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Haesuannsn aneniticokoi mMo8u 5K [HO3eMHOI CMANO CbO2OOHI He Juule HOMYICHOIO
inoycmpieto, a Ui NAIOHUM HANPAMKOM MEOPemUudHUX OOCHIONCeHb Y 2any3i aiHegicmuky. Y
yiti cmammi 301CHeHO KpUMUYHULL 0271510 HOBUX MEHOCHYIU 8 OOHIU 3 HAUOINbW AKIMYATbHUX
meyill y GUKIAOAHHI AH2MIUCLKOI MOBU — a came, aH2NIlCLKIll MOGI OJisl aKA0eMIYHUX yinell
(English for Academic Purposes, EAP). Poskpumo egonoyilo po36umky GUKIAOAHHS
aHeniticoKkol 01 akademivHux yinetl, OKpecieHO MEPMIHONOSIYHI npobiemu, nos’s3aui i3
KOHYenmyanizayiclo ybo2co HANPSIMKY y MeXNCax aHIINCbKOI MOGU Osi CHeyianibHux yineu
(English for Specific Purposes, ESP). [Ipoananizoeano 3minu, aKi cb0200Hi 8i06y8aromscs 6
aKaoemiuHiti aHeniluCbKil MOBI Ni0 CUNbHUM BNAUGOM ITHUUX MOS8 (KOHYEnm «CUMILEKmY»
A. Maypanen), ma eucgimieno mModucaugocmi 36azavenns nedazo2iuHoi npakmuku y cgepi
auenilicvkoi 0 akademiunux yineu wiaxom 3anyyenusa nepcnexmueu “‘English as a Lingua
Franca”, wo nepedbauac 6usyenns Mo8u 3 Memor e@pekmueHoi 63aeMo0ii Yy
MynbmunineeanbHomy cepedoguwyi. Posensinymo onoeneny (2018) eepcito oeckpunmopis
3azanvnoesponeiicokux Pexomenoayii 3 mosnoi oceimu (CEFR) y ix 36 3Ky i3 6ukia0anusam
AHeRCLKOl 011 aKkademiuHux yinel. 30Kpema, NPUCEa4eHO yeacy Hasuykam meoiayii,
KPUMUYHOMY MUCTIEHHIO MA  IHMeSPAMmueHOMY MUCAEHHIO, AKI, HA Hawy OYMKY, Clio
akmusHiue 3a0ieamu y 6UKIAOAHHI HAYKOBO20 NUCOMA AHTIUCHKOW M060K. OKpecieHo
meopemuune RIOIPYHMA MA MeMmOoOON0TUHI NPUHYUNU BUKIAOAHHS AHEATUCLKOI MOGU 05
nayrosux nyonixayiti (English for Research Publication Purposes, ERPP) sik H0goi nioeanysi
aHeniicbKoi MOBU O aKaoemiyHux yinet, w0 NOCOHYE BUBYEHHS ICAHPOBOI cneyuixu
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AH2NIOMOBHOL HAYK0BOI cmammi i3 po321500M PISHOMAHIMHUX NO3AMOGHUX YUHHUKIE, WO
CIMOCYIOMbCsL HAYKOGUX NYONIKAYILL.

Knrouoei cnoea: awneniiicoka moea 0N axademiunux yineu, axaoemiune RUCbMO,
cuMinekm, KpumuuHe MUCTeHHSA, 3azanvHoegponeticoki Pexomenoayii 3 mosHoi oceimu,
aHeniicyKa Mo8a OJisk HayKOGUX NYONiKaAyill.
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English language education, especially in light of the status of English as present-day
lingua franca, has become a prolific field of research, and no less prolific area of practical
application internationally. Through a critical literature review, the current study addresses
one of its most prominent subfields — English for Academic Purposes — with special emphasis
on academic writing. We briefly touch upon its evolution and identify the terminological
ambiguities involved in EAP conceptualization within the broader framework of ESP
(English for Specific Purposes). By examining the changes that academic English is
undergoing today due to the overwhelming influence of L2 speakers’ varieties (termed
“similects” by Anna Mauranen), we elucidate how English as a Lingua Franca movement
can benefit and enrich EAP pedagogic practice. We also discuss how EAP fits within the
latest CEFR guidelines, paying close attention to mediating skills, critical thinking and
integrative thinking skills, which, as we argue, need to be more extensively incorporated into
academic writing instruction. We discuss the rationale and the methodological principles of
English for Research Publication Purposes as a new offshoot of EAP, which combines genre-
based instruction with the exploration of multiple non-linguistic issues, involved in academic
publishing, such as interaction with editors and gatekeepers, choosing a suitable journal,
navigating the review process. We hope to demonstrate that EAP teaching, and especially
academic writing instruction, is in need of major revision to overcome the yawning gap that
currently exists between theory and practice.
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Obyuenue anenuiickomy A3blKYy KAK UHOCMPAHHOMY Ce200HA CMAN0 He MONbKO
MOWHOU UHOyCmpuel, HO U NI000MBOPHbIM HANPABTIeHUeM MeoPemuieckux Uccie008anull 6
obnacmu auHeucmuku. B amoii cmamve npedcmaenen Kpumuueckuii 0030p HOBbIX
MeHOeHYUll 8 0OHOM U3 CAMbIX AKMYATbHIX MeYeHUll 8 NPenooasaHu AHIUUCKO20 A3bIKA —
a UMEHHO, aHeIULCKOM sA3blKke O akademuyeckux yenet (English for Academic Purposes,
EAP). IIpoananusuposahvi usmeHeHus, KOMopble Ce200Hs NPOUCXOO0AM 6 aAKAOeMU4ecKoM
AHEUTICKOM  AI3bIKe NOO CUNbHbIM  GIUAHUEM OpY2UX A3bIKO6 (KOHYenm «CUMUTEKMay
A. Maypanen), u oceewgenvt 603MONCHOCMU 0002aUeHUS NedA202U1ecKOl NPaKmuxu 8 cjhepe
AH2TULICKO20 ONIsL aKaoemMu4ecKux yeneu nymem npugieyenus nepcnexmugvl "English as a
Lingua Franca", npedycmampusaroweti usyuenue s3vika ¢ yeavlo 3pghexmugnozo
g3aumoolelicmeus 6  MYIbmuAsbluHol  cpede. Paccmompenvi  ob6noenenuvie  (2018)
odeckpunmopuvl Obweesponetickux Pexomendayuii no sasvikosomy oopazosanuio (CEFR) 6 ux
CBA3U € NPENno0aanuemM aHIUUCKO20 Ol aKAOeMUHecKux yeneil. 6 Yacmuocmu, yOeneHo
BHUMAHUE HABLIKAM MeOUAYUU, KPUMUYECKOMY MbIUICHUIO U UHMESPAMUSHOMY MbIULLEHUIO,
KOmopbvle, No HawieMy MHeHulo, cledyem axKmusHee 3a0elicmeosams 6 NnpenoodeanHuu
aKademMuuecKo2o nUcbMa Ha aueautickom sAsvike. Onpedenenvl meopemuiecKue OCHO8bl U
MemoodonocuuecKkue NPUHYUNsl NPeno0asanus AHeIUlCK020 A3bIKA 018 HAYUHBIX NYOIuUKayutl
(English for Research Publication Purposes, ERPP) kax nogoui ompaciu anHeautickozo a3vika
0N aKadeMuyeckux yenet, couemarowell usyueHue HCAuposou cneyuQury amenoA3bIYHOU
HAY4YHOU Cmamvl ¢ pacCMOMPEHUeM pPA3IUYHbIX GHEA3bIKOBbIX (DAKMOPO8, KACAIOWUXCA
HAYUHbIX NYONUKAYULL.
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Knioueevte cnosa: amenutickuti s3vlk ONs1 AKAOeMUYeCKUx yeinel, aKaoemuieckoe
NUCOMO, cumMuliekm, Kpumuyeckoe Mwiuiienue, Obweesponetickue Pexomenoayuu no
A3ZBIKOBOMY 0OPA30BANHUIO, AHSIUUCKUTL A3bIK 0151 HAYYHBIX NYOIUKAYULL.

Introduction

We live in challenging times, with unexpected surprises — or some would rather
say possibilities — lurking around the corner. Educators are no exception. Should we
change the ways we teach? Or modify the content? What seems to be the latest trend
in teaching languages, and academic English specifically? Why should we care?

English for Academic Purposes (EAP) is one of the fastest-growing branches of
English for Specific Purposes (ESP) today. Over the last three decades, it has become
a powerful research-informed movement, driven by the needs of international students
studying at Anglophone universities and researchers seeking recognition in the
English-dominated academic world [Hyland and Shaw, 2016, p. 1]. The novelty of the
study lies in bringing together the latest research on the currently dominant topics in
EAP, some of which are rather contentious, and highlighting their pedagogic
implications. The object of the study is English for Academic Purposes as an
independent field of research and practice in linguistics, while its subject is new trends
and developments in teaching English for Academic Purposes today.

The purpose of our narrative review is to analyze the issues and challenges,
involved in teaching EAP today, with a particular focus on academic writing. To
achieve this, we set out to tackle several timely tasks. We will first pave our way
through the maze of EAP-related terms, dealing with underlying conceptual
controversies. Synthesizing the latest research in the field, we will examine how the
use of ELF (English as a Lingua Franca), comprised of multiple so-called similects, is
affecting the standards of academic English and the ways these changes can be
addressed in EAP classroom. We will next examine the development of students’
mediating skills and critical thinking skills in the light of EAP’s relation to the
Common European Framework of Reference for Languages (CEFR) descriptors,
which were updated in 2018. We will also pay particular attention to the emergent
field of English for Research Publication Purposes (ERPP), where writing instruction
is complemented with the exploration of the broader context of international scholarly
publishing. This research draws together, synthesizes, and reveals several recurring
themes in EAP that strongly resonate with EAP teaching in Ukraine today, in times of
educational reform and the trend of overall "westernization" of language education in
this country. We have selected recent scholarly sources on the theory and practice of
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EAP found in authoritative research electronic databases. For that matter, we have
performed core keywords search that helped us identify relevant literature for this
study.

Navigating a sea of terms

The rise of English as the international language of economy, technology and
science in the post-war era brought about drastic shifts in the field of ELT (English
Language Teaching). As the domains of English use became increasingly specialised
and diverse, the need arose for language courses that would be focused on the
particular professional or academic contexts that learners had to deal with. In response
to this need the field of ESP (English for Specific Purposes) was developed, with its
major premise being orientation on “the language, skills, and genres appropriate to the
specific activities the learners need to carry out in English” [Paltridge and Starfield,
2013, p. 2]. It was thus differentiated from EGP (English for General Purposes), which
aims at building the students’ general linguistic competence, regardless of their
occupation or discipline. EGP is typically associated with the beginner level of
language proficiency and seen as a prerequisite for ESP, which mostly (though not
necessarily) targets adult students at the intermediate or advanced levels of language
study [Dudley-Evans and St. John, 1998, p. 5]. ESP is grounded not merely in
linguistic, but also social and cognitive demands of target learners [Hyland and Wong,
2020, p. 2].

According to the well-known classification by T. Dudley and M. St. John [1998, p.
6], the two major branches of ESP are English for Academic Purposes (EAP) and
English for Occupational Purposes (EOP). EAP is further subdivided into English for
(Academic) Science and Technology; English for (Academic) Medical Purposes;
English for (Academic) Legal Purposes; English for Management, Science and
Economics. EOP is represented with English for Professional Purposes (comprised of
English for Medical Purposes and English for Business Purposes) and English for
Vocational Purposes (comprised of Pre-Vocational English and Vocational English).
This classification, however, is far from being exhaustive, as EOP potentially has as
many varieties as there are human occupations that involve the use of English for
international communication. Thus, a great number of educational resources focus on
such subfields as Aviation English, English for Tourism and Hospitality, English for
Nursing and even English for Call-Centers. Within EAP more specialised fields have
appeared such as English for Research Publication Purposes, or ERPP [Flowerdew,
2015] and English for Thesis and Dissertation Writing [Paltridge and Starfield, 2013,
Paltridge and Starfield, 2019]. Besides, the distinction between EAP and EOP is not
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definitive, since a large part of the work carried out in higher education context is
actually training for professional life and might thus be described as EOP, though its
formal label would be EAP [Flowerdew and Peacock, 2001, p. 11]. EAP is sometimes
divided into English for General Academic Purposes (EGAP) and English for Specific
Academic Purposes (ESAP): while EGAP deals with teaching academic English to
students in all fields of study, ESAP narrows the focus down to a particular discipline
[Flowerdew, 2016, p. 7]. Furthermore, the two can be differentiated with regard to the
level: EGAP is mostly provided for undergraduate students, whereas ESAP is suited to
the needs of postgraduates [ibid., p. 8].

The term EAP was first used by the British Council in 1975, and by 1997 it was
also spread in the US [Flowerdew, 2016, p. 7]. In its early days (the 1970-80s) EAP
was primarily associated with English for Science and Technology — the field, which
was intensely researched by celebrated scholars such as J. Swales, C. Bazerman,
M.A.K. Halliday [Parkinson, 2013, p. 155]. Its focus has largely expanded now, with
the increasing number of publications analyzing the discourse of Humanities and
Social Sciences (notably, these fields are not represented in the classification by
Dudley-Evans and St. John, 1998]. However, some researchers, working exclusively
with the “hard sciences”, tend to equate EST with EAP [see, for example, Escribano
and McMahon, 2009, p. 189].

Whether EAP should be considered a subfield of ESP has also been subject to
question. It is sometimes argued that EAP constitutes a separate field of teaching and
research in applied linguistics in its own right [see, for example, Hamp-Lyons, 2011,
p. 89]. The latest book edited by K. Hyland [together with L. Wong, 2020] bears the
title “Specialised English: New Directions in ESP and EAP Research and Practice”,
which seems to give support to the aforementioned view, though this issue is not
brought up explicitly throughout the book. M. Ruiz-Garrido, J. Palmer-Silveira and I.
Fortanet-Gomez promote the term English for Academic and Professional Purposes
(EPAP), dismissing the term “specific” altogether as being too broad and vague [Ruiz-
Garrido, Palmer-Silveira and Fortanet-Gomez, 2010, p. 1]. Thus, there is much
controversy involved in the classification and conceptualisation of EAP.

There is also some ambiguity perceived in the relation of EAP to other innovative
pedagogic initiatives, such as EMI (English as a Medium of Instruction) and CLIL
(Content and Language Integrated Learning). However, the three are obviously
different in their focus: EAP is concerned solely with teaching language; EMI uses
language only as a vehicle for teaching content; CLIL strives to combine both foci (but
it is mostly confined to the secondary level of education, in contrast to EAP and EMI)
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[Airey, 2016]. At the same time, attempts are often made to integrate EMI with EAP
programmes to facilitate learner’s autonomy: A. Jiang and L. Zhang [2016] report on
the results of one such initiative in China. Even when not located within EMI context
directly, EAP undeniably has important implications for EMI, serving to strengthen
the language competence students need to comprehend the content as instructed in
English.

English as a Lingua Franca and the concept of similects

With speakers of English as a second language (L2 speakers) -currently
outnumbering its native (L1) speakers worldwide, English has undoubtedly become
the first global lingua franca, whose reach has no parallels in history [Mauranen, 2020,
p. 10]. This fact has significantly affected the landscape of English language teaching,
where the phenomenon of ELF, or English as a Lingua Franca, is now a salient focus
of research.

ELF is generally defined as “any use of English among speakers of different first
languages for whom English is the communicative medium of choice, and often the
only option” [Seidlhofer, 2011, p. 7]. This definition does not exclude native speakers,
who may use ELF as their additional language (adopting some of its conventions) with
the purpose of intercultural communication. A. Mauranen considers ELF in relation to
similects — the term she introduced to designate varieties of language (in this case,
English) used by the speakers who have a different first language, resulting from
parallel cross-linguistic transfer [Mauranen, 2020, p. 10]. They can also be described
as particular features of English use that are often shared by people with the same L1.
Similects may get local nicknames, such as “Chinglish”, “Finglish”, “Dunglish”,
which reflect their hybrid nature. ELF represents a second-order contact language
between different similects, being a complex self-organising system [ibid., p. 19]. ELF
interactions may involve speakers of different hybrids, which leads to a highly
intricate language contact. The multilingual nature of ELF has come to the foreground
in its latest conceptualization as “English as a Multilingua Franca”, suggested by J.
Jenkins [2018]. The distinction that lies at the core of “English as a Lingua Franca” is
not between native and non-native speakers, but between mono- and multilingual
speakers, depending on their ability to switch between language varieties at their
disposal.

In ELF contexts, speakers may have to accommodate to each other’s language
varieties for the overarching purpose of achieving communicative efficiency, without
much regard for grammatical and phonological correctness. The standard conventions
of English language use thus turn out to be challenged. This fact underpins the
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innovative and rather controversial pedagogical philosophy advocated by ELF
scholars (mainly B. Seidlhofer, A.Mauranen, J.Jenkins). They argue that the
linguistic practices of L2 English users should be accepted as appropriate, as long as
they are comprehensible to the interlocutors. Therefore, the objective of ELF teaching
is to help students to acquire effective communication skills rather than native-like
performance [Qiufang, 2012]. It strongly argues against the pervasive use of native
speaker norms as a benchmark in English language teaching and assessment — the
trend, which has recently received the derogatory label of “native speakerism” [the
term was coined by A. Holliday, see discussion in Rose et al., 2010]. Likewise, in her
2011 book, B. Seidlhofer deconstructs the notions of “native speaker (NS)” and
“standard English” as idealized and reified concepts that should not be considered as
appropriate (nor achievable) target in language learning. Nowadays, it is widely
recognized that the ELF perspective is doing a valuable job in promoting realistic
objectives in language teaching and rethinking the concept of “error”, which looms
large in traditional teaching methods [Swan, 2012]. It has therefore become an integral
part of the studies within the realm of TESOL (Teaching English to Speakers of Other
Languages) [Rose et al., 2010], or, in other recent terms, teaching English to
multilingual students [Bitchener, Storch and Wette, 2017]. In 2012 “The Journal of
English as a Lingua Franca” was launched, with a large bulk of its articles addressing
the pedagogical potential of the ELF movement. It is widely admitted, though, that
ELF-aware pedagogies are very slow to be translated into practice, due to the deeply
entrenched orientation towards native speaker standards in ELT [Qiufang, 2012].

At this point we would like to clarify the place of ELF among other terms related
to English education, which turns out to be a rather complicated question. Non-native
speakers can use and learn English either as their second language (ESL) — if they
reside in an English-speaking country, or as a foreign language (EFL) — if they reside
elsewhere. The term ESL, however, is now being increasingly replaced with EAL
(English as an Additional Language), because English may not necessarily be the
second language a person acquires (it may be the third, the forth etc.). Regarding the
relation between the terms “English as a Foreign Language” and “English as a Lingua
Franca”, M. Swan [2012, p. 379] notes that both are “double-sided” because they can
refer to teaching and learning activities to and by non-native speakers (EFL) on the
one hand, and the use of English by non-native speakers for international
communication (ELF), on the other; moreover, they may also be used to designate
kinds of language: the English that is taught to and/or learnt by non-native speakers
(EFL), and the English that is used by non-native speakers for international
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communication (ELF). While the two concepts are often counterposed by ELF
scholars, M. Swan believes that “EFL leads to ELF; they are on opposite sides of the
same coin.” [ibid., p. 388]. Thus, ELF can be seen either as a separate terrain of
English teaching and use or an integral part of EFL. Alongside the well-established
term “English as a Lingua Franca”, one can also come across the term “English as an
International Language” (EIL) used roughly with the same meaning.

English as a Lingua Franca movement has major implications for the field of EAP,
as academic communication today turns out to be largely shaped by non-native
speakers. Academic English is thus not a monolithic standardised construct but a mix
of culture-specific varieties, with the speakers of different L1 accommodating to each
other’s linguistic features for the sake of mutual understanding. English as an
Academic Lingua Franca (or English as a Lingua Franca in the Academia, a.k.a
ELFA) has now emerged as a rapidly developing area of research in its own right, with
corpus methods being employed to trace the patterns of English as used for
intercultural communication in academic setting [Mauranen, Hynninen and Ranta,
2010]. I. Schaller-Schwaner suggests the term “English for Pluringual Academic
Purposes” to capture the overlap between English for Academic Purposes and ELF
[2015]. In one of her later works [2018], which is based on a bilingual setting, she
regards ELF as a multilingual “edulect” with a large potential as a medium for
teaching students other languages.

As noted by Flowerdew [2015, p.254] the use of ELF is intensely spreading
within the spoken and informal written academic varieties, but not in the genre of
research article, which is vigilantly guarded by academic publishing gatekeepers, most
of whom happen to be native speakers with firm loyalty to Standard English.
Therefore, an important question to consider is whether EAP teaching should target
the ELF forms, which learners will most likely be using for spoken interactions, or
orthodox Standard English, which gives them more chances to succeed in publishing
their articles internationally. However, even when EAP instructors stick with the latter
option (which is clearly less risky), it seems important that they incorporate the
elements of ELF-aware pedagogy to show their students the fluidity of linguistic
norms in modern scholarly communication and to increase their ability to successfully
communicate with speakers from diverse cultural and linguistic backgrounds.
Exposure to various English accents, raising students’ awareness of “similects”,
discussion of common lexical and grammatical features from ELF corpora (such as
Vienna-Oxford International Corpus of English) are some of the feasible steps to be
implemented in EAP teaching in line with the changing sociolinguistic landscape.
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EAP and CEFR

The Common European Framework of Reference for Languages, or CEFR, is a
seven-point scale of descriptors (from pre-Al, Al, A2, B1, B2, C1 to C2) that reflects
a person’s language ability. It is a benchmark and a standard approved by the Council
of Europe and currently being used worldwide, including Ukraine. In the context of
EAP, the CEFR serves as an effective tool in the development and assessment of
admission tests [Green, 2018, p. 12]. The new, 2018 CEFR expands and deepens the
previous 2001 CEFR version. The current CEFR version clearly distinguishes
between:

e communicative language activities and strategies and
e communicative language competences that, in turn, involves:
o linguistic competences (i.e. general range, grammatical accuracy,
vocabulary range, vocabulary, phonology, orthography control),
o sociolinguistic competences (sociolinguistic appropriateness)
o pragmatic competences (turn-taking, coherence, spoken fluency
etc.)

CEFR also outlines four modes of communication:

e reception,

e production,

e interaction,

e mediation [Council of Europe, 2018, p. 30]

Such newly introduced mode of communication as mediation should help with
communicating when several languages are used, metaphorically speaking, to serve as
a “bridge” between languages in order to facilitate communication. Here, the language
user acts as a social agent to help construct and convey meaning, with several
languages involved in interaction. Hence the importance of a well-developed
emotional intelligence and empathy for the viewpoints of others. This term also deals
with various social and cultural aspects of cooperative cross-linguistic communication,
termed in CEFR Companion Volume as “plurilingual/pluricultural competence” [ibid.,
p- 28]. CEFR outlines the following three interconnected types of mediation:

e mediating a text

o mediating concepts (group work)

e mediating communication (facilitating pluricultural space and
communication in delicate situations and disagreements) [ibid, p. 106].

© Invuenxo O. M. [Hnvuenko O. M.], olgilch@hotmail.com, Kpamap H. A. [Kpamap H. A.], kra_nat@ukr.net
Hosgi Tenaenuii y BUK/IaJaHHi aHIilcbkol MOBH 11l akaJeMiunux niieii [HoBble TeHIeHIMH B IPeNnoJaBaHuN
AHTJINICKOrO SI3bIKA /ISl aKaJeMUYeCKHuX IeJeii]| (Auriiicekoro / Ha anru. 53.)

49


mailto:olgilch@hotmail.com
mailto:kra_nat@ukr.net

ISSN 2411-1562
STUDIA LINGUISTICA, 2020. - Vol. 16 : 40-57

Let’s deal with mediating a text in more detail, because it is directly related to
teaching specialised English, especially academic writing as part of EAP. According
to CEFR Companion Volume, mediating a text is about:

e relaying specific information — in speech and in writing;

e cxplaining data (e.g. in graphs, diagrams, charts etc.) — in speech and in
writing

e processing text — in speech and in writing

e translating a written text — in speech and in writing

o note-taking (lectures, seminars, meetings etc.)

e cxpressing a personal response to creative texts (including literature)

e analysis and criticism of creative texts (including literature) [ibid.,
p. 107].

As we can see, the activities and abilities listed above are especially relevant for
teaching foreign languages — especially English — at tertiary level, when student
should be adept at extracting and understanding both explicit and implicit information
from a variety of complex academic and scientific texts of various genres to identify
the arguments used, to summarize information from several sources — with their
critical analysis and to express the student’s point of view — in a linear and well-
structured manner, with clear links to scientific terms, notions and theories.
Accordingly, the recent CEFR Illustrative Descriptor Scales (part of CEFR
Companion Volume) state that at levels C1-C2, written reports and essays, alongside
being clear, smoothly flowing, well-structured, with systematically developed
argument, should set out multiple perspectives on complex academic or professional
topics, clearly distinguishing the ideas and opinions of the writer from those in the
sources [ibid., p. 77].

Writing argumentative essays is part and parcel of tertiary academic writing
training. According to Cambridge IELTS consultants, there are two basic tasks when it
comes to writing argumentative essays: OPINION (opinion+discussion) tasks and
IDEAS tasks (problem/solution, cause/effect, ideas/evaluate) [Alperne and Swires,
2015]. We argue that for effective argumentation, it is of paramount importance to
employ clear argument structure with relevant supporting data and examples, which
results from having strong critical thinking skills that enable differentiating between
FACTS and OPINIONS, and detecting logical fallacies, pseudo-argumentation and
manipulation. T. Boellstorff [2008] is right when he notes the crucial importance of
linking data to claims. We agree with the author that this is indeed critical. Let us
stress the necessity of bolstering critical thinking and problem solving skills and the
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importance of the so-called “integrative thinking”. Unlike conventional thinking,
integrative one deals with the ability to consider multidirectional and nonlinear
relationships, to see problems as a whole, and to creatively resolve tensions among
opposing ideas to generate innovative outcomes [Martin, 2009]. S. Krashen [2011,
p. 391] presents strong evidence that, eventually, acquiring the knowledge of academic
content is developed through problem solving. We think that problem solving and
integrative thinking skills are also needed for employing the so called Rogerian
method of argument in teaching EAP in general and academic writing in particular.
This method, first suggested by the US scholar C. R. Rogers, is about seeking various
ways of finding common ground [Rogers, 1961]. To stress the present-day relevance
of this time-tested approach, let us note that the term — which reflects the very idea —
of a “discursive essay” has started to be used recently, alongside the well-established
“argumentative essay” [see, for example, UCLES, 2018]. In fact, discursive essays
have quite a lot in common with argumentative ones. Still, a discursive essay should
involve a greater number of possible viewpoints and a plethora of opinions on the
issue. Such essays should be a more balanced, well-rounded, multifaceted treatment of
an issue in question. For that matter, such an approach as “strategic maneuvering”,
first suggested by van Eemeren [2010], might also be useful, in that such maneuvering
takes into account a certain set of alternatives and adaptation to audience.

On the other hand, as our teaching experience proves, educators should definitely
start with teaching basic argumentation issues to overcome common pitfalls, e.g., lack
of cohesion, coherence, proper argument structure, to name a few. We advise using S.
Toulmin’s model of argumentation [2003] and M. Harrell’s “argument diagramming”
[2016]. Another approach worth implementing is teaching R. Olson’s “formula of
science narrative” that is represented by the abbreviation “ABT”, which stands for
AND — BUT - THEREFORE storytelling device [Olson, 2015]. It embodies both
causal relations and specificity of narration in academic discourse. We suggest that the
notion of narrative, and science narrative, for that matter, be also introduced in
teaching academic writing. Why is it important? Because here one more thing comes
into limelight: the student’s authorial voice that should be heard in the chorus of other
authors’ voices. This is important for several reasons. First, it has educational potential
of teaching students about the ways to avoid plagiarism and to employ adequate
quoting skills. It also emphasizes the importance of summarizing information from
sources and its critical evaluation.

Ultimate goal: getting published
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Educational and research institutions around the globe are increasingly
implementing the policies that urge their faculty to publish in indexed international
journals as a necessary requirement for earning tenure or career promotion. Though
some scholars are mounting strong opposition to this “Scopus fetish” [to use the term
by Polese, 2018], bibliometrics provides the most convenient and cost-efficient way
for institutions’ management to measure a person’s academic performance, so this
tendency is not likely to be reversed in the foreseeable future. Thus, scholars need to
learn to survive under the fiercely competitive conditions of the “publish or perish”
mentality ... and keep their sanity, at the same time. The publication imperative turned
out to be particularly traumatic for researchers in NIS countries (including Ukraine),
who often resort to predatory journals to satisfy the unrealistic requirements they are
faced with [ibid.]. This, however, ultimately leads to a decline in academic standards,
instead of their rise, and to the destruction of scientific credibility. Though the newly
accepted publication requirements may seem extremely hard to match, researchers
should take up the challenge with a sense of “fair play” and healthy ambition.

As the vast majority of high-profile journals indexed by Scopus and Web of
Science use English as their primary or only medium [Hyland, 2016], the publication
pressure has served to reinforce the hegemony of English in the academic setting even
more. While the dominance of English in academic publishing may be beneficial for
the global dissemination of ideas, it is also fraught with several negative
consequences, such as displacement of other languages as means of academic
communication, resentment among EAL writers and distortion of scientific knowledge
[Leki, Cumming and Silva, 2010]. EAL researchers are often perceived as being
disadvantaged in comparison to their Anglophone counterparts, as they have to invest
additional time and effort to achieve the level of English needed to access important
research findings in their fields, let alone to produce competitive output [Flowerdew,
2015]. K. Hyland, though, denies the reality of such “linguistic injustice”, claiming
that “academic writing is nobody’s first language” and native speakers also face
numerous obstacles in mastering the conventions of written academic discourse
[Hyland, 2016].

The incessantly growing interest to international scientific publishing process has
recently given rise to a new branch within EAP — English for Research Publication
Purposes (ERPP). It is particularly concerned with the genre of research article (RA)
and multiple issues, involved in academic publishing, which may go far beyond
linguistic proficiency and rhetorical ability. “The Journal of Research for Publication
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Purposes” has been established early this year (2020) to provide a venue for discussing
both theoretical and pedagogical facets of this rapidly developing field.

While approaches to teaching ERPP display vast heterogeneity, they are mostly
grounded in genre theory and seek to equip students with a broad assortment of
rhetorical, lexical and grammatical patterns used in RAs, with close attention to their
persuasive effect and role in argument construction. In many courses students are
encouraged to explore corpora of RAs to better appreciate the language variability in
their particular discipline and to choose the patterns that accord with their own sense
of self [Hyland, 2016]. In a recent systematic review of 31 articles reporting various
pedagogical initiatives in ERPP, Li and Flowerdew [2020] point out that writing tasks
lie at the core of ERPP courses, with the students being asked either to make progress
on their own RAs or to produce some texts related to this genre (not necessarily
relevant to their research). Important features of writing-centered pedagogic
programmes are availability of instructor feedback and proofreading support, while
some courses also involve peer correction and collaborative proofreading.

Apart from purely linguistic dimensions of academic writing, ERPP necessarily
involves multiple social issues involved in scholarly publishing. These include
communication with editors and gatekeepers, choosing the journals to submit the
article to, navigating the peer review process, collaboration with co-authors etc.
[Paltridge and Starfield, 2016]. As argued by Li and Flowerdew [2020, p. 37], ERPP
instructors should ideally have “insider knowledge of the publication process”,
drawing upon their personal experience as academic authors, editors or reviewers.
K. Hyland [2016] stresses the importance of teaching students to evaluate the potential
of different research journals in the field to choose the best venue for their output
within their reach. In their 2016 book “Getting Published in Academic Journals:
Navigating the Publication Process”, B. Paltridge and S. Starfield provide a detailed
worksheet that students and instructors can use in the process of journal evaluation.
Communication with editors and addressing their concerns is another issue that novice
writers need help with as far too many tend to give up upon receiving negative
feedback, not aware of the fact that gatekeepers might be open to further negotiation
[Polese, 2018]. It is also worth considering the far-reaching influence of digitalization
on the scholarly publishing, as evident in emergence of Open Access, the wide use of
plagiarism detection software by editors, spread of predatory journals, and the growing
role of social media in researcher’s promotion of their works [Paltridge, 2020].
Additionally, ERPP practitioners may choose to adopt a “critical pragmatic approach”,
which calls upon students to reflect on the political factors involved in international
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publishing, particularly power relations between authors and literacy brokers,
consequences of English dominance in the academia to local languages and cultures,
standard and non-standard use of English in publishing with regard to ELF [Englander
and Corcoran, 2019]. All things considered, instructors need to have extensive writing
expertise, combined with personal experience with the publishing process, to design
and implement high-quality ERPP courses. It is crucial that educational institutions
provide solid support to advanced training of specialists in this area, in view of the
high stakes involved in academic publishing today.

Conclusion

Having started as a marginal movement in the second half of the 20" century,
EAP has turned into a highly influential enterprise, with the number of its stakeholders
and practitioners growing exponentially. However, there are still many unresolved
questions regarding its classification, scope, teaching principles and assessment. Thus,
it is open to question whether EAP should be regarded as a subfield of ESP or a
separate branch of applied linguistics, with both views having strong support. While
the major focus of EAP has always been on STEM, the literature is mounting on its
applications within Humanities & Social Sciences, where the discourse tends to be
more interpretive and the vocabulary much more diversified, presenting new
challenges for researchers and practitioners.

The methodological principles and benchmarks that instructors should adopt in
teaching EAP are also subject to discussion. Academic English today is largely shaped
by L2 speakers and influenced by multiple culture-based varieties — the so-called
similects, which, taken together, make up English as a Lingua Franca. In light of this
fact, native-speaker targets are often viewed as unrealistic and irrelevant for EAP
teaching. While this may be true for spoken genres, as long as academic writing is
concerned, strict adherence to Standard English remains critical as scholarly
publishing gatekeepers are staunchly native-speaker-centered in their requirements for
articles. Nonetheless, it is important to develop students’ plurilingual and pluricultural
competence — the concepts included in the updated 2018 CEFR descriptors to
recognize the value of linguistic diversity in the modern world in line with the ELF
perspective.

English language proficiency is by far not the only asset researchers need to
gain success in today’s competitive academic setting, where publishing one’s output in
indexed peer-reviewed journals is becoming a question of survival, no less. Thus, a
relatively new subfield of EAP — English for Research Publication Purposes — has
arisen, where purely linguistic focus is combined with the analysis of multiple
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procedural and social issues, pertinent to academic publishing. Evaluating and
choosing among numerous journals in the field, communicating with editors,
responding to feedback, collaborating with co-authors, boosting one’s citation
frequency are some of the pressing concerns for novice and sometimes even for
seasoned writers. To fully address these concerns, however, ERPP instructors need to
be equipped with ample expertise and, ideally, with personal experience with
academic publishing as well.

In EAP classroom, more emphasis should be laid on critical thinking skills and,
in particular, integrative thinking skills, which imply having a global vision of a
problem and ability to resolve tension between opposing viewpoints. Thinking with
clarity, employing reasonable arguments, mediating between different opinions, and
using storytelling techniques are inalienable components of masterful academic
writing.
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