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IAET NPAKTUYHOI NIAFOTOBKU MAUBYTHIX ®AXIBLIIB OCBITHbOI COEPU
B AHANI3I YKPATHCbKUX YYEHUX-NEQATOrB

IMpedcmaeneHo okpemi idei wyodo nNpakmuyHoi nidcomoeku MalibymHix ¢paxieuie oceimHbol cghepu e aHani3i yKkpaiHCbKUX e4eHux-rnedazozie, Yui
imeHa eidomi e YkpaiHi ma 3a ii Mexamu. AKUeHmMoeaHo yeazy Ha eaxsiueocmi NPUliHIMMsI OKpeMux i3 HUX sk akmyasnbHux Ao peanizauii 8 cy4yacHux
yMogax po3eumkKy 8im4u3HsiHoi oceimu. 3opieHmosaHo HayKoeo-nedazoziyHux npayieHukie 3aknadie euwoi oceimu Ha NMOMNOBHeHHs1 c8o2o Aoce8idy
3HaHHSIMU NPo 3a6e3neyeHHs1 HA84YaHHSI Ma suxoeaHHs1 MalilbymHix ¢paxieyie 3i cnaduyuHU eU3Ha4YHUX NepcoHanili MuHyno20. 3a3Ha4yeHo akmyarsnbHi idel
I. OzieHka wyodo saxiueocmi camokpumuku sitodeli Hayku 0o iXHLOI po6omu, cmaeJsieHHs cycninbcmea o Haykoeoi po6omu 84eHuXx, sika HeAocmamHbLO
ouyiHeHa, ane € ocHoeor Oyx08HOI Kynbmypu. Po3sznsiHymo ysieneHHsi M. [Tupozoea npo eaxnueicmb yHieepcumemcbkoi oceimu, ¢ghopmyeaHHs
nompebu cmydeHmie y camocmiliHoMy YumaHHi Haykoeoi siimepamypu. Busieneno nosuyiro I". Bacbkosu4a ujo00 pigHsi nid2omosku neda2o2iyHux
kadpie, HaGaHHSs1 iM Heo6xiOHOT Memodu4yHoi dornomozau, ny6ikayisi nepioGuYHUX HayKoeuX i Has4YasnbHUX My6nikayil, wWo crpusimume enpPoeadKeHHI0
Halibinbw nepedosux ideli y Hag4YasnbHy NPaKMuKy ma iHghopMyeaHHs1 Yumadie npo wisxu ix peanizauii. (pedcmaeneHo aHani3 HU3KU oceimHix ideanie
yKpaiHcbko20 nedazoza I. BawjeHka ma 6a4eHHs1 eaxyiusocmi npaeusibHO20 eubopy e oceimi ykpaiHCbkoi MoJ100i, OCKiNbKU 8i0 ¢hopMmyeaHHsI
MopanbHuUXx sikocmeli Mosi00i 3anexxums sikicmb ¢hopMyeaHHs1 oceimHbo20 ideany. [JoeedeHo eaxnueicmb ideli C. Yaedapoea wjodo cmeopeHHs
niopy4Huka. Ha lioco AymKy, hanbuwuea npakmuka W0PiYyHO20 CMEOPEeHHs1 NiopyyYyHUKie He2amueHO ennueac Ha euknadaHHs, npuzeodumb OO
ieHopyeaHHs1 meopii. O6rpyHmosaHo eaxnuei noansdu M. MpuwieHka Ha nideuuwieHHs1 pigHs1 neda2o2i4yHoi nidzomoeku cmydeHmie, suxoeHy pobomy 3
nepwoKypcHuUkamu, AQudakmu4yHe KOHCYsibmyeaHHs1 Onisi mMonodux e4umeriie. Yeaza npudinsemsbcsi aHanizy camocmiliHoi po6omu cmydeHmie
A. AneKcloKoM, OCKinbKu, Ha io2o AyMKy, camocmiliHicmb 8 ompuMaHHi 3HaHb Aoromaz2ae Habymu Haeu4Yku ma yMiHHs 6a4yumu Memy ma 3micm
pob6omu, 3abe3nevyysamu camoocsimy. Po3ansinymo dymku O. [lyxHosu4a npo HacmasHuKa sik npo ocoby, o60aposaHy ocobnueumu sskocmsimu, cepeod
SIKUX — CIIPaBXKHill BUKITUK, mogaza 00 rMopsiOKy ma e0s100iHHS YiMKUM crioco60M Hag4YaHHSsI.
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THE FORMATION OF THE METHODOLOGICAL COMPETENCE
OF FUTURE TEACHERS BY MEANS OF PEDAGOGICAL PRACTICE

The article reveals pedagogical practice as an important component of the formation of the methodological competence of future teachers.
Methodological competence as an important tool for the teacher training is examined in the relationship of its structural components. It has
been shown that among all key competencies for future teachers training the mastering the methodical competence means of pedagogical
practice is absolutely important since it reflects the ability of future teachers to effectively engage in educational activities, to creatively imple-
ment the acquired theoretical and practical experience involving effective technology training and development. The article reveals the results
of an empirical study aimed at revealing the dynamics of the formation of key competencies in the context of early professionalization. The
lack of methodological competence as a new integrative personality issue of future teachers is assumed to become a barrier in the situation
of the fulfilling professional tasks. The following methodologies were used in the empirical study: B.Dodonov's methodology "The Formula
of Motivation"; the methodology of T. Dubovitska "The Level of Professional orientation". In order to study the personality-reflexive criterion
as one of the components of the methodological competence of future teachers, the methodology of A. Lazukin and N. Kalin "Creativity
Manifestation™ has been adapted and, moreover, the author's questionnaire has been used. The sample consisted of 111 teachers and 362 stu-
dents, 186 students of which belonged to the experimental group (EG), and 176 — to the control one (CG).
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Problem statement. The dynamic processes in modern society
put forward high demands on specialists of different fields and, in
particular, on the personality and professional skills of teachers. In-
novations in the system of higher education are stipulated by the
socio-economic, intellectual and spiritual levels of the development
of our state and by the recommendations of the Council of Europe,
the requirements of the Bologna Convention which aim to prepare
a highly qualified specialist who is aware of his own subject and is
able to transfer his knowledge and experience to others. The
achievement of this goal is possible only subject to significant
changes in the process of specialists training. At the present stage
of the development of science and education, the problem of form-
ing the key competencies of the future teachers such as profes-
sional, communicative, methodological, social, subject and other,
that will ensure their full functioning in society, high competitiveness
in the world labor market and successful self-realization in various
spheres of life, first of all in the professional one, becomes urgent.
For the future teacher's training, mastery of methodological compe-
tence is extremely important since it reflects the ability of future
teachers to fruitfully engage in educational activities, creatively im-
plementing the acquired theoretical and practical experience and
involving effective teaching and development technologies.

The conducted analysis of scientific research works has shown
that the provision of the professional training of pedagogical staff
does not cease to be relevant and is reflected in the works of a large
number of both Ukrainian and foreign scientists. In particular, the
content and requirements for the training of future specialists in
higher education institutions are determined [1; 6; 9; 15; 20; 21] the
ideas for the implementation of innovative approaches, including a
competency one, are being developed [4; 7; 10;12; 13; 16; 17] a
number of studies are devoted to the determination of the place of
pedagogical (teaching) practice in the process of vocational training
[1; 3; 5; 10; 11] that emphasizes the importance of the formation the
methodological competence of the future specialist as a structural
component of the professional training of a future specialist.

Purpose and tasks of the article. The purpose of the article is
to investigate the process of the formation the methodological com-
petence of the future teacher by means of pedagogical (teaching)
practice, taking into account such features as methodical literacy,
methodological thinking, methodical reflection, methodical culture,
on which the effectiveness of acquiring methodical competence by
future teachers as one of the important tools for modernizing the
educational process in high school depends.
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Tasks: 1. To analyze the process of forming the methodological
competence of the future teacher and its structural components
from the point of view of ensuring positive influence on the develop-
ment of professional and educational activity by means of pedagog-
ical practice; 2. To substantiate the purpose, tasks and content of
the pedagogical (teaching) practice, outlining the multi-vector pro-
cess of mastering the methodical competence of the future teacher
by emphasizing that pedagogical practice involves the context in-
clusion of the student into a real educational process with the aim
of qualitatively filling all components of methodological competence,
forming the harmonious personality of the teacher.

Research methods. In order to study the state of formation of
the methodological competence of the future teacher by means of
pedagogical practice the curricula and programs of different types
of practices have been analyzed, individual interviews, question-
naires, pedagogical observation, individual and group discussions
with students and teachers have been conducted, the method of
expert evaluation was applied. The methodology of B. Dodonov
"The formula of motivation" as well as the methodology of T. Dubo-
vitska "The level of professional orientation" were used. In order to
study creativity as one of the indicators of methodological compe-
tence of the future teacher, the methodology by A.Lazukin —
N. Kalina "The manifestation of creativity", as well as the author's
questionnaire, was used.

Results of the theoretical study. It is known that vocational
and methodological training of future teachers of any field is based
on the study of methods of teaching different disciplines and meth-
ods of conducting extracurricular work, it is also provided in the pro-
cess of studying psychological and pedagogical disciplines, passing
educational, pedagogical practices, as well as through methodolog-
ical direction of teaching of fundamental disciplines, which provides
the effectiveness of the professional training of a future specialist.

Taking into account the definitions of methodological compe-
tence which are used in scientific circulation and the essence of the
concept of "competence”, the methodological competence of the fu-
ture teacher can be interpreted as the ability to effectively build an
educational process based on the system of special-scientific, psy-
chological and pedagogical, methodological knowledge, vocational
and methodological skills, individual psychological characteristics
and the experience of their use in the process of the activity. Under
such conditions, there is a need for a comprehensive teacher edu-
cation system that will combine traditional educational methods with
the newest, more effective technologies, as well as promote the
content and structure of the students' methodological training itself
[5; 11; 12]. In this context, there is a need to consider the main com-
ponents of methodological competence in the course of practical
training. Thus, it is necessary to highlight the importance of meth-
odological literacy (methodological knowledge, skills and abilities),
which receive a qualitatively new level of their development since
the acquired theoretical experience is internalized and verified in the
activity during the pedagogical practice, there is also an intensifica-
tion of the connection of methodical thinking with other forms of
thinking that can be explained by the performance of the cognitive
activity of the future teacher directly in the school environment, im-
mersed in the atmosphere of the real educational process. Peda-
gogical practice is, at the same time, an incentive for the develop-
ment of methodological reflection of a future specialist. Considering
the individual process of reflection, its development directly influ-
ences the ability of future teachers to be the subject of their own
professional activity, as well as stimulates them to self-improvement
by means of constant self-knowledge, self-development, self-edu-
cation with the aim of quantitative and qualitative multiplication of
the results of their work. Pedagogical practice, first of all, is the basis
for the development of all components of methodological culture,
the content of which is updated and enriched in the course of per-
formance of the future teacher of professional functions. In direct
interaction with all subjects of the educational process, the future
teacher creates value orientations and establishes his own vision of
the pedagogical profession, examines methodological techniques
and tools, develops the ability to creativity [5]. Considering method-
ological culture as an integral part of professional culture, E. Passov
emphasizes the close interaction between the acquired social ex-
perience and all kinds of teacher activities (cognitive, control, moti-
vational, communicative, organizational, adaptive, and design) [14].
Such interaction between all of these activities of a teacher may

greatly manifest itself in the process of pedagogical practice, ensur-
ing the implementation of methodological competence.

A number of scholars acknowledges the mastery of students
basic forms of organization of educational work, the functions of
pedagogical activity of teachers, vocational and methodological
tools on the basis of knowledge, skills and abilities obtained in
higher educational institutions, as well as the formation of profes-
sional qualities of the teacher's personality, ensuring the effective
work of the future teacher in educational institutions to be the main
purpose of the pedagogical practice [16—19]. The objectives of the
pedagogical practice are determined by the general goals of educa-
tion at a particular stage of economic, geopolitical, social and spir-
itual development of our country. Based on the goals of the peda-
gogical practice, one can determine the following tasks:

« the formation of the psychological readiness of students for
educational work by providing the necessary conditions for their pro-
fessional adaptation, formation of a respectful students attitude to-
wards the profession of a teacher;

o the generalization, consolidation and deepening of theoretical
knowledge in the psycho-pedagogical and professional cycle and
their use in practical activities for solving specific educational situa-
tions, that is, improving the methodological literacy of future teach-
ers of the humanitarian field;

o the development of future professional skills of practical activ-
ity in secondary school, personal characteristics, professional and
methodical culture of the teacher;

o the formation of the need for methodological reflection in the
practice that encourages them to continuous self-education, self-
improvement and sustained interest in the subject of teaching from
the humanitarian cycle and the profession of teacher as a whole;

e the acquaintance with current educational normative docu-
ments, modern methods, means and forms of educational process,
didactic-material complex in secondary school, effective innovative
teaching technologies in the light of humanization and humanitari-
zation of education;

o the promoting of the development of future self-reliable inde-
pendent teachers in the preparation and implementation of various
forms and types of educational and methodological work with all
members of the school staff;

o the formation of students' research and creative attitudes to
pedagogical activity on the basis of skills to non-typically solve typ-
ical educational tasks, to critically and objectively analyze profes-
sional activity of fellow practitioners and experienced teachers;

* the development of individual psychological qualities, peda-
gogical abilities of students, which is a prerequisite for the formation
of their methodical skills and culture, personal style of interaction
among all subjects of the educational process;

» the diagnostics of the suitability of the chosen teacher's spe-
cialty.

Here are some examples of various forms of pedagogical prac-
tice of teacher training: informative, educational (the first courses),
summer camp (after the third year of study in higher educational
institutions), and actually professional, teaching (on senior courses
of higher educational institutions). Each form of pedagogical prac-
tice focuses on various aspects of the teacher's activity, but in gen-
eral as an integrated component of future teacher training, peda-
gogical practice carries out several basic functions:

e adaptive, which manifests itself in the direct involvement of the
student in the educational process. The trainee not only acquaints
himself with the peculiarities of various types and forms of organiza-
tion of work in the secondary school institutions, but also adapts to the
rhythm of the pedagogical process and life of the school staff;

e education, which is realized in the practical examination of
theoretical knowledge gained during the years of studying in the
higher educational institutions, which from the plane of ideal ideas
gradually pass into the system of real views and attitudes of the fu-
ture teacher;

e developing, which manifests itself in the personal and profes-
sional development of a trainee;

e diagnostic, which is realized in the assessment of future
teachers of the specified field of their professional and personal suit-
ability for the profession of a teacher. The student can analyze his
emotional readiness to interact with his students, their parents,
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teachers and the administration of the secondary school predomi-
nantly in practice. The professional and personality characteristics
of the future teacher evolve and manifest in the process of real ped-
agogical practice.

The above functions of pedagogical practice are traditional, but
new requirements for the organization of education dictate the need
to introduce additional functions, in particular, research (which is re-
flected in psycho-pedagogical and methodological studies, method-
ical experiments that students conduct in the course of pedagogical
practice) and reflexive (this function of pedagogical practice is man-
ifested in the fact that future teachers are able to analyze the level
of their professional duties directly in the educational process, real-
ize their mistakes and shortcomings in training and pick an effective
means to address them in order to improve their professional level).

According to the curriculum, the process of pedagogical prac-
tice, as a rule, begins with the second year of study and lasts until
the end of the training in higher educational institutions, transform-
ing into a professional pedagogical activity. This is an embodiment
of the idea of continuity when the future teacher gradually masteres
the peculiarities of working with students of almost all age groups in
educational institutions of different types — from junior pupils to
school-leavers, and is ready for self-education and self-develop-
ment throughout his/her life.

A prerequisite for the organization of the practical training is the
versatile orientation of the future teacher in all spheres of pedagog-
ical activity, which includes the educational activity of students, its
appropriate methodological support, the search and research work
of the teacher and the mastery of its methodology. It is known that
each form of pedagogical practice has its own peculiarities, guided
by which we distinguish the pre-subject (pre-professional) and sub-
ject (professional) pedagogical practice. Pre-subject pedagogical
practice is a specially organized process of checking the verity of
scientific knowledge and acquired general theoretical experience.

The high-priority task of this practice is to integrate the theoret-
ical preparation of students of the disciplines of the psychological
and pedagogical cycle in their practical application in the course of
studying a particular school team and an individual student. During
this form of pedagogical practice, students should be motivated to
further deepen their knowledge of pedagogy and psychology, the
awareness of the need to take into account the age-specific char-
acteristics of each student and develop an individual approach to
students of every level of education.

The next step in vocational and pedagogical training for future
teachers is the teaching pedagogical practice of third-year students,
which takes two weeks for the representatives of philological and
three weeks for the representatives of historical specialties. This
practice is an activity continuation of classes on the course of ped-
agogical skill and is conditioned by achievements of the goals set
by this course. Unlike the previous type of the pedagogical practice,
the key tasks of teaching pedagogical practice is to involve students
in active independent work with pupils of a certain class, to create
favorable conditions for diagnosing the professional and active abil-
ity to realize the acquired knowledge, skills and experience of ped-
agogical activity, to promote educational and cognitive interests of
pupils, to stimulate the development of creative abilities and oppor-
tunities of future teachers of the specified field.

The next kind of the pedagogical practice is the summer peda-
gogical practice, which students take after the third year during the
summer holidays in children's health centers (CHC), where the fu-
ture teachers are formed, first of all, as organizers of extra-curricular
and out-of-school work. The total duration of this type of pedagogi-
cal practice is four weeks for philologists and three weeks for stu-
dents of the history faculty.

The main tasks of the summer pedagogical practice are the for-
mation of the professional and personal qualities of the teacher, im-
mersion in the search for creative approaches to the organization of
work in the CHC and other educational institutions, the enrichment
of psychological and pedagogical knowledge and the experience of
interaction with the children, which is united for a short time for ac-
tive leisure time and health improvement. The considered forms of
pedagogical practice are integral elements of the pre-teaching (pre-
faculty) training of students common to all future teachers, since
these forms of so-called passive teaching practice as a means of
the formation of students as teachers, class teachers regardless of
their chosen specialty. These types of practices enable students to

learn about school life from the point of view of psychology and ped-
agogy, to analyze the specifics of dealing with children of different
age groups and to find out the personal suitability of the chosen
profession of a teacher.

All stages of pedagogical practice involve future teachers in pro-
fessional activities, but it is teaching practice in the fourth and fifth
courses of the higher educational institutions that has the nature of
contextual education (the term was introduced by Verbitsky, 1991).
In other words, trainees are faced with professional contradictory
and complex situations and make every effort to find effective ways
to solve them.

The main tasks of this form of teaching practice are the inten-
sive development of all the components of the methodological com-
petence of the future teacher, the acquisition of qualifying profes-
sionally significant knowledge, skills and abilities of the chosen spe-
cialty in the course of performing duties as a teacher and a class
teacher of primary and middle school pupils, the involvement of a
trainee in various directions, forms, types, methods of work of a cer-
tain secondary school.

Being a teacher in the course of educational practice at the pri-
mary and secondary levels of secondary school, students are
largely implemented of methodological competence based on the
motivation-oriented target criterion through the awareness of inter-
nal and external motivations to master the indicated competence,
forming a stable motivation to self-improvement in this field.

At the same time, the implementation of methodological com-
petence according to the activity criterion occurs while adaptive
skills and knowledge are evolved which appear in the skills of prac-
titioners to adapt the selected forms and methods of work to the
psychological characteristics of students of a certain age group; mo-
tivational skills and knowledge that help future educators encourage
their students in active learning and academic outcomes; opera-
tional, constructive, reflexive and evaluative skills that provide suc-
cessful planning and conducting lessons, the ability of future human
resource teachers to effectively use various information resources
and engage information and computer technology in their activities
as well as evaluate students' and own achievements objectively.
The development of communication skills moves to a new repro-
ductive-productive level in the course of subject-subject interaction
of future teachers with pupils.

While carrying out the functions of class teachers, forth-year
students implement their methodologcal competence by activity cri-
terion due to the development of prognostic skills. They are mani-
fested in the future teachers' ability to perform pedagogical predic-
tions and to predict the results of work, which is designed and orga-
nized taking into account pupils' age and psychological characteris-
tics, which promotes the development of future teachers' designing
and organizing skills.

Methodological competences are actively implemented by a
personal-reflexive criterion in the process of carrying out the func-
tions of both a subject teacher and a class teacher during teaching
and pedagogical practice in elementary and secondary schools.
That is analytical, reflective and evaluation skills develop in course
of study various forms of work, teaching materials and pupils' activ-
ity, when determining the level of pupils' mastery of humanities sub-
jects which are taught.

It should be noted that these abilities develop simultaneously: the
ability to work with scientific literature develops along with the ability
to analyze new information; the ability to use diagnostics methods
requires getting acquainted with the existing experience etc.

The second stage of the teaching pedagogical practice is the
teaching practice in high school which students have on their fifth
year of study in different types of higher educational establishments
by the same principle as in the fourth year.

The main tasks of this form of pedagogical practice are the im-
provement of all components of methodological competence, the
development of professional and personal characteristics of the
subject teacher, the formation of the vocational and methodological
skills on the basis of the acquired for five years of study in the higher
educational institutions theoretical and practical experience working
with students of different age groups in the process of performing
the corresponding functions.

During the educational practice at the top level of higher educa-
tion, students perform three roles: as teachers of the main specialty
(majors), as teachers of an additional specialty and as class teachers.
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The diagram shows the place of each type of pedagogical prac-
tice, based on the number of hours allocated to its programs for
these specialties.

It can be seen from the diagrams (Fig. 1) that the pre-subject
teaching pedagogical practice that future teachers pass during the
second and the third years of study in the higher educational insti-
tutions, constitutes 36 % for students of philological specialties and
38 % for students of historical specialties from the number of hours
determined by the corresponding curricula for their conduct. Almost
twice as much time — 65 % — is allocated to the subject pedagogical
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practice, which students of both specialties pass during the fourth
and the fifth years of study in the higher educational institutions.
However, it is common for future teachers at all stages of pedagog-
ical practice to explore the level of development of components of
methodological competence, to observe the drawbacks in their de-
velopment and to identify ways to improve this competence. The
development of methodological competence of future teachers of
the humanitarian field will be at a high level in terms of serious atti-
tude to all types of pedagogy and constant search for ways of pro-
fessional and methodological self-improvement.
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OTeaching and pedagogical practice in the 2nd year of study D Educational pedagogical practice in the third year of study

BSummer pedagogical practice after the third year

B Psychological and teaching practice in the 5th year

Psychological and teaching practice in the 6th year

Fig. 1. Structure of pedagogical practice for students of humanities

Results of the empirical research. Let us consider the method-
ology of studying the formation of methodological competence of fu-
ture teachers in the process of pedagogical practice, which includes
the tools for diagnosing the praparedness of teachers to methodolog-
ical competence and methods of processing and checking the statis-
tical significance of the experimental data. The sample consisted of
111 teachers and 362 students, 186 students of which belonged to
the experimental group (EG), and 176 — to the control one (CG).

The respondents were offered evaluative judgments on the
problem of methodological competence that they had to continue by
choosing the answer that most accurately reflects their actual state
of affairs on the subject or to suggest their own variant.

To assess the level of methodological competence of future
teachers, criteria and their indicators were determined: the motiva-
tional — target criterion (the stability of humanistic value orientations,
the availability of the need for mastery and improvement of method-
ical competence, level of motivation to have the pedagogical prac-
tice), which was determined according to B.Dodonov's methodology
"The formula of motivation" [8, 11-12]; the activity-cognitive crite-
rion (the degree of possession of the skills in constructing a training
process on a humanistic basis; the level of the development of re-
search skills; the level of professional mobility) for the determination
of which the modified method of T. Dubovitskaya "The level of pro-
fessional orientation" [16, 145-147] was used; the personal reflex-
ive criterion (the level of manifestation of individual-psychological
characteristics, the ability to critique and self-analysis, the presence
of reflexive abilities, the degree of possession of the skills of control
and self-control, the ability to continuous self-education and meth-
odological self-improvement). To characterize the personality-re-
flexive criterion, we adapted the method of A. Lazukin-N. Kalina
"The creativity manifestation" [16, 122—124].

The content component of the levels of mastery methodological
competence by future teachers was studied using the expert evalu-
ation method. Experts evaluated written answers of respondents for

questions related to methodological knowledge necessary for effec-
tive organization and conducting of pedagogical practice from 0 to
10 points on the defined criteria. To study the procedural component
of the methodological competence formation, an expert assessment
and self-assessment of skills were used based on the analysis of
the products of the future teachers in the process of pedagogical
practice, in particular, methodological developments and their ap-
probation. Each skill was rated from 0 to 10 points.

In order to study the level of mastery of methodological compe-
tence during both parts of the experiment, integrated questionnaires
for teachers and students were developed. The questionnaires were
anonymous. A key-decoder was made for the processing of the re-
sults in accordance with the questionnaires, through which the de-
termination of readiness to master the methodological competence
of respondents was carried out. The results of the experimental
study were processed using the statistical information processing
package SPSS, which, in particular, includes the application of
such statistical methods as the calculation of averages, variances,
correlation analysis, methods for comparing initial statistics and the
usage in order to determine the significance of the discrepancy be-
tween certain indicators, including effective, relevant statistical cri-
teria. The results of the analysis show that 67.3 % of teachers and
55.8 % of students recognize pedagogical practice as the main
means of methodological competence formation, and 22.7 % of
teachers and 27.7 % of students determine this competence to be
theoretical and practical grounds for forming.

Having analyzed the goals, tasks and structure of each type of
pedagogical practice, it has been established that the fourth year
training practice (27 % for philological students and 26 % for students
of the history department) and the fifth year training practice (36 %
for philological students and 37 % for history department students)
are the most important for the most intensive development of all com-
ponents of methodological competence since at that time future hu-
manitarian teachers are involved in the widest range of educational
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activities, implementing the greatest number of pedagogical functions
in cooperation with all the individuals of the educational process.

Future teachers of the humanitarian field admit that they had
not had sufficient methodological competence before having their
pedagogical practice: 37.1 % of the interviwed students assert that
they had known only theoretical issue and 36.2 % — had partly pos-
sessed the most important facts. 16.2 % of respondents admit that
they are not knowledgeable in the field of methodological compe-
tence, while 7.6 % of future teachers believe that all their knowledge
is the result of their own practice. It should be noted that among all
the questioned students, only 8.6 % stated that they fully possess
all the information in the field of methodological competences and,
accordingly, they are ready for pedagogical work in higher educa-
tional institutions. These data indicate that the level of formation of
methodological competences of the overwhelming majority of the
interviewed future teachers is insufficient and is based only on the-
oretical principles.

Regarding the attitude of future teachers to the importance of in-
corporating methodical competency in the process of vocational train-
ing, the overwhelming majority of them — 55.2 % — are unanimous as
for the fact that methodological competence is an essential element
of vocational training. 18.1 % of the respondents agree that the meth-
odological competences should be developed only in the last years of
studying in the higher educational institutions, and 12.4 % — that it is
important, though indirectly, to include this competency in the process
of professional teacher training. No respondent believes that method-
ological competencies should not be included in the process of pro-
fessional training of future teachers, which is evidence of students'
awareness of the importance of a methodical component in the pro-
cess of obtaining an educational profession.

Since the students of the fourth and fifth courses of the human-
ities have not very rich real pedagogical experience, the formation
of methodological competencies within the higher educational insti-
tution is carried out through the accumulation of theoretical
knowledge on the method of teaching specialty subjects (37.3 %)
and through active participation in practical and laboratory classes
in pedagogy and methods of teaching a professional subject
(28.7 %). One sixth of the respondents (16.6 %) argue that the mon-
itoring of methodological novelties and innovations contributes to
the process of forming them in the methodological competency and
13.4 % of respondents are methodologically improved by visiting
methodically oriented measures. Note that 5 % of the interviewed
future teachers of humanitarian disciplines believe that the for-
mation of methodological competencies in higher educational insti-
tutions does not occur. This testifies that not enough attention is
paid to this competency in today's professional training. Moreover,
necessary conditions for its qualitative development during profes-
sional pedagogical preparation are not always created.

Concerning the possible sources of improvement of methodo-
logical competences, almost half of the respondents (45.7 %) use
Internet sources, information and computer technologies. This re-
sult can be explained by the active penetration of the latest infor-
mation technologies in every sphere of human life, including the pro-
fessional and methodological growth of future humanitarian educa-
tors. The parts of classmates' lessons (21 %) and methodical litera-
ture and periodicals (15.2 %) are less popular but equally important
sources of improvement of methodological competences today. A
sufficiently large part (18.1 %) of future teachers of the humanities
is systematically enriched by participation in methodological activi-
ties held at the faculty. The level of the organization of these types
of work and the motivation of the students to participate themselves
may be the evidence of such results.

In the view of the duration of the development of methodological
competences two thirds of the questioned (67.6 %) agree that this
competence should be developed throughout the professional ac-
tivity, while 21 % of future teachers of humanities consider that for
each teacher the duration of the development of this kind of the
competence is different. Only 11.4 % of the respondents assert that
the outlined competence should be fully formed during studying in
the higher educational institutions. In other words, students of the
humanities support the idea of lifelong education and believe that
the development of methodological competences is not an excep-
tion to this process.

As to the factors stimulating future teachers for the development
of methodological competences, for the most part (57.1 %) of the

students of the humanities such a factor is the need to be a profes-
sional in their craft. The aspiration to maintain the interest of stu-
dents in their subject and the teacher stimulates the mastery of the
methodological competences of 14.3 % of respondents and 15.2 %
of future teachers of the specified specialization expressed the de-
sire to always be in the field of pedagogical and methodical innova-
tions. In the process of developing methodological competences
10.5 % of respondents are guided by the desire to get the highest
results making little effort and 6.7 % are guided by the need to rec-
ognize their own mastery by fellow students. These data suggest
that future humanitarian teachers are more likely to be stimulated
by inner stimuli rather than external ones in the development of
methodological competences, i.e., the level of motivation to master
this competence is rather high.

While determining the factors that improve the formation of
methodological competences of future teachers, 24.8 % of the in-
terviewed students have chosen to experiment with the latest tech-
niques and technologies during the planning and conducting of les-
son parts during methodology classes, and 21.9 % of the students
have chosen the ability to objectively assess each lesson (a part of
the lesson) they have conducted. The ability to be constantly in-
volved in self-education and self-development is the most important
factor for one fifth of respondents (20 %), while 17.1 % of the repre-
sentatives of the humanities stated it to be the unlimited access to
methodologically-oriented sources on the Internet. According to al-
most the same number of future teachers of the specified speciali-
zation (16.2 %) the process of formation of methodological compe-
tence is improved on the basis of conducting methodological work-
shops with their participation.

The inadequate technical equipment of the faculty and / or the
school for the time of pedagogical practice for the use of advanced
training technologies (28.6 %), insufficient number of hours allo-
cated to the subjects of the humanitarian field (28, 6 %), as well as
students' unwillingness to conduct pedagogical work on non-stand-
ard, creative works (21 %) have been the greatest difficulties that
students have to overcome during the development of methodolog-
ical competences. 9.5 % of the future teachers of the specialized
subjects during the formation of the methodological competence
have to overcome low motivation to improve pedagogical skills. In
addition, 8.6 % of respondents have difficulties due to the lack of
necessary pedagogical and methodological literature. Only three
students (2.9 %) stated to have no difficulties at all during the for-
mation of methodological competences.

Thus, according to the given data the views of future teachers
coincide in some issues concerning the peculiarities of the formation
of methodological competences. In particular, the vast majority of
respondents identify methodological competences as an essential
element of professional training, which should be developed
throughout their professional activities.

Conclusions. The analysis of Ukrainian and foreign psycholog-
ical, pedagogical and methodological works testifies to the consid-
erable interest of scientists in the problem of professional training of
future teachers on the basis of the formation of methodological com-
petence by means of pedagogical practice. Particular attention is paid
to the formation of methodological competence of future humanities
specialists as an integral part of professional competence — the ability
to effectively build educational process on a humanistic basis,
based on the system of special-scientific, psychological and peda-
gogical, methodical knowledge, vocational and methodical skills
and abilities, individual psychological characteristics and experi-
ence of their use in the process of activity.

Taking into account the results of the analysis of the scientific re-
search works, the criteria for the formation of the methodical compe-
tence of future teachers by means of pedagogical practice (motiva-
tional, target, cognitive, activity, personal-reflexive) as well as the cor-
responding indicators and levels (high, medium, low), on which the
analysis of results of the experimental study was made, have been
determined. The research allowed to state that it is expedient to intro-
duce pedagogical conditions into the process of forming the method-
ical competence of future teachers such as the orientation of peda-
gogy to the development of methodological competence as a key
component of vocational training; the conscious attitude of students
to pedagogy as the first step in professional self-realization; openness
to the mastering of educational and technical innovations; high level
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of personality mobility of the teacher; high level of motivation for con-
stant accumulation of pedagogical and methodical experience.

The obtained data confirm the need for further scientific re-
search on effective means of methodological self-improvement and
ways to enrich the methodological culture of modern teachers, the
influence of personal characteristics of future teachers on the suc-
cess of their vocational and methodological training, the role of in-
novative teaching methods in the methodological self-improvement
of educators.
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KuiBcbkuit HauioHanbHUM yHiBepcuteT imeHi Tapaca LleBuyeHka, KuiB, YkpaiHa

A. KoHpparTiok, kaHA. neA. Hayk, Aou.

BiHHMUbKUI HauioHanbHUN yHiBepcuTeT imeHi M.I. MuporoBa, BiHHnusA, YkpaiHa

®OPMYBAHHS METOANYHOI KOMNETEHTHOCTI MANBYTHBOIO BYUTENA
3ACOBAMU NEQAIOrNYHOI MPAKTUKU

Po3skpumo eaxnuey cknadoey ¢hopmyeaHHs1 MemoOu4YHOI kKoMremeHmHocmi MalibymHbo20 e4umernsi — nedaz2ozi4yHa npakmuka. Memodu4Ha
KoMriemeHmMHicmb sIK eaxkiueuli iHcmpymeHm npodgpeciliHol nidzomoeku nedazoza po32/siHymo y 83a€Mo3e 'A3Ky lio20 CmpyKmMypHUX cKiadoeux.
IMoka3aHo, wo ceped ycix OCHOBOIMOJIOKHUX KOMIemeHmMHocmel Ans npogeciliHoi nidzomoeku malibymHb020 84umesisi 080J100iHHSI MEMOOUYHOIO
KoMmnemeHmHicmio 3acobamu rnedaz2o2i4Hoi Npakmuku Mae Had3eu4aliHO ea)ksiuee 3Ha4YeHHSsI, OCKiNlbKU 80Ha eidobpaxae 30amHicmb MalibymHix
nedazoeie nnidHo 3alimamucsi oceimHboto disiIbHICMIO, MEOPYO peanisyroyu Habymuli meopemuKko-npakmMu4Huli doceid, 3any4aroyu egpekmueHi
mexHosoz2ii Hag4yaHHs1 i pozeumky. HaesedeHo pe3ynbmamu emnipu4yHo20 O0OCiOKEHHS, CPSIMOB8aHO20 Ha eusie UHaMiKu ghopMyeaHHSIHHSI K/TH04O0-
8ux KoMnemeHmMHocmel y KOHmMeKcmi paHHbOI npogbecioHanizauii. lepedbayeHo, wjo HecghopmoegaHicmb MemoAuYHOI KoMremeHmMHocmi sik iHme-
2pamueHoO20 0cobucmicHO20 HOBOYMEOPEHHS ¥y MalibymHix suknadavie cmae 6ap'epom npu eUKoHaHHi npodpeciliHux 3aedaHb. B emnipu4yHomy
docnidxeHHi sukopucmaHo memoduky b. [lodoHoea "®opmyna momueayii”; memoduky T. [Jly6oeuybkoi "PieeHb npogbeciliHoi cnpsimoeaHocmi®. I3
memoro docnidxeHHs1 ocobucmicHo-peghsieKCU8HO20 Kpumepito sik 00HO20 3i ckiiadoeux Memodu4HoOi KomnemeHmHicmi mMalibymubo20 e4yumens
adanmoeaHo MemoOduky A. JlasykiHa — H. Kanina "lMposie kpeamueHOCMI", a MaKoX euUKopucmaHo aemopcbKy aHkemy. Bu6ipky docnidxeHHsi cma-
Hoeunu 111 nedazoeie i 362 cmydeHmu, 3 ssikux 186 cmydenmie Hanexanu 0o ekcriepumeHmanbHoi epynu (ET), a 176 — do koHmponbHoi (KI). Ompu-
MmaHi daHi niomeepdunu HeobxiOHicmb nodanbwux Haykoeux docnidxeHb egpekmusHuUX 3acobie Memodosio2iyHo20 caMo8AOCKOHaNIeHHS i wisixie
36a2a4eHHs1 Memodos102i4HOI Kybmypu cy4YacHuUx euknadadyie, ennuey ocobucmicHux ocobnueocmeli MalibymHix yyumersiie Ha ycnix iXHbOI npo-
¢eciliHo-memoOouyHoi nid2omoeku, posib iHHo8auyiliHux Memodie Hag4aHHs1 8 MemMoOUYHOMY caMoe8A0CKOHasIeHHIi nedazozis.

Knroyoei crosa: npogpeciliHa nideomoeka, kiro4o8i KomnemeHruyii, nedazoziyHa npakmuka, Memoou4YHa KoMrnemeHmHicmb MalilbymHix yyumenis.



