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The article deals with the problems of improving the learning process in higher education. The emphasis is put on the fact that
changing the vector of the educational process from a knowledge-based approach to a practice-oriented approach to the results of the
educational process has inevitably led to the formulation of the problem of technologies and teaching methods by which this practice-

orientation will be achieved.

The main goal of this article is a practical review of the most common interactive teaching methods in domestic and foreign
educational practice. Using a system of methodical advice, the authors tried to share their long-term observations and the results of
their pedagogical experiments in order to determine the manners of professional conduct, attitude and technique that turns a teacher

into a successful professional.

Teachers need to purposefully acquire active and interactive forms and technologies of the training: games, trainings, case
studies, games design, creative techniques and many other techniques that develop the basic competence and meta-competence
of the student, develop appropriate professional skills, create the preconditions for psychological readiness to implement

mastered skills in actual practice.

Key words: learning process, interactive teaching technologies, practice-oriented approach, basic competence of the student,

quality of education, modern pedagogical technologies.

Problem statement. Currently, almost all developed
countries have realized the need to reform their education
systems so that students could really become the central
figures of the learning process so that the cognitive activity
of the learner is the focus of educators, researchers,
developers of educational programs. It is the process of
learning that is important, not teaching, as it used to be
(and still is) in a traditional training. Therefore, in the
education there is a question "How to achieve a
guaranteed result in the learning process?". The didactics
answer this question using teaching technologies.

Changing the vector of the educational process from a
knowledge-based approach into a practice-oriented approach
to the results of the educational process has inevitably led to
the formulation of the problem of technologies and teaching
methods by which this practice-orientation will be achieved.
Active and interactive forms and methods of training play the
primary role in achieving these goals.

The student is to a greater extent a subject of
educational activity in an active training than with a passive
one and enters into a dialogue with the teacher, actively
participates in the cognitive process, performing creative,
searching and problem tasks.

Interactive teaching methods are the most appropriate
for the learner — oriented approach, as they assume co-
education (collective, cooperative learning), where both
student and teacher are the subjects of the educational
process. The teacher more often acts only as the organizer
of the learning process, group leader, facilitator and the
creator of conditions for the students ' initiatives. Interactive
learning is based on the students' own experience as well
as on their direct interaction with the mastering area of
professional experience.

The training with the use of interactive educational
technologies involves such a logic of the educational
process which is distinctive from the usual one: the training
goes not from the theory to practice but from the formation
of the new experience to its theoretical understanding
through application.

Objectives. The main goal of this article is a practical
review of the most common interactive teaching methods in
domestic and foreign educational practice. Using a system
of methodical advice, the authors tried to share their long-
term observations and the results of their pedagogical
experiments in order to determine the manners of
professional conduct, attitude and technique that turns a
teacher into a successful professional.

Presentation of the basic material. These problems
are of interest primarily for post-graduate students, students
of master's educational programs and training programs of
the management of educational institutions, managers of
higher education. These students, adults and motivated
people who already work and study in higher educational
institutions, consciously build their future educational and
management career, seek to gain not theoretical knowledge
but real competence that are able to provide them with the
opportunity to solve complex problems and demonstrate a
high level of modern pedagogical technologies.

One of the major challenges of modern high school is
the commitment to quality and excellence. Being one of the
central figures in achieving this goal, the teacher has to
achieve it through the improvement of collective and
individual incentives, the mastery of a new style of conduct
and certain professional and cultural values. His success,
the ability to integrate excellence into his own
consciousness and practice depends on the ability to
master modern technologies in the learning process.
Taking this into account, the main goal of higher education
is the training of a qualified teacher of the appropriate level
and profile who is competitive in the labor market,
competent, fluent in the profession and skills, oriented in
related areas, ready for permanent professional growth,
social and professional mobility.

One of the ways to solve this problem is to upgrade
higher education, to transfer of attention from the learning
process to its result, to focus the content and organization
of training on the competence approach and to search for
effective mechanisms for its implementation [6].

Analyzing the essence of the traditional and
widespread educational process in higher education
institutions, it should be noted that it consists of the
transmission of knowledge from the teacher to the
students. The teacher is a key figure in it. He/she defines
learning objectives, its content in accordance with the
program and also chooses fairly traditional forms and
methods of teaching: lectures, seminars, practical classes,
controls the quality of the training. It is necessary for
students to master the knowledge that is passed to them,
that is, attending the classes, speaking at seminars,
performing practical tasks, passing exams and tests. A
passive position of the student often has a subordinate
nature in relation to the position of the teacher. The training
can not be considered effective with such a passive
position of the student. The traditional one-sided
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communication, the knowledge transmission can be
justified only in case of insufficient information that could be
found independently, or inability to receive it not from the
teacher but in a different way.

The existing organization of the educational process in
higher education seems quite logical, thoughtful and
holistic and has satisfied (or almost satisfied) the needs of
the society with the specialists who have been trained.
However, the numerous interviews of the authors with
students and teachers of Kyiv National Taras Shevchenko
University, Vinnytsya National Pirogov Memorial Medical
University have demonstared the discontent of both
teachers and students with learning outcomes. The main
complaint of teachers is that students do not study whereas
students insist on inadequate content and methods of
"learning their queries and needs."

So, today we are talking about the need for changes of
the forms and methods of teaching. An alternative to the
traditional one can be the organization of the learning
process where the efforts of the parties involved in it are
aimed at ensuring the student's learning process. The
activity of the teacher in this case is guided not by his own
actions but by the actions and the activity of the trainee.
The position of the teacher is becoming fundamentally
different — he does not transmit knowledge but creates
learning conditions for the student to be able to work using
his own experience in various ways, which allows him to
operate with various forms of knowledge. Undoubtedly,
such a change of emphasis requires a change in the
position not only of the teacher but also of the position of
the student: the position of the information receiver is
transformed into the position of the creator of one's own
knowledge. It is possible to think and construct knowledge
itself because both experience and knowledge are
acquired in the course of real processes that produce
thoughts and actions. Therefore, a specially organized
process of multilateral communication in learning involves
not only the teacher but also the activity of each subject of
the educational process. Such communication involves not
just allowing students to say something, which is as well
important, but also their knowledge and experience into the
learning process. Traditionally, in most universities, when
students try to bring their own knowledge or experience into
the discussion of the material the teachers often leave it at
the level of information and do not allow to change the
structure of the subject of the discussion, disrupting the
habitual communication model "teacher's opinion-student's
supplement". The principles of multilateral communication
are often violated because the students' knowledge only
takes part in it as much as they complement the teaching
process. Therefore, the following issues can be considered
characteristic features of teaching, organized as a
multilateral communication,:

1. Students master specific knowledge and skills better if
they are allowed to approach the object of knowledge
through their own experience, independent intellectual
activity, discussion of the results with other participants in the
learning process.

2. Students learn better if the teacher actively supports
the way of their learning. This works better when there is a
field between them (students) and the subject of study that
includes verbal and non-verbal actions.

3. Students learn better if the teacher, firstly, structures
the subject for easy mastering, and, secondly, accepts and
includes in the discussion the students' opinions which do
not coincide with his own.

Consequently, the organization of interactive training
most fully meets the specified requirements and
characteristics, allows to switch from one-sided to

multilateral communication, the interactive learning is the
interaction of people involved in the educational process: the
interaction between the teacher and students and between
the students themselves. It is the inclusion of interactive
teaching methods in the educational process of higher
education that allows you to remove most of the problematic
moments in the training of a modern specialist, contributes to
the full achievement of the main goal of higher education.

Together with professional competence, the formation
of the student's intellectual autonomy with the presence of
a developed social competence should be considered to
be this goal.

The intellectual autonomy of the student is the ability of
the student to "build" his own knowledge on the basis of
previous experience and those communications that
occurred in the process of building this knowledge. The
process of obtaining professional knowledge and the
formation of a certain intellectual autonomy is going on more
or less successfully in a modern institution of higher
education (but there is a tendency of deterioration due to a
deepening discrepancy between modern requirements to a
specialist and a real ability to operate with existing
knowledge among university graduates). As for the
development of social communication it should be
mentioned that in the existing system of higher education it
is envisaged that the social skills of students are formed on
their own. It is recognized that an expert should not only be
intellectually autonomous and be able to think
independently, but he also needs to live among people and
cooperate productively with them, though it is not moved
further the recognition of this fact. Therefore, the task of
higher education is to ensure that students develop social
skills in organizing the educational process.

In the literature it is difficult to find an article, a
monograph or a textbook on the problems of teaching in
higher education where it is not mentioned about
interactive teaching methods and that they need to be
widely introduced into the educational process. But it is
difficult to find a consistent analysis of the methods of
organizing interactive learning, the discovery of the
mechanisms of the influence of such methods on the
individual cognitive process, the identification of factors that
ensure the effectiveness of interactive teaching methods in
the university and promote the development of
communicative and other social skills. Therefore, it is
necessary to give guidelines and recommendations to the
teacher on the effective organization of each of the
interactive teaching methods in order to improve the
teacher's planning process.

Today's practice is marked not only by high
technologies but also by the complexity of the
requirements for the specialists who provide it. Modern
requirements for the specialist give rise to new
approaches to its preparation. It is possible to distinguish
the following tendencies which are typical for the majority
of pedagogical technologies in the world:

— special attention to the formation of practical
professional and general skills while the theoretical part of
the training is still relevant;

— a significant increase of the proportion of self-study
(independent) academic work in the total amount of time
allotted for training in a university;

— the transition to technology the focus of which is not
only the formation of a specialist (no one refuses this), but
also the personality of the learner. No wonder that among
the requirements for a modern specialist his personal
qualities occupy one of the leading places. And by
personal qualities in this case we mean the specific
qualities of a specialist in relation to work.
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A special feature of modern changes is the
understanding of professionalism, which is inextricably
linked not only with purely professional knowledge and
skills but also with the overall high level of mental
development. The indicator of the general mental
development of an individual is the intellectual value which
is manifested as structuredness, categorizing, generality,
flexibility, efficiency of knowledge necessary for making
effective decisions; as intellectual initiative in the unity of
cognitive and motivational components that determine the
willingness of a specialist for independent intellectual
activity; as self-organization and self-regulation [1, p. 26].

The transition to personality-oriented technologies is
understood as a transition to such education where the
learner' personality is the focus of the teachers', the
psychologists' attention, where learning activities, not
teaching ones, become the leading in the tandem "he who
teaches is the one who learns" in order to turn the usual
formula of education "teacher-textbook-student” to a
"student-textbook-teacher ". In the conditions of such
training, the one who teaches begins to play a new role and
perform a new function in the educational process. While in
the traditional system of teaching the teacher along with the
textbook were the main and most competent sources of
knowledge and the teacher was also a subject that
controlled knowledge, in a new position he acts more as an
organizer of independent active cognitive activity of the
trainee, as competent consultant and assistant. His
professional skills should be aimed not just at controlling
knowledge and skills but also at diagnosing the activities of
students with the aim of the in time assistance to solve the
difficulties in the perception and use of knowledge in a
qualified manner. In addition, the process of organizing the
knowledge obtaining is becoming an important factor,
therefore, new methods of teaching are emerging and are
being transformed.

From the above one can single out the following
objective and subjective factors for the successful
implementation of pedagogical co-creation of the teacher
and students in the pedagogical process.

First of all, this is the optimal use of the dialogical forms
of students' education; the introduction of elements of
creative training in higher education; the problem of the
educational process on the basis of creative teaching and
professional tasks; the preferential application of
pedagogical means of indirect management, oriented to
the optimal self-realization of the individual; the application
of the group form of training; the creation of a psychological
atmosphere of mutual respect and equality among the
participants in the educational process; the formation of an
appropriate motivation for co-creation among the partners
in communication; the transformation of the teacher's
psychological position: turning him from the information
carrier to a consultant and the organizer of the learning
process; the change of the students' orientation from
"apprenticeship" to "partnership" [2, p. 87].

A decisive condition for the successful implementation
of the joint work of the teacher and student is the
organization of higher education on the basis of the
dialogue. In the 21st century the dialogic culture becomes
a new worldview of human and, accordingly, the basis for
the achievement of a democratic model for the
development of modern society. Education, aimed at
creating conditions for the full development of the individual
potential, is able to respond to the "challenges" of modern
society, if it is probably based on a dialogic culture [3]. The
key in the understanding of the psychological basis of
interactive methods is the concept of interaction which is
better known as interpersonal or social interaction in

Russian and Ukrainian psychological literature. Social
interaction is considered to be an integral part of
communication and joint activites which form an
inseparable unity. People do not just communicate in the
process of performing social functions, they always
communicate in some activity, "about" it [1, p. 27].

Interactive communication provides an opportunity to
attract people to actively seek solutions in a difficult
situation, to solve problems where one person's efforts and
knowledge may not be enough.

There are two common mistakes regarding "dialogical
relations" without which a joint search for truth is practically
impossible:

1) students think that they know something, i.e. have
some truths; the truth is not born and is not in the head of
an individual, it is born between people who are seeking
the truth together;

2) people claim to have a ready-made truth; there is no
ready-made truth, it is what is revealed through the
relations among people [3].

Thus, the implementation of interactive teaching
methods in the educational process allows to solve urgent
needs in the training of a new type of specialist who is
adequate to the requirements of modern society, a
specialist who is able to seek a solution in cooperation with
colleagues using an active exchange of knowledge.
Interactive methods can be divided into groups, where 1)
one of the parties of communication is a teacher and 2)
communication occurs between students [listeners] [3].

The first group includes lectures with included
conversations, discussions, problem lectures, seminar-
discussions, question-answer seminars, discussions with
provocative questions, consultations (especially with
distance learning), work through the site-course.

To the second - conversations, discussions, round
tables discussions, brainstorming, group solving of specific
situations, business, role and didactic games, business
simulations, projects and panel exercises. They can be
used as separate methods and all together (for example, in
a business game).

It is very important to pay attention to the fact that
interactive teaching methods will not be effective unless the
objective laws of their use are taken into account. This is,
in particular:

1) motivation of educational activity. If the student does
not want to learn, does not want to work hard, if he is not
interested in the subject matter or if mental work does not
bring satisfaction, interactive techniques can cause only
irritation by the need to actively do something, prepare,
think. Thus, to ensure the effectiveness of the use of
interactive methods in the learning process it is necessary
to ensure the deepening of the motivation for learning, its
development, a reorientation to active cognition;

2) the gradual introduction of interactive methods in the
learning process.

This methodology should be possessed not only by the
teacher, the student should also be able to communicate,
discuss, work in a team. This skill does not come by itself, it
is formed gradually, in the process of learning. The
consistent introduction of interactive methods (from simple to
complex and expanded) from the first year of study to the
last one will allow to use of the whole range of methods;

3) interactive methods are not designed to master basic
theoretical knowledge. Such knowledge is acquired by
students individually in lectures, in the process of working
with textbooks, relevant sources of information. They serve
as a base for didactic communication. In the absence of
students' basic knowledge (even in a part of students),
interactive methods lose their meaning, because when
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solving problems or situations and in business games the
participants use not professional knowledge but household
ones that were formed before or outside the classroom. At
first glance, the task or problem can be solved on an intuitive
level, but students can not analyze the course of solving a
problem, the impact of a decision on a positive solution and,
therefore, can not turn a decision into knowledge about
achieving a solution. This does not allow the use of
achievements to solve new problems (since the link "the
essence of the problem — the solution path" has not been
established), does not promote the ability to compare
problems to see hidden similarities or differences, and also
forms or reinforces students' confidence in the fact that the
intuition is the main issue that will solve problems without
profound professional knowledge. Therefore, interactive
methods should be used in combination with other methods
of knowledge formation, with active independent work of
students to acquire knowledge;

4) the skills can not be produced simultaneously, so the
occasional introduction of the interactivity into the learning
process will not give the desired effect. In order to form the
ability to analyze problems, find and highlight their
essence, build an algorithm of the solution, work
collectively, make decisions and execute them, it is not
enough to organize brainstorming or to offer a business
game once or twice. The use of interactive methods should
constitute a certain system, technology, have an adequate
implementation logic, an algorithm for increasing complexity.
It is necessary to plan the use of interactive methods in
advance during teaching a certain academic discipline. In
addition, it is important to coordinate such planning with
teachers of other disciplines so that the increase in
complexity goes simultaneously. Such coordination of the
teaching methodology will allow to organize large-scale
complex interdisciplinary business games at the end of the
training where students can use various professional
knowledge and skills;

5) the principle of the relevance of knowledge and
their connection with modern socio-economic life of the
country and the world must be surely observed. It is
impossible to achieve activity and interest of students
offering them obsolete situations, cut off the life,
imaginary data, conditional circumstances, the tasks
whose solutions are described in textbooks;

6) the effective implementation of interactive teaching
methods directly depends on the degree of teachers'
proficiency, on the depth of their professional knowledge, on
the desire to move away from traditional methods and on the
focus on the final result — the training of a qualified specialist
(and not just the formation of knowledge of their subject);

7) the existence of the partnership between: teachers
and students, the lack of authoritarian imposition of one's
own opinion, the position on the part of the teacher.

So, modern high school, as scientific studies show, has
to solve a double task: to form professional knowledge and
skills and to train the students to perform their professional
functions. These problems can be solved through the
development of social competence in them, which is
understood as the ability to communicate and cooperate, to
plan, to make choices, to make decisions, to take
responsibility for the consequences, to regulate conflicts
and to increase one's competence [4].

The analysis gives us grounds to say confidently that
interactive methods play a leading role in the implementation
of the task of the student-centered learning in higher

education and in solving problems of quality teaching. They
do not cancel and do not substitute the classical methods of
training, but naturally and essentially complement them. In
our opinion, such innovation of the educational process
where old (approved) and new, (created with the
requirement of time) teaching methods are naturally
combined, allows to organize the current process of training
of specialists in higher education effectively.

Interactive methods allow to fruitfully implement the
educational and developmental functions of the
pedagogical process. They contribute to the active
formation of students' knowledge through independent
work and collective discussion, develop and improve
intellectual skills, productive and creative thinking and also
allow to form professional social qualities of future
specialists actively. For the teacher this training
organization is an effective way of receiving a feedback,
which contributes to the ability to effectively adjust the
process of mastering knowledge and skills and to organize
counselling for students.

The complexity of the implementation of interactive
teaching methods requires from the teacher to thoroughly
understand the methods of their organization that is not
only the general issues but each individual method and
their integrated use. The teacher should not only be able to
adapt these methods to his subject, his discipline, and also
to be able to work for the overall result — the training of a
modern professional who can realize himself in difficult
socio-economic realities.

Conclusions. Thus, modern trends in the development
of higher vocational education determine a fundamental
change in the approaches to the organization of the
educational process in higher education. The introduction of
a system of multilevel education, the creation of a unified
educational space, the implementation of a competence
approach, necessitate a new approach to the organization of
the training. High school teacher needs to perform not only
the function of a translator (transmitter) of scientific
knowledge, but to be able to choose the best strategy of
teaching, to use modern educational technologies aimed at
creating a creative atmosphere of the educational process.
Changing of the vector of the educational process from a
knowledge-based approach to a practice-oriented one to the
results of the educational process has inevitably led to the
formulation of the problem of technologies and teaching
methods by which this practice-orientation will be achieved.
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A0 NMUTAHHA NIABULLEHHA AKOCTI HABHAHHA
Y BULLIA LLUKONI 3ACOBAMMW IHTEPAKTUBHUX TEXHONOT I

Po3sansidarombcsi npobremu 8G0CKOHaNIeHHS1 NPouecy Hag4YaHHsl y euwili wkosi. AKyeHmyemscsi Ha 3MiHi eeKmopa oceimHb020 npouyecy 3
nioxody, 3acCHOBaHO20 Ha 3HaHHSIX, Ha NPaKMuKo-opicHmMosaHul nidxid do pesynbmamie 0oc8iMHLO20 Npoyecy, HeMUHy4e fnpu3eesio Ao MocMmaHo-
8Ku npobniemu mexHosnoeili i Memodie Hag4aHHSI, AIKUMU Usi NPaKmMuKo-opieHmoeaHicmb docsi2amumMembCsi.

OcHoeHa Mema — npakmuY4Hull 021510 HalinowupeHiwux y eim4u3HsHil i 3apy6ikHili oceimHili npakmuyi iHmepakmueHux Mmemodie Hag4aHHs1.
Aemopu 4Yepe3 cucmemy memoduy4Hux pad cnpobyeanu nodinumucsi ceoiMu 6azamopiYyHUMU criocmepeXxeHHsIMU, pe3ysibmamamu efacHux neda-
202i4YHUX eKcriepuMmeHmie, Onis1 su3Ha4YeHHs1 miei MaHepu npogbeciliHoi NoeediHKu, ei@HOCUHU i mexHiKuU po6omu, sika Nepemeoproc euknadavya e
ycniwHoeo.

Buknadayam HeobxiOHO yinecnpsimoeaHo oeosiodieamu akmueHUMU U iHMepakmMueHUMU ¢hopMaMu ma MexHOJI02isIMU NPoeedeHHs] 3aHsIMb:
iepamu, mpeHiHzamu, Kelicamu, i2po8uM NMPOeKMyeaHHsIM, KpeamueHUMU MmexHikamu U 6a2ambma iHWUMU npulioMmamu, siki po3euearomb 6a3oei
KoMrnemeHmMHocmi ma MemakomrnemeHmHocmi cmydenma, ¢hopmyroms HeobxiOHi Onsi npodpecii eMiHHsA Ui HagUYKU, cmeoploromb nepedymosu
0ns1 ncuxosio2iyHoi 20moeHOocmi enpoeadxyeamu e peasibHy MPakKMuKy 0OC80EHHSI 8MiHHSI ma HasU4KU.

Knroyoei cnoea: npouyec Hag4aHHsI, iHmepakmueHi mexHos1o2ii Hag4aHHsI, MPaKMuKo-opieHmoeaHuli noxid, 6azoei koMmnemeHmMHocmi cmydeHma, siK-
icmb oceimu, cy4yacHi nedazo2iyHi mexHosozil.

0. MnaxoTHuUK, A-p nea. HayK, npod.

KneBckui HaumoHanbHbIW yHMBepcuteT uMeHu Tapaca LLeBueHko, Kues, YkpauHa,
A. KoHpparTiok, kaHA. nea. Hayk, Aou.

BWHHULKMI HaunoHanbHbIN yHuBepcuteT umeHu H. U. Muporoea, BuHHuua, YkpanHa

K BOMPOCY MNMOBbIWWEHUA KAYECTBA OBYYEHUA
B BbICLLEW LUKONE CPEACTBAMU MHTEPAKTUBHbLIX TEXHONOMMUA

Paccmampuearomcsi npobrieMbl cO8epUIEHCME08aHUsI pouecca ob6y4eHus 8 ebicuiell wkose. AKyeHm coenlaH Ha MOM, 4YmMo U3MEHEHUE 8€K-
mopa o6pa3osamesibHO20 npoyecca ¢ Nodxoda, OCHO8aHHO20 Ha 3HaHUSIX, Ha MPaKMUKO-OpUeHMUPOo8aHHbIlU M0dx00 K pe3ynbmamam obpa3osa-
mesibHO20 npoyecca, Heu3beXHO Mpueeslo K MoCcmaHoeKe MpobsieMbl MmMexHoso2uli U Memodoe oO6y4eHUsi, KOmMOpPbIMU 3ma MpPaKMmMuKo-
opueHmuposaHHocmb 6ydem docmuaambcsi.

OcHogHOU yenbo cmambu sienisiemcsi npakmu4Yeckuli 063op Haubosiee pacnpocmpaHeHHbIX 8 omedecmeeHHoU U 3apybexHoli o6pa3zoeame-
NbHOU Npakmuke uHMepakmueHbIx Memodoe oby4eHusi. Aemopbl Yepe3 cucmemy Memoou4YecKux coeemoes nonbimanuck nodesumscsi ceoumu
MHo2os1IemHuUMu HabnrdeHusIMuU, pe3ysibmamamMu co6cmeeHHbIX neda2o2u4ecKux 3KcrnepuMeHmos, 0s1s1 onpedesieHuUs mol MaHepbl npogeccuo-
HaJlbHO20 noeedeHusl, OMHOWeHUs1 U mexHUKku pabomsl, Komopasi npespawaem npenodasamerisi 8 ycrnewHo20.

lpenodasamensim Heo6xo0uMoO UesleHanpaeseHHo oenadesamb akKMUBHbLIMU U UHMEPaKMUBHbIMU ¢hopMaMu U MEeXHOI02UsIMU Npo8edeHuUst
3aHsimul: uzpamu, mpeHUH2amu, KelicaMu, U2po8bIM NMPOeKMUpPo8aHUeM, KpeamueHbIMU MexXHUKaMu U MHO2UMU Opy2uMu rnpueMamu, Komopbie
pa3euearom 6a3oeble KOMIIemeHmMHoOCMuU u MemakomrnemeHmHocmu cmydeHma, ¢ghopmupyrom Heob6xoduMble Onsi Npogheccuu yMeHUsl U HaebIKU,
co30arom npednockiiKu O71s1 NCUxosio2uYyeckoli 20moeHOCMU 8HEOPSIMb 8 peasibHYIo MPaKMuKy 0C80eHHbIe YMeHUsI U HaebIKU.

Knroyeenie cnoea: npoyecc o6yyeHusi, uUHmepakmueHble MexHo/1I02uu o0byYeHusl, MPaKMUKO-OpueHMupoe8aHHbIli noxod, 6a3oenie KoMmneme-
HmMHocmu cmydeHma, Ka4ecmeo o6pa3oeaHusi, CO8pPeMeHHbIe nedazoauvyecKue mexHosoauu.
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