monodi y 3aknadax euujoi oceimu. BusHayeHo kpumepii (koeHimueHul, MomueauyiliHul, OisinbHIiCHUU,
ocobucmicHuli) ma pigHi (Husbkuti, cepedHiii, docmammHili i sucokuii) cpopmosaHocmi npogheciliHo-UYiHHICHUX opieHmauiti cmydeHmis.

Po3pobneHo modenns ma obrpyHmoeaHo neda2o2idHi ymoeu ¢hopMmyeaHHs1 ma po3eUmMKy UiHHICHUX opieHmauili cmydeHmie e oceimHboMy
cepedosuuwii 3aknady euuwjoi oceimu: ¢hopmyeaHHsi no3umueHoi momueauyii do npogpecii ma HeobxiGHocmi emuyHoi peanameHmauii enacHux
npogpecitiHux Qdili; OHOBJIEHHSI Hag4YaslbHO-MemoOUYHO20 3abe3rneyeHHs1 ma CymHICHO-3MiCMOBHO20 HacuyYeHHs ¢haxoeoi nidzomoeku MalibymHix
¢paxieyie (3a paxyHOKk po3pobku ma enpoeadxeHHsi crneykypcy ma 36azaqeHHsi 3micmy c¢haxoeux OucyuniiH aKciono2iYyHUM KOMMOHEHMOM);
3abesne4eHHs1 cucmeMHocmi ma KoMrsieKcCHocmi 8 caMoouyiHyi npogbeciliHoi dissnbHOcmi, camonisHaHHi wo0do Habymmsi 2pyn npogeciliHux yiHHocmed.

BcmaHoeneHo, w0 MexaHi3aM ¢hopMyeaHHs1 UiHHICHUX opieHmauyili y cmydeHmcbkoi Mosnodi 3aknady euujoi oceimu oxonoe emanu:
crnpuliHammsi; pea2yeaHHs1 (nionopsidkoeaHe, dobpoeinbHe, 3a0080s1eHHsI 6i0 pea2yeaHHsl); 3ac80€HHS npoghecilinux yiHHocmel (npuliHamms
yiHHocmel, npeeasntoeaHHsi nNpogheciliHux yiHHocmel, nepekoHaHicmsb); opaaHisayii npogeciliHux yiHHocmel (KoHyenmyanisayisi npogeciliHux
yiHHocmell, op2aHi3ayisi cucmemu npodgbeciliHux yiHHocmeli); aukopucmaHHs1 npogeciliHux yiHHocmel (iHmepiopu3ayisi npogheciliHux yiHHocmed,
suKkopucmaHHs npogeciliHux yiHHocmeu y dissnbHocmi).

Knro4oei cnoea: yiHHocmi, yiHHicHi opieHmauii, npogeciliHo-UiHHiCHi opieHmayii cmydeHmis, modesnb ¢hopmyeaHHs1 UiHHICHUX opieHmayil,
nedazoziyHi ymoeu ¢ghopmMyeaHHs yiHHiICHUX opieHmayiii cmydenmie.
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QUALITY ASSURANCE OF UNIVERSITY EDUCATION IN EU COUNTRIES:
ROMANIAN AND POLISH EXPERIENCE

The article presents an analysis of external and internal assessment of the quality of higher education of Eastern European
countries experience, namely Poland and Romania. These countries are close to Ukraine not only geographically, but also have a
common socio-historical background. In particular, we consider it promising to introduce experience of these countries, since they
have recently been successfully integrated into the European Higher Education Area, and Ukraine is still confidently following this
path. The article presents the external quality assurance structure of higher education on the example of Romania, namely the
organization, mission, tasks, activities of the Romanian Agency for Quality Assurance of Higher Education (ARACIS), is extremely
relevant in the period of Ukrainian Agency for Quality Assurance of Higher Education formation. Concerning the assurance of
internal quality of education, the article presents experience of Poland — analyzes the requirements for internal quality of education,
standards, the activities of Polish Accreditation Commission.

Keywords: The European Higher Education, quality of higher education, Bologna Declaration, Poland State Accreditation Com-
mission, Romanian Agency for Quality Assurance in Higher Education, Internal quality assurance of education, External
quality assurance of education.

Formulation of the problem. The most important direc-
tion of the Bologna Declaration and corresponding tasks, im-
plementation of which guarantees the reformation process
of university education is to ensure the quality of education

and control over it. This is due to globalization of all spheres
of life of individual particularly and society in general, in con-
ditions of civilizational tendencies of the modern world,
requires the higher education to provide young people the
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opportunity to integrate into different societies, to self-deter-
mine in life, to act, to be competitive in the global labor mar-
ket. The solution of this problem is directly related to improv-
ing the quality of education. For any country, it provides a
solution to the question of HEI presence on the world market
of educational services, training of competitive specialists
and leadership in the field of innovative development.

Research presentation. Realizing this, Romanian edu-
cators pay special attention to this segment not only of the
university, but also of education in general. Assessment of
education quality in Romanian universities is carried out on
the basis of external and internal indicators. External aspect
is described in "Bologna Declaration" program document. In
Romania, an external assessment is carried out by the Ro-
manian Agency for Quality Assurance in Higher Education
(ARACIS).

History of creation of the Agency bring us to Romania's par-
ticipation in Bologna Process, as of 1999. The evolutions inside
the European Higher Education Area required a new approach
on the concepts and procedures of quality evaluation and as-
surance. Thus, ARACIS was established in 2005, in compli-
ance with Government Emergency Ordinance no. 75/2005 ap-
proved with modifications by Law no. 87/2006. Although, ac-
cording to the law, ARACIS took the patrimony and all rights
and obligations, logistic infrastructure, technical staff and data-
base of the National Council for Academic Evaluation and Ac-
creditation, the new institution's mission and way of operation
are defined in compliance with the European trends established
by higher education ministers in the conferences carried out
every two years, as of 2001 [5].

The Romanian Agency is directly involved in quality as-
surance of higher education (ARACIS) is an autonomous,
apolitical, state institution of national importance, with its
own incomes and budget expenditures. Led by the president
and vice president, has two main sectors: accreditation and
external quality assessment, consisting of a consultative
commission of 15 people.

Since September 2009, ARACIS is a member of the Eu-
ropean Association for the Quality Assurance of Higher Ed-
ucation (ENQA), registered in the European Register for the
Quallity of Higher Education (EQAR).

ARACIS' mission is to carry out the quality external eval-
uation of education provided by higher education institutions
and by other organisations providing higher education study
programmes, which operates in Romania with the aim of:
certifying, according to quality standards, the capacity of ed-
ucation providing organisations to fulfil the beneficiaries' ex-
pectations; contributing to the development of an institu-
tional culture of higher education quality; assuring the pro-
tection of direct beneficiaries of study programmes at higher
education level by producing and disseminating systematic,
coherent and credible information, publicly accessible,
about education quality; proposing to the Ministry of Educa-
tion, Research and Innovation strategies and policies of per-
manently improving higher education quality, in close corre-
lation with pre-university education [5].

There are three main criteria for assessment of educa-
tional activities of universities. Organizational capabilities:
university has a coherent organizational, management
structure and system administration, material base and fi-
nancial funds, which are essential to guarantee stable oper-
ation in short and medium term as well as human resources
to achieve the set goal. Institutional capacity means the abil-
ity to manage university and administration, it includes logis-
tics and finance which are necessary to enable stable work
for short and long-term periods as well as human resources
to accomplish tasks and objectives. Academic efficiency: co-
ordination of clearly identified goals of teaching, learning,
upbringing, content of scientific research, methods and tech-
niques. Selection of students, academic and research staff

with achievements, successful results of study or research.
Academic and the educational effectiveness depends on
organization of educational and research activities,
methods, techniques, means, self-students studying and
teacher control over these students. Educational efficiency
criteria are direct on projecting goals and results as well as
organization of study by means of improvement of educational
programs, curricula, teaching methods and methods of stu-
dent's evaluation. Quality management: availability of monitor-
ing centers that evaluate quality of education activities, access
to information about results of monitoring and ways to improve
the quality of education. At the same time quality management
links to strategy, structure, methods and operations to improve
quality of study and science research.

These three indicators are complementary and in ac-
cordance with the legal provisions, it is compulsory to use
them. Every university has to correspond to these three in-
dicators taking into consideration its type, mission and goals.
Rector of the university is responsible development and im-
plementation of strategies of educational quality monitoring.
Educational quality monitoring is carried out by means of es-
tablishing commission. The commission takes into account
all three of the above-mentioned indicators when perform
quality control of education.

In accordance with current legislation only higher educa-
tion institutions accredited or authorized to operate provi-
sionally may pursue higher education activities and may use
"university" [2, Art. 29, p. 4 a and b) Art. 35, p. (1)]. The ac-
creditation of institutions promoted by the Government,
upon the initiative of the Ministry of Education, and approved
by ARACIS [2, Art. 31, p. gl

ARACIS evaluates quality based on periodically draws
up the methodology and standards for different types of uni-
versity programs, which have to be confirmed by National
Ministry of Education and approved by government deci-
sion. After, based on these the standards and methodology
on demand of University or on its own initiative ARACIS
evaluates study programs, educational services and issue
them authorization or accreditation. On its basis and its as-
sessments, the Ministry of Education promotes regulations
to establish relevant structures of higher education.

The evaluation procedure also has its own features. Its
criteria represent the main aspects of the organization from
the functioning of education to the financial security of the
institution. The value of the criteria allocated to any standard
ranging from the minimum level to the appropriate standard
each the institution accepts independently. The standard is
formulated as performance criteria that define the minimum
mandatory level for each activity in education to be consid-
ered completed. Each standard has a set of indicators and
they are interconnected. The indicator is intended to deter-
mine these results, beginning from the minimum allowable
level (minimum) to the maximum level of identification. Such
interval from the minimum to the maximum is based on the
experience of several universities from Romania and
Europe. In order to obtain provisional operating permit or ac-
creditation it is necessary to meet minimum required level of
the indicator [2].

It worth to notice that evaluation procedure of universi-
ties rating is carried out by consortium which involve below
listed institutions: Romanian Agency for Quality Assurance
in Higher Education (ARACIS), representatives of students,
National Research Council (NRC), National Council for Cer-
tification of University Titles, Diplomas and Certificates
(CNATDCU) and international quality assurance agencies,
members of The European Quality Assurance Register for
Higher Education. Ranking of universities and curriculum
rankings is carried out by consortium during the annual
meetings based upon data submitted by Universities.
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Ukrainian National Agency for Higher Education Quality
Assurance was established in 2015 and its statute was ap-
proved. The election results of the Agency's members, held
in June 2015, frustrated citizens of Ukraine, even the Minis-
try of Education and Science issued statement condemning
the elections of Agency's members. The public was irritated
by the procedure for electing members of the Agency and
their qualitative composition, in which a number of preten-
sion were made. The Law of Ukraine "On Education" dated
September 5, 2017, changed the principles of forming
Ukrainian National Agency for Higher Education Quality As-
surance and powers of the entire previous body of the
Agency were terminated. January 31, 2018 Government ap-
proved personal composition of the commission, which will
select members of the Agency, which involved nine people,
including European representatives. On December 5, 2018,
at the meeting of the Content Commission, 22 members of
the Agency were selected, and on December 27, 2018, the
Cabinet of Ministers of Ukraine approved them by an ordi-
nance. The same day Government approved new edition of
the Statute of the Agency. February 13, 2019 Head of the
Agency were approved by order of Cabinet of Ministers of
Ukraine. In this context of statement of Ukrainian National
Agency of Higher education Quality Assurance we find very
important and useful to discover foreign experience and im-
plement in our educational space. Especially we should pay
attention to the neighboring countries who had this experi-
ence of European Education Space integration not that long
time ago and have the same historical and socio-economical
background as we do.

The experience of Poland in organizing of internal quality
assurance system in education will be interesting for devel-
opment infrastructure of quality assurance in higher educa-
tion of Ukraine.

Since the adoption of Lisbon Strategy in 2000 higher ed-
ucation quality assurance has been one of the most im-
portant issues concerning education in Europe. According to
this document, the most important goal followed by Euro-
pean Union was to build the most competitive knowledge-
based economy by 2010. One of the key factors leading to
its implementation is the improvement of the higher educa-
tion system. In the field of higher education, activities aimed
at supporting or improving the quality of the services pro-
vided are called quality assurance. In the field of higher ed-
ucation, activities aimed at supporting or improving quality
of provided services called quality assurance. This term in-
cludes assessment, accreditation or verification processes
conducted by independent agencies that operate in a higher
education environment (through final quality control), as well
as self-assessment, student assessment and monitoring
processes conducted at the university and its units (internal
quality assurance).

One of the basic principles of internal quality assurance sys-
tem in higher education is the autonomy of higher education
institutions. According to this principle, each higher education
institution develops its own internal quality assurance system
based on its own needs and goals. At the same time, the audit
is focused on the procedures that a particular university uses to
support and develop the quality of its activities.

The analysis of works on this issue indicates the authors'
common interest in adapting the specifics of the educational
system of Poland with the requirements and principles of the
Bologna process, on internal quality assurance in Polish
higher education institutions, but the issue of internal quality
assurance of higher education remains uncovered and re-
quires detailed consideration.

Standards and guidelines for quality assurance of Higher
Education in European Union (ESG) were adopted in 2005,
when proposals for the provision of higher education were

prepared by the European Association for Quality Assur-
ance in Higher Education (ENQA) in cooperation with the
European Students Union (ESU), European Association for
Institutions in Higher Education (EURASHE) and European
Universities Association (EUA).

Since 2005, significant progress has been made in en-
suring higher education quality, as well as in other areas of
the Bologna process, such as qualification frameworks,
recognition of qualifications and promotion of learning out-
comes use that affect the paradigm shift towards student-
centered learning and teaching.

Internal quality assurance in higher education that
implemented in Polish universities is a result of Polish
participation in the Bologna process. European standards
that were published in 2005 year and guiding principles of
quality assurance in higher education considered as
strategic document in this area. A condition for development
of internal quality assurance in higher education includes
certain country legal regulations and documents that
composed at the university level or its organizational units.

Given this changing context, in 2012 the Ministerial
Communiqué invited the E4 Group (ENQA, ESU, EUA,
EURASHE) in cooperation with Education International (El),
BUSINESSEUROPE and the European Quality Assurance
Register for Higher Education (EQAR) to prepare an initial
proposal for a revised ESG "to improve their clarity, applica-
bility and usefulness, including their scope'.

The revision included several consultation rounds involv-
ing both the key stakeholder organisations and ministries.
The many comments, proposals and recommendations re-
ceived have been carefully analysed and taken very seri-
ously by the Steering Group (SG). They are reflected in the
resulting version of the ESG. Moreover the proposal also re-
flects a consensus among all the organisations involved on
how to take forward quality assurance in the European
Higher Education Area and, as such, provides a firm basis
for successful implementation [4].

According to European standards student-centered
learning is an important element of internal quality assur-
ance of higher education. Student-centered learning and
teaching play an important role in stimulating students' mo-
tivation, self-analysis and involvement in the educational
process. This means a thorough discussion of the develop-
ment and implementation of educational programs and the
evaluation of learning outcomes.

Providing the conditions and support necessary for stu-
dents to achieve progress in their academic career is in the
interests of each student, programs, curricula and systems.
It is necessary to have appropriate procedures for enroll-
ment, recognition of qualifications and completion of educa-
tion, especially when students are mobile, both within and
between higher education systems.

Since 1999, the Bologna process has been implemented
in Europe, as A. Buchner-Jeziorska notes, "is an attempt to
restructure the higher education system in Europe so that it
becomes widespread and trustworthy, but remains diverse,
or even boasts its diversity" [1, s. 220]. One of the require-
ments given by the states participating in the Bologna pro-
cess is cooperation in the field of quality assurance in higher
education. The strategic document in this area is the 2005
report (also known as the Bergen Report) entitled "Stand-
ards and guidelines for the quality of education in the Euro-
pean Higher Education Area". This document contains the
conditions for internal quality assurance in higher education
institutions include seven groups of standards:

1. Policy and procedures for quality assurance: Institu-
tions should have a policy and associated procedures for the
assurance of the quality and standards of their programmes
and awards. They should also commit themselves explicitly
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to the development of a culture which recognises the im-
portance of quality, and quality assurance, in their work. To
achieve this, institutions should develop and implement a
strategy for the continuous enhancement of quality. The
strategy, policy and procedures should have a formal status
and be publicly available. They should also include a role for
students and other stakeholders.

2. Approval, monitoring and periodic review of pro-
grammes and awards: Institutions should have formal mech-
anisms for the approval, periodic review and monitoring of
their programmes and awards.

3. Assessment of students: Students should be as-
sessed using published criteria, regulations and procedures
which are applied consistently.

4. Quality assurance of teaching staff: Institutions should
have ways of satisfying themselves that staff involved with
the teaching of students are qualified and competent to do
so. They should be available to those undertaking external
reviews, and commented upon in reports.

5. Learning resources and student support: Institutions
should ensure that the resources available for the support of
student learning are adequate and appropriate for each pro-
gramme offered.

6. Information systems: Institutions should ensure that they
collect, analyse and use relevant information for the effective
management of their programmes of study and other activities.

7. Public information: Institutions should regularly pub-
lish up to date, impartial and objective information, both
quantitative and qualitative, about the programmes and
awards they are offering [3].

The implementation of European standards in the area
of internal quality assurance in higher education considered
as one of effective means to improve education level that is
offered to students as well as enhance and ensure culture
of the quality of educational services provided.

Documents of fundamental importance for development
and implementation in the area of internal systems of quality
assurance in Polish universities listed below: Act of 27 July
2005 on Higher Education that contain information about Po-
land State Accreditation Commission (PAC); Regulations of the
Minister of Science and Higher Education; Statutes and resolu-
tions of the Poland State Accreditation Commission; internal
university documents (acts, regulations, orders).

According to act on Higher Education Poland State Ac-
creditation Commission is institution devoted to enhance
higher education quality. Poland State Accreditation Com-
mission evaluates quality of education in the area of teach-
ing (Curriculum Assessment) as well as evaluates activity of
university departments (institutional assessment).

|. Mapiyu, kaHA. neA. HayK, acucT.,
O. Oepkay, acn.

Poland State Accreditation Commission conclusions and
judgements considered as decision-making basement for
Minister of Science and Higher Education in the area of es-
tablishing of university or granting a right on conducting a
specific field of study [7].

After performing the analysis of documents of Poland
State Accreditation Commission regarding evaluation crite-
riafor programs and institutions it is possible to find specific
requirements to internal system of quality assurance in
higher education, to define more exactly: in order to manage
education sector transparent structure has to be designed;
perform ongoing assessment of consequences of educa-
tion. Employees, students and other external interested par-
ties participate in the processes of quality assurance, creat-
ing a culture of quality they influence of process of decision-
making in the area of higher education quality. Ensure com-
pliance with internal procedures of quality assurance that
enables to verify and evaluate the effectiveness of all ele-
ments that influence the quality of education [6].

The final document of the quality assurance system at
the university is regulated by internal documents in the uni-
versity. Resolutions and orders contain information about
objectives of system, its objects, quality assurance proce-
dures, learning outcomes. It worth to notice that external
quality assurance in different forms may prove effectiveness
of the institution's internal quality assurance, act as catalyst
for improvement and propose new prospects for institution.
External quality assurances certify institution and inform
public about quality of institution services.

References

1. Buchner-Jeziorska A. Polska wobec wyzwan strategii lizbonskiej, (w:)
Buchner-Jeziorska A., Dziedziczak-Foltyn A. (red.), Proces Bolonski.
Ideologia i praktyka edukacyjna, Wydawnictwo Uniwersytetu todzkiego,
todz, 2010, s. 220

2. Ordonanta 75/2005 privind asigurarea calitatii aprobata cu modificari si
completari de Legea 87/2006 varianta actualizata 2018.

3. Rozporzadzenie Ministra Nauki i Szkolnictwa Wyzszego z dnia 23
sierpnia 2012 zmieniajgce rozpo-rzadzenie w sprawie warunkéw
prowadzenia studiéw na okreslonym kierunku i poziomie ksztat-cenia (Dz.U.
z2012r., poz. 983).

4. Standards and Guidelines for Quality Assurance in the European Higher
Education Area [EnekTpoHHun pecypc]. — Pexum  poctyny:
http://www.britishcouncil.org.ua/sites/default/files/standards-and-
guidelines_for_ga_in_the_ehea_2015.pdf

5. The Romanian Agency for Quality Assurance in Higher Education.
Electronic resource: http://www.aracis.ro/

6. Uchwata nr 1/2011 Polskiej Komisji Akredytacyjnej z dnia 10 listopada
2011 r. w sprawie Statutu Polskiej Komisji Akredytacyjnej, http://pka.edu.pl/
Dokumenty/Uchwaly/statut_final_10.11.2011.pdf [dostep: 28.04.2014

7. Ustawa z dnia 27 lipca 2005 r. Prawo o szkolnictwie wyzszym (Dz.U. z
2005 r. Nr 164, poz. 1365 z p6zn. zm.).

Hapinwna no peakonerii 12.09.19

KuiBcbkoro HauioHanbHoro yHiBepcuteTy imeHi Tapaca LLleByeHka, KuiB, YkpaiHa

30BHILUHA TA BHYTPILWHA AKICTb BULLIOI OCBITU Y KPAIHAX €C: OCBIA PYMYHIT TA MOMbLLI

Y cmammi npedcmaeneHuli aHani3 308HiWHbLOT | éHympiwHbOT OYiHKU sikocmi doceidy euwoi oceimu kpaiH CxidHoi €eponu, a came lMonbwii ma
PymyHii. Lji kpaiHu 6nu3bki 0o YKkpaiHu He minbku 2eo2paghiyHo, ane i Matomb 3a2anbHull coyianbHo-icmopu4Hi nepedymosu. 30Kkpema, MU 88aKaeMo
nepcrnekmueHuM npedcmasumu 8oceid yux KpaiH, OCKiflbKU 80HU Hewj00aeHo 6ysu ycniwHo iHmezpoeaHi e eeponelicbkuli Mpocmip euwoi oceimu,
a YkpaiHa ece uje enesHeHo lide yum wWisixoMm.

Y cmammi npedcmaeneHa cmpykmypa 306HiWHL020 3abe3rnedyeHHs1 sskocmi euuwoi oceimu Ha npuknadi PymyHii, a came op2aHi3auis, micis,
3ae0aHHs, disinbHicmb PymyHCcbKo20 aceHmcmea wjo0o 3abe3nedyeHHs sskocmi auwoi oceimu (ARACIS). Mu eeaxaemo yeli doceid Had3eu4aliHO
akmyanbHUM 8 nepiod ¢hopmyeaHHsI YKpaiHCbko20 azeHmcmea 3abe3ne4eHHs1 SKOCMi euw,oi 0ceimu, ocKinbKU icmopisi cmeopeHHs1 AeeHmcmea
noyuHaemscs 3 1999 poky, momy y Hb020 € Oesiki xopowi pe3ynbmamu.

Eeontouisi ecepeduni €sponelicbko20 npocmopy euw,oi oceimu eumazae Ho8o20 nidxody do KoHuenuii i npoyedypu ouiHKu i 3abe3nevyeHHs1 sskocmi
oceimu. PymyHcbke aceHmcmeo 6e3nocepedHbo 6epe y4acms y 3abe3neyeHHi sskocmi euwjoi oceimu (ARACIS) — asmoHoMHa, anosiimuyHa, dep)kaeHa ycma-
HOoea HayioHasIbHO20 3Ha4YeHHsl, 3 enacHum Grodxemom, lioco doxodamu i eumpamamu. Ha Yoni 3 npe3udeHmom i eiye-npe3udeHMoM azeHcmeo cKia-
Oaembcsi 3 080X OCHOBHUX ceKmopie. 3 eepecHsi 2009 poky ARACIS € uneHom €eponelicbkoi acoyiauii 3abe3neyeHHs1 sskocmi euwoi oceimu (ENQA) ma
3apeecmpoeaHe 8 €spornelicbkoMy peecmpi sikocmi suujoi oceimu (EQAR). Miciss ARACIS onucaHa i npoaHanizoeaHa @ cmammi.

AHanizyrombcsi ocHoeHi cmpameziyHi dokymenmu €C w090 3abe3neyeHHs sikocmi. Takox nepepaxoeati i aHanizyrombcsi OKyMeHmu, ujo ma-
oMb NpuUHYyUNose 3Ha4eHHs1 O11s1 po3pobku i eanpoeadxeHHs1 8 obnacmi eHympiwHix cucmem 3abe3neyeHHs1 IKOCMI 8 NOILCLKUX YHieepcumemax.
ljo cmocyembcsi 3a6e3nedyeHHs1 8HympiWHbLO20 sikocmi oceimu, 8 cmammi npedcmasneHuli doceid lMonbwi — aHanisyrombcs eumoa2u 0O
8HymMpIiwHbLOI sikocmi oceimu, cmaHdapmu, disinibHicmb NonbCcbKOi akpedumauyiliHoi KoMicil.

Knro4oei cnoea: €eponelicbka suwa oceima, sikicmb euujoi oceimu, bonoHcbka deknapayisi, lMonbcbka dep)xasHa Komicisi 3 akpedumauyii, Py-
MYHCbKe azeHmcmeo 3abe3neyeHHs1 SKocmi euujoi oceimu, sHympiwHe 3abe3neyeHHs1 skocmi oceimu, 308HiWHe 3abe3neyeHHs1 sKocmi oceimu.



