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CONCEPTUAL AND STRUCTURAL ESSENCE OF INTERCULTURAL COMPETENCE
IN THE STUDENTS OF THE 'INFORMATION TECHNOLOGY' BRANCH
AT THE UNIVERSITY ENVIRONMENT

The article describes the components of the formation of intercultural competence of students of the branch of ‘Information
Technology". It is found that students' intercultural competence consists of three key components, namely conceptual-value,
personal-motivational and activity-behavioral. It is revealed that the identified components of intercultural competence correspond
to such professional and personal characteristics of future specialists in the of the branch of ‘Information Technology', such as:
social activity, readiness to interact with representatives of different ethnic groups, divergence of behavior, empathy, personal
stability, communication. The following structural components of students' intercultural competence were also emphasized:
knowledgeable (cognitive), affective-volitional (emotional, axiological) and prognostic activity (behavioral). It is revealed that the
following indicators are indicators of intercultural competence: completeness of content and strength of knowledge, knowledge of
the essence of intercultural competence, awareness of its importance. The essence of the concept of ‘criterion' and the formation
of intercultural competence, namely its main components: value-motivational, cognitive, operational-technological, reflexive and
personal. Three levels of intercultural competence formation in IT students were identified and the structure of these levels in
determining the degree of intercultural competence formation of IT students in the university's educational environment.

Keywords: intercultural competence, component, criterion, indicator, information technology, structure, formation.

Introduction. The analysis of the scientific literature,
theory, and part of the practice gives grounds for
determining the components, criteria and indicators and
the levels of formation of intercultural competence of
students of the branch of 'Information Technologies' in the
educational environment of the university. Reforming
Ukraine's higher education system, taking into account
European standards and experience, requires
harmonization of criteria for assessing the quality of
competences acquired. Criteria, indicators and levels of
competence development of intercultural competence in
students of the branch of 'Information Technology' in the
educational environment of the university constitute the
diagnostic tools necessary for the dynamics and
comparison of students' educational achievements with
the planned to acquire the amount of knowledge.

The aim of the study — to identify and explore the
components, criteria, indicators and levels of intercultural
competence in students of the branch of 'Information
Technology' in the educational environment of the
university, taking into account the specifics of
professional activity.

Theoretical framework and research methods. There
is no single well-defined approach in the contemporary
psycho-pedagogical literature to distinguish the components
of intercultural competence of the personal and professional
quality of a future specialist in any field. Each scholar
identifies, in his or her own views, the most important
components of intercultural competence. From the
standpoint of psychology and communication theory, there
are different approaches to defining the structure of
intercultural competence.

Thus, G. Chen and W. Starosta believe that the structure
of intercultural competence has the following components,
that is, personal qualities — traits that make up the
personality of the individual. They are based on a unique
experience of living in a native culture and partly reflect
heredity. These include self-awareness, self-esteem, self-
disclosure and self-relaxation; communicative skills — verbal
and non-verbal behaviors and other skills that make us able
to interact effectively with others. These include social skills,
flexibility, ability to manage interaction; psychological
adaptation — the ability to perceive another culture.

Psychological adaptation, which involves a complex process
through which we acquire the ability to respond to another
culture. The properties of this process are frustration, stress,
alienation and uncertainty; awareness of the characteristics
of our own culture that influence our behavior and thinking.
These include social values, social norms, social customs
and social systems [1].

According to Y. Todortseva, the structure of students'
intercultural competence consists of three key components,
namely: conceptual value, personality-motivational and
activity-behavioral. The conceptual-value component of
students' intercultural competence is expressed through a
system of views, beliefs about the organization of the
pedagogical process, among which are: the idea of spiritual
freedom of man, recognition of the identity and uniqueness
of each personality, belief in inexhaustible abilities and
personality abilities, respect for human dignity. Personally-
motivational component of students' intercultural
competence is manifested by the nature of their emotional-
positive attitude towards the participants of pedagogical
interaction (kindness, courtesy, sincerity, loyalty, restraint,
charity, empathy, justice, tolerance, etc.) the desire for
dialogic relationships. The behavioral and behavioral
component of intercultural competence is revealed through
a system of ways of its pedagogical actions concerning the
organization, control and evaluation of the quality of activity
of participants of the educational process, including:
acceptance and understanding of the personality of the
student's personality, granting the right to express
themselves, the ability to hide or smooth out negative
feelings [2].

S. Ting-Toomey identifies the following components of
intercultural competence: knowledge, understanding of
important concepts of intercultural communication;
attentiveness to one's own inner views, foresight and
emotions, and at the same time a mood for knowing, the
views of another; communicative skills, the key of which are
observation, the ability to listen carefully, the identity of the
individual and joint dialogue [3].

W. Gudykunst points to three components of intercultural
competence: motivation (the need for predictability, the
need to avoid feelings of excitement, the need to maintain a
sense of self, the tendencies of approaching and distance);
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knowledge (knowledge of how to gather information,
knowledge of group differences, knowledge of personal
similarities, knowledge of alternative interpretations); ability
(the ability to be attentive, to convey uncertainty, to manage
feelings of excitement, to adapt their own communication, to
make correct predictions and to give correct explanations,
the capacity for empathy) [4].

M. Byram views intercultural competence as a set of five
elements: attitude (curiosity and openness, willingness to
eliminate distrust of another culture and confidence in one's
own); knowledge (social groups and their life activities in
their own and other cultures and processes of social and
individual interaction); ability to interpret and relate (ability to
interpret a document or event in relation to another culture,
to compare with a document from one's own culture); ability
to make discoveries and interact (the ability to acquire new
knowledge about another culture and the ability to operate
knowledge, skills and relationships in the real practice of
intercultural communication); critical awareness of culture
(the ability to critically evaluate the perspectives, processes,
and products of one's and other's culture [5].

|. Lokhmanova distinguishes such components as:
cognitive (master's knowledge of basic normative-legal
documents on intercultural competence, history and
traditions of his and other peoples); sensually-emotional
(formation of the general system of world outlook of the
person, value orientations of future teachers); active (the
need for compliance with the rules and rules of tolerant
behavior) [6].

In particular, for example, O. Stoliarenko identifies the
following components of intercultural competence: cognitive —
involves understanding the ways of accepting oneself (intra-
personal criterion: self-esteem, adequate self-esteem,
freedom) and understanding the ways of accepting another
person (inter-personal criterion: respecting one's individual
personality social status, beliefs, religion); emotional-
volitional — embraces the stability of emotional reactions,
namely: balance, self-control, ability to restrain irritation,
overwhelming positive emotions; practical — is the
possession of the technique of tolerant interaction, tactics of
constructive behavior in critical situations, which are
reflected in assertive behavior, able to find a way out of a
difficult situation, autonomy of behavior; motivational value
— is the acceptance of the personality of philosophical,
ethical, religious, universal and humanistic values; practical
— manifested through manifestations of respect for personal
dignity, understanding of another person's inner world,
benevolence, condemnation of cruelty [7].

Results. The analysis of the scientific literature on the
identified problem gives grounds to assert that the identified
components of intercultural competence correspond to such
professional and personal characteristics of future specialists
in the branch of 'Information Technologies' such as:

esocial activity (readiness to interact with
representatives of different ethnic groups in different social
situations in order to achieve goals and build constructive
relationships in society);

edivergence of behavior (the ability to solve
extraordinary problems set tasks, focus on finding multiple
solutions); behavioral mobility (the ability to quickly change
strategy or tactics in the light of complex circumstances);

eempathy (adequate representation of what is
happening in the inner world of another person);

e stability of personality (formation of socio-moral
motives of personality behavior in the process of interaction
with people of other ethnic communities);

e communicativeness (willingness to perceive other
people's opinions and evaluations as expressing their point

of view, which has the right to exist regardless of the degree
of divergence with their own views, the ability to interact with
different thinking individuals and the ability to negotiate).

In the works of Yu. Irkhina the following components of
the formation of intercultural competence are distinguished
from future specialists: cognitive-value, perceptual-
emotional, reflexive-behavioral; cognitive, emotional-value,
behavioral-activity [8]. It should be noted that these
components of intercultural competence are characterized
by specific indicators or criteria. Given the problem of
research, the criterion should be understood as the quality,
the property of the object under study, which makes it
possible to judge its condition, levels of functioning and
development. The term 'criterion' means an essential,
characteristic feature on the basis of which is the
assessment, determination or classification of something
[9]; measure the definition or classification of something.
Based on the definitions, in the framework of our study, we
define the notion of 'criterion' as a characteristic feature, by
which it is possible to evaluate the state of formation of
intercultural competence of students of the branch
'Information Technologies' in the educational environment of
the university[10].

Assessment of pedagogical phenomena requires a
unified system of criteria that must meet certain
requirements: objectivity, reliability, ease of measurement
[11]. Among the additional features M. Pryazhnikov
distinguishes the following: compactness, ease of use; a
combination of qualitative and quantitative methods of
assessment that relate not only to external actions and
actions, but also to the inner world of the self-determined
person; the clarity of the criteria for both the specialist and
the subject; predictability of criteria, which allows not only to
evaluate a certain level of self-determination, but also to
trace its dynamics [12].

I. Bulakh demands that the criteria be used: the criteria
are the result of a joint discussion and cooperation of well-
informed experts; the criteria should be based on the test
results obtained; establishing criteria requires expert
conclusions [13].

In the view of |. Bloshchynskyi, certain factors need to be
taken into account in the selection of criteria: the
development of criteria and indicators should proceed from
the purpose of the study; the definition of criteria should not
be influenced by the opinion of the subjects; the signs should
be permanent; the main content of the criteria is
characterized by a system of interrelated features [14].

Among the criteria for assessing the degree of
development of intercultural competence N. Samoilenko
defines: value-motivational (values and motives necessary
for mastering and implementing intercultural
communication); cognitive (knowledge necessary for
intercultural interaction, skills of correct behavior);
operational and technological (determines the level of
development of skills that characterize a student's
intercultural competence); reflexive (evaluation of the
process of intercultural communication), personal (student's
qualities influencing intercultural communication) [15].

It is worth noting that the criteria for the formation of
intercultural competence in students of the branch of
'Information Technology' should meet the following
requirements: objectivity, simplicity and ease of use, they
should evaluate all aspects of the process of competence
formation (goals, motives, conditions, results), evaluate the
results of activity in the dynamics.

The analysis of works on the selection of criteria makes it
possible to conclude that they reflect the structural components
of intercultural competence, make it possible to evaluate them
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qualitatively, take into account the peculiarities of pedagogical
measures aimed at the formation of intercultural competence of
students of the branch of 'Information Technology' in the
educational environment of the university.

Based on the fact that the criteria are a set of objective
and subjective indicators that give a qualitative description
of the state of formation of intercultural competence of future
professionals, based on which are revealed its essential
properties and the extent of manifestation in the activity, we
can characterize the set of indicators of the criteria identified:
professional focus on self-realization, culture, interethnic
interaction, language, professional literacy, focus on
activities in a multicultural society, empathy, tole mortality.

A number of criteria for the formation of intercultural
competence should also include: socio-cultural knowledge,
manifestations of spiritual culture and, national
consciousness, personal characteristics that lead to a
respectful attitude towards representatives of another
culture (tolerance and empathy) [16].

Based on the analysis of the works of O. Hryva [17], we
have identified the following criteria of intercultural
personality competence in students of the branch
'Information Technologies', which are defined as integrative
characteristics of a tolerant personality: tolerance, empathy,
communicativeness, stress resistance, social activity,
intelligence, intelligence, intelligence intellectuality. These
criteria can be used in the education system to form
intercultural competence in student youth for setting tasks,
designing educational process, diagnostics, personal and
group development, for evaluating results.

According to V. Ternopilska and O. Derevianko, the
indicators are quantitative or qualitative characteristics of the
quality formation, properties, characteristics of the object being
studied, the degree of formation of this or that criterion [18].

Indicators of intercultural education in this case are the
following: completeness of content and strength of
knowledge, knowledge of the essence of intercultural
competence, awareness of its importance. Indicators of
willingness to cooperate are acceptance of others, activity in
social relations, desire of the individual to build partnerships
and assistance, awareness of the emotional state of others.
In turn, indicators of tolerant behavior are restraint,
communicative competence, self-control, as well as the
realization of intercultural values in all situations [19].

According to A. Batarshev, future teachers of institutions of
higher education should be characterized by the following
manifestations of intercultural competence: focus on
interpersonal relationships, high level of communicative culture,
capacity for compassion, adequacy in decision making,
impartiality of language, custom language, language the ability
to control oneself and the desire to help people [20].

Taking into account the theoretical analysis of
components, criteria and indicators and levels of
intercultural competence formation in the structure of
intercultural competence in students of the branch of
'Information Technologies' in the educational environment of
the university, we have determined the cognitive, emotional-
value and practical-activity components. The criterion of the
cognitive component is the set of knowledge that represents
intercultural competence. It is termed through such
indicators as: knowledge of the content and components of
the concept of 'intercultural competence’, systems of legal
knowledge regarding the regulation of intercultural relations,
awareness of the need for mutual understanding and
interaction between ethnic communities [21;22],cultural
competence as a value, an emotional assessment of one's
own knowledge about the essence of intercultural
competence, the degree of desire to acquire knowledge,

skills of intercultural competence. The criterion of the
practical-activity component is the development of skills of
students in the branch of 'Information Technologies' to
realize intercultural competence in the educational
environment of the university and society, in general. It is
defined by the following indicators: the formation of skills,
skills of ‘intercultural competence' in interaction with
representatives of different ethnic groups in real situations,
self-regulation of behavior on the basis of 'intercultural
competence' in relationships.

In our opinion, each criterion of intercultural competence
is characterized by a certain degree of manifestation of the
characterized indicators. The criteria we define can be
shaped in the form of students' knowledge, skills and
abilities at different levels. Under the level we understand
the degree of qualitative manifestation of indicators of
intercultural competence.

It should be noted that in the psychological and
pedagogical literature there are different approaches to the
levels of manifestation of intercultural competence of the
individual.

Exploring the degree of mastery of multicultural
knowledge, L. Chumak identifies active-creative (high),
consciously situational (medium), reproductive (low) levels.
The active and creative level is characterized by the
formation of a stable value attitude towards humanity, those
around them, towards themselves; knowledge of the
essence of the concepts of 'moral values', 'national and
universal culture', 'tolerance’, readiness for dialogue and
cooperation with representatives of different cultures to
preserve their identity; willingness to help people of different
nationalities. The level of awareness presents partial ideas
about the importance of manifesting morality and tolerance
in society; fragmented formation of value attitude towards
representatives of other nationalities; partial readiness for
dialogue of cultures, cooperation, positive interaction, partly
formed desire to help. The reproductive level refers to those
who lack the motivation to understand the need for morality
and tolerance as personal and moral qualities; knowledge
about national and universal moral values and tolerance
superficial or absent, not formed value attitude to
representatives of other nationalities [23].

For our study, an interesting, productive position is I.
Krutova, which substantiates three levels of intercultural
competence: the level of restraint of a negative response to a
morally significant factor that excludes violence and is based on
empathy (the level of display of tolerance). The following may
not be manifestations of tolerance: reaction slowness,
indecision, inability to value analysis, outright indifference; the
level of willingness to understand one another on the basis of
human values and the recognition of the right to exist; the level
of critical dialogue and the expansion of one's own experience
based on critical thinking [24].

It should be noted that in determining the degree of
formation of intercultural competence in students of the
branch 'Information Technology' in the educational
environment of the university, it is advisable to distinguish
the following structure of levels:

e high (interculturally valuable and
meaningful),

e Intermediate (interculturally oriented),

e low (multicultural-disoriented).

Taking into account the specificity of professional
activity, in the process of which specialists in the branch of
'Information Technology' have to establish relationships with
all participants of the professional process, regardless of
their views and beliefs, behavior, it can be concluded that a

personally



ISSN 2616-7778 (online) 2616-7786 (print)

COLIAJIbHA POBOTA. 1(6)/2020

~ 35~

successful specialist should have the ability to interact in the
intercultural interaction the highest level.

Conclusions. Thus, the process of formation of
intercultural competence in students of the branch
'Information Technology' in the educational environment of
the university has purposeful character of theoretical as well
as practical training in terms of vocational training with
orientation to structural components, criteria and levels of
formation of the determined personal and professional
quality of future specialists.
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KOHLUENTYAINbHA TA CTPYKTYPHA XAPAKTEPUCTUKA MDKKYNbTYPHOI KOMNETEHTHOCTI CTYAEHTIB
Y rAny3i IHeOPMALIMHUX TEXHOJIOINN B OCBITHbOMY CEPEAOOBMLLI YHIBEPCUTETY

3a3HayeHo, wWo cmpyKkmypa MiXKynbmypHoi KoMnemeHmHocmi cmydeHmie cksiadaembcsi i3 mpbOX MPoeiOHUX KOMIIOHEHMI8, a came: KOHyerl-
myarnbHO-YiHHiICHO20, ocobucmicHo-MomuegayiliHo2o ma JisiibHiCHO-No8ediHK08020. 3'AC08aHO, W0 O3Ha4Y€Hi KOMMOHEHMU MiXKY/1bMmYpPHOI KoMre-
meHmHocmi eidnoeidaromb makum npogbeciliHo-ocobucmicHUM xapakmepucmukam malibymHix ¢ghaxieyie y 2any3i iHgpopmayiliHux mexHonogitl, sk
coyianbHa akmueHicmb, dueep2eHmMHicmb nosediHku, emnamisi, cmilikicmb oco6ucmocmi, KoMyHikamugHicmb. HazonoweHo Ha makux cmpykmy-
PHUX KOMITOHEHMax MiXXKyIbmypHOi KomnemeHmMHocmi cmydeHmie, sik 3HaHHeaul (Ko2HimueHul), aghekmueHo-eosiboguUll (eMoyiliHull, akcionoziy-
Huli) ma npo2HocmMu4Ho-OdisinbHicHUl (noesediHkoeuli). Po3kpumo, wjo nokazHUKamu MiXKKysibmypHoi KoMrnemeHmMHocmi € moeHoma 3micmy ma Mmiy-
Hicmb 3HaHb, Ni3HaHHS1 Cymi MiXKKY/IbmypHOI KOMIemeHmMHocmi, yceidomneHHs if 3Havyywyocmi. lpoaHanizoeaHo mpu pieHi cgpopmoeaHoCcmi MiXKKy-
NIbmypHOi KOMIemeHMHocmi ma cmpykmypy yux pieHie npu eusHa4yeHHi cmyneHsi chopMo8aHOCMi MiXKKY/1IbMYpPHOi KoMnemeHmMHocmi 'y cmyoeH-
mie 2any3i "IHgphopmayiliHi mexHonoezii" 8 oceimHboMy cepedosuwi yHisepcumemy. 3azHa4yeHo, wWo Kpumepii cpopMosaHoOCMi MiXKKYJsIbmypHOT KOM-
nemenmHocmi'y cmydenmie 2any3i "lHghopmauyitini mexHonozii" maroms eidnoeidamu makum eumoz2am, sik 06'ekmueHicmb, npocmoma i 3py4Hicme
Yy euKopucmanHi, ouiHroeamu eci acrnekmu npouyecy ¢popmyeaHHsi KOMnemeHmHyocmel ma pesynbmamu disiibHOcmi 8 GuHaMiui.

Knroyoei crioea: MixKynsmypHa KomnemeHmHicmb, KOMIOHeHM, Kpumepitl, MoKa3HUK, iHghopmauyiliHi mexHonozii, cmpykmypa, cgpopmogaHicme.
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ORCID iD 0000-0002-4030-2287

H. YepHyxa, A-p nea. Hayk, npod.

KneBckui HaumoHanbHbIW yHMBepcuteT uMeHu Tapaca LLeBuyeHko, Kues, YkpanHa
ORCID iD 0000-0002-5250-2366

KOHLEENTYAJIbHAA N CTPYKTYPHASA XAPAKTEPUCTUKA MEXKYNbTYPHOM KOMNETEHTHOCTU CTYAEHTOB
B OBJIACTU UHO®OPMALIMOHHbLIX TEXHOJIO'MA B OBPA3OBATEJIbHOU CPEAE YHUBEPCUTETA

lMoka3aHo, Ymo cmpyKmypa MexKybmypHoU KoMnemeHmMHOCmMu cmydeHmoe cocmoum u3 mpex eedyujux KOMIOHEHMO8, a UMEHHO: KOHUer-
myarnbHO-Y4eHHOCMHO20, JIUYHOCMHO-MOMUB8aYUOHHO20 U OesimeslbHO-M08e0eHYECKO20. YCMaHOo8JIEHO, YMO yKa3aHHbI€ KOMITOHEHMbI MEXKYIlb-
mypHoU KoMnemeHmMHOCMuU coomeemcmayom makum npogeccuoHanbHO-TUYHOCMHbIM Xapakmepucmukam 6ydywux cneyuanucmoe e obnacmu
UHGbopMauUOHHBIX MeXHOJI02ull, KaK coyuasibHasi akmueHoCcmb, dueep2eHMHOCMb M08e0eHUs1, IMIamusi, yCmoul4yugocms JIUYHOCMU, KOMMYHUKa-
mueHocmb. O6ycr108/1€HO, YMO MEXKYJIbMmypHasi KoMnemeHmMHocmb cmydeHmoe cocmoum u3 mpex eedyu,ux KOMMIOHEeHMOo8, a UMEHHO: KOHUen-
myarnbHO-Y4eHHOCMHO20, JIUYHOCIMHO-MOMUBayUOHHO20 U desimesibHO-nogedeHYyeckoao. CoenaH akyeHm Ha makux cmpyKmypHbIX KOMIIOHeHmax
MEeXKynibmypHoOU KoMremeHmMHocmu cmydeHmos, KaKk 3HaHueebll (koecHUmueHbll), agpgheKkmueHo-eosieeoll (IMOUyUOHaNbHbIU, aKkcuosI02uYecKuli)
U Npo2HO3HO-desimenbHOCMHbIU (moeedeHYyeckuli). Packpblimo, Ymo nokasamesnisiMu MexKyJsibmypHoU KoMnemeHmMHOCMuU se/1s1Fomcs nosiHoma co-
depKaHUsi U MPOYHOCMb 3HaHUU, MO3HaHUSI CYUHOCMU MEXKY/IbMYPHOU KOMIIeMeHMHOCMU, 0CO3HaHUe ee 3HaYumocmu. [IpoaHanu3suposaHbl mpu
YPOBHSI ChOPMUPOBAHHOCMU MEXKYIbMYPHOU KoMemeHmMHocmu cmydeHmoe e obnacmu uHghOpMayUOHHbIX MexXHo02ull U cmpykmypa amux
ypoeHeli npu onpedesieHUU cmeneHu cghopMupo8aHHOCMU MEXKYIbMmypHOU KoMrnemeHmHocmu cmydeHmoe e ob6nacmu "MHghopmayuoHHbIe me-
XHosnozuu" e obpaszoeamenbHoli cpede yHusepcumema. OmmeyeHO, YMO Kpumepuu chopPMUPOBaHHOCMU MEXKY/IbMYPHOU KoMnemeHmMHocmu
cmydeHmos 8 ob61acmu UHGHOPMaUyUOHHbIX MexHo102ull o/KHBI Omee4amb MakuM mpeboeaHusiM, Kak 06 beKmueHocmsb, Npocmoma u ydobcmeo
8 ucrnosib308aHuUU, oyeHU8amb 8ce acrnekmal npoyecca hopMuUpPo8aHuUsi KomrnemeHyul u pesynbmamsi dessmesibHOCMU 8 GUHaMUKe.

Knioyeenbie croea: MeXKynbmypHasi KOMIemeHmMHOCMb, KOMIIOHEeHM, Kpumepudl, nokasameJsib, UHGhOPMayUOHHbIE MEXHOI02UU, CMpPyKmypa,
cghopmMuposaHHOCMb.



