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ways in many works. In the pedagogical heritage of M. Dra-
homanov, the leading role is played by the problems of
school, education, teaching in the Ukrainian language, and
their role in the development of Ukrainian national culture.
He researched the development of the political life of the
Ukrainian people. The scholar scientifically confirmed that
the Ukrainian people in the historical past had a significant
cultural development and stood at the level of other Euro-
pean countries.
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BYEHHSA M. N. APATOMAHOBA MPO BOOCKOHANEHHSA YHIBEPCUTETCbKOI OCBITU

Po3ansinymo numaHHsi e00CKOHaseHHs1 yHisepcumemcbKoi oceimu e Haykoeomy AopobKy yKpaiHCbK020 nedazo2a, nosimuyHozo disiya, docii-
OHuka ececeimHboi i eim4u3HsaHoi icmopii M.I. pazomaHoea. Buknadaybka OdisinbHicmb M. 1. [pacomaHoea e HeOlinbHili wkosi, neda2o2ivyHil
wkoi, 2iMHa3ii, yHieepcumemi cmana eaxsueuMm YUHHUKOM cmaHoesieHHs1 neda2o2iyHo20 ceimoansidy i neda2o2i4HOi npakmuku, supobrieHHs1 Oy-
MKu i cmaeneHHs1 do npobnem oceimu. MedazoeiyHi no2nsadu ma idei M.I1. JpacomaHoea micHO noe'sizaHi 3 lio2o i0eos102i4HUMU, HayKO8UMU Mo2JIsi-
damu ma 2pomadckkoro disinbHicmio. [locnidxeHo, wjo y nedazoeiyHili cnaduwjuHi M. JpacomaHoea npoeidHe Micye nocidaromb npobriemMu wkosnu,
oceimu, euknadaHHs1 yKpaiHCbKOI MOBOI0, iXHS1 POJib y PO38UMKY YKpaliHCbKOI HauyioHanbHOI Kynbmypu. 3HayHy yeaay e4yeHull i nedazoe npudinse
npo6rnemam euxoeaHHsI NiGpPocmaro4020 NoKoniHHA. Y cnadwjuHi M. I1. [pacomaHoea 3HaYyHe Micye nocidaromb pekomeHOayii 600CKOHaNIeHHS YHi-
eepcumemcbkoi oceimu. lMponosuyii M. QpazomaHoea 6ynu epaxoeaHi 8 3akoHi Bonzapii (1890) npo suwy wkony. Ceoimu ny6nikayiasmu Muxaino
HApazomaHoe npueepmae ysazy Ao posii 4umers y euxoeaHHi HO80i JIl0AuHuU, SIKili 6yu 6 npumamaHHi 0eMOKpamuy4Hicmb, 2yMaHi3m i nampiomus3m,
eucokuli pieeHb HayioHanbHoi ceidomocmi i eoOHO4Yac mosiepaHmMHe cmaesieHHs1 8o npedcmaeHukie iHwux Hapodie. BiH cxunsiecsi 0o AyMKu, w0
docmamHil npogbeciliHuli pieeHb e4umerie Moxe 3abesneyumu suwe rpyHmoeHa nid2omoekxa, a nicns 3akiH4eHHs1 neda2o2iyHo20 ¢hakynbmemy
8iH nosuHeH d6amu npo camooceimy, camoedocKoHaneHHss mowyo. M. [JpacomaHoe npazHye 0o ecmaHoe8s1eHHs 3i cmydeHmamu dudakmu4Hoi e3a-
emodii. Y if ocHoasy eiH noknadae doegipy Ao ocobucmocmi, 8ipy 6 Halikpauje 8 JII0OUHI i 8Me8HeHicMb 8 MoMy, W0 came Mos100b, oceiyeHa i ceidomo
akmueHa, 30amHa 3mMiHumu ceim Ha kpawie. BazamoacnekmHa i pisaHomaHimHa npoceimHuybka ma euknadaybka dissnbHicms M. [JpacomaHoea cripu-
sna ¢hpopmyeaHHIo lio2o neda2o2iyHoi KOHUenuyii, yinicHozo 6a4eHHsI cmaHo8J 1eHHs Ui po3eumKy ocobucmocmi, 0c8imHbL020 npoyecy.

Knroyoei cnoea: ynieepcumemcbka oceima, M. I1. JpazomaHoe, nedazo2iyHi no2nsdu.
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VALUE EDUCATION CONTENTS IN UKRAINE COMPREHENSIVE
SCHOOLS: THEORY AND PRACTICE

With the regard to reform undergoing in Ukraine ("Nova Ukrainska shkola" (New Ukrainian school), the author highlights urgency of
value education contents review. Due to, to its clear understanding and effective implementation in real school settings. The issue is
relevant for many reasons, among which are: teachers’ blurred understanding of the whole value education mechanism and its integral
parts; learning outcomes at Ukraine comprehensive schools remain as priority; minor attention is paid to well-round education; extra
curriculum activities in comparison to other democratic societies are artificial, as well as insufficient. Many of the debates also set around
particular value education framework for all comprehensive schools to follow, due to "National value education curriculum for children
and young adolescents” as statutory guidance is not used widely. As far as recent Ukrainian education system is on its molding stage
and value education contents is its focal point, national schooling, based on holistic, effective basis as well as elapsed experience of
schooling in developed countries, where educational ‘know-hows' occurred progressively, make a particular interest. The case of Japan,
for instance, worldwide known for meritocratic nature of its society, could provide an opportunity to look at effective schooling, as well as
at successful collaboration of "parents — school — caring community" triad.

Keywords: upbringing, value education, Ukraine, character education, moral education, vyhovannia, the content of value education,
"Nova Ukrainska shkola"” reform ("New Ukrainian school" reform).

Formulation of the problem. Recent schooling in
Ukraine, aimed at patriotic and developmental domains, re-
quires value education revision, as well as its adequate or-
ganization at all (family-school-community-government) lev-
els. The issue of value education contents, in particular, is
relevant for many reasons, among which: lack of altruistic
interactions between all school participants; teachers'

blurred understanding of the new model of schooling (value
education is still considered as a sphere of responsibility of
some school authorities and homeroom teacher); minor at-
tention to well-rounded education, its poor resourcefulness;
no community service; schoolchildren's low rate involvement
in prosocial activities; general antinomy in Ukrainian society;
the detachment of pedagogic theory from real practice.
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Many of the debates also set around common value ed-
ucation framework for all comprehensive schools in Ukraine,
despite the availability of dozens programs and conceptions,
including "National value education curriculum for children
and young adolescents" [1]. Thus, bearing in mind the role
of schooling in promoting young generation's becoming
(growth and success), and obvious reasons for effective ed-
ucational transformations, depicted in the Law of Ukraine
"On Education" [2], also "New Ukrainian School" reform
(2016-2029), it is important: 1) to understand clearly norma-
tive requirements (i.e. what exactly Ukraine teachers, par-
ents, and schoolchildren are expected to strive for); 2) to
correlate theory with evidence — recent schooling.

The purpose of this paper is to take a focused look at
the essence of "value education contents" defined in official
agenda; to compare present policy with the actual practice.
More specifically, the study aims to analyze the common
core in value education frameworks worldwide and suggest
the ways to improve value education in Ukraine schools.

Study presentation. Before exploring how value education
works in Ukrainian settings, we need to discuss terminology,
namely, the term "value education contents". Ukrainian theo-
rists interpret it in different ways: as social experience
(knowledge, beliefs, qualities, norms of behavior), which soci-
ety aspires to transmit to next generation [4, p. 146]; a set of
representations, concepts, values, which enriches a school-
child; [5, p. 204]; as a system of values that pupils must interi-
orize (l. Bekh, O. Vishnevsky, S. Goncharenko, O. Kononko,
S. Maksymyuk, N. Moiseyuk, M. Stelmakhovich, O. Sukhom-
lynska, K. Chorna, P. Shcherban, V. Yagupov "National value
education curriculum for schoolchildren and young adoles-
cents") [5, p. 205-209] etc.

The view of value education contents as a system of val-
ues and personal qualities, preceded the emergence of gen-
eral systems theory and humanistic psychology in the mid of
XX century. The systems theory proved ineffectiveness of
narrow specialized knowledge, laying the stress on multidis-
ciplinary approach in solving socio-cultural (education) is-
sues. Humanistic psychology, on the other hand, replen-
ished human science with concepts such as "interpersonal
relationship”, "attitudes/dispositions", "self-actualization"
that newly created interdisciplinary background complicated
the contents of education with socialization and encultura-
tion as a priority. The system-based and humanistic ap-
proaches were recognized relevant for the whole child for-
mation, determining the direction in which global pedagogy
with common challenges shifted in post-industrial period.

In the Soviet times, when Ukraine was a part of USSR,
educators and researches were cautious either to consider
value-focused approach (value theory, as it is known, origi-
nates from western philosophy), or refer to euro-american
advances due to strong ideological confrontation of the
"East-West". Education contents was presented nothing but
communist ideology, with clearly demarcated vectors
(moral, aesthetic, intellectual, physical, labour education).
Nevertheless, contrary to theory, schooling was organized
holistically, implicitly and on versatile ground. The author,
who witnessed herself a previous system, was surprised to
find a lot of similar elements in Japanese value education
system (i.e. classoom cleaning, extracurricular activities,
schoolchildren's leadership and so on).

Since Ukraine independence, value education contents
was replenished with such values as: democracy, humanism,
spirituality, openness to the world, that have remained fixed in
current normative frameworks. Among the first holistic value
education programs in Ukraine there was "Values Code of

Contemporary Ukrainian Education and Development" by
Omelyan Vyshnevsky, who succeeded and deepened the
ideas of Hryhoriy Vaschenko (Ukrainian scholar-emigrant, who
presented Ukraine first "Educational ideal" in 1946) [4, p. 152].

The shaping of value education contents in Ukraine
roughly took a bit more than a decade (1991-2004). Its con-
ceptual basis was closely connected with historical and ide-
ological evolution of the country; was set around the ideas
of what should a Ukrainian citizen be. This configuration de-
termined a national character of value education in school,
creating conditions for children's ethnicity as an integral part
of their socialization [5, p. 198].Cultural participation re-
mains a focal point in the contents, due to "culture offers
ready solutions to many life problems, not always accurate,
but at least accessible" [6, p. 265].

From 2014, external and internal factors exacerbated a
need for value educational policy revision. That resulted in
new categories emergence in the contents. Since Ukrainian
education experts stress that value education contents re-
flects the purpose, tasks and components of value educa-
tion, let us dwell briefly on this aspect. In present-day
Ukraine facing a number of objective threats (denationaliza-
tion, threat of falling under Russian influence) strengthening
patriotic education [7]; cultivating Ukrainian identity [8];
Ukraine citizen fostering [1] are becoming a priority. Like-
wise, a well-rounded education.

The main aim of the comprehensive education defined
by Law of Ukraine "On Education" (2017) is a well-rounded
development, fostering and socialization of a person, capa-
ble for living in a society and for civilizing interaction with
nature, a person who has a desire for self-improvement and
life-long learning, ready for conscious life choices and self-
realization, responsibility, work and civic activity [2]. This
purpose in accordance with the law, is achieved by forming
in schoolchildren key competencies, urgent for present day
living to succeed [ibid]: fluent state/mother language; math-
ematical competence; competence in the field of natural sci-
ences, engineering and technology; innovation; ecological
competence; information and communication competence;
lifelong learning; civil and social competences related to the
ideas of democracy, justice, equality, human rights, well-be-
ing and a healthy lifestyle, with the awareness of equal rights
and opportunities; cultural competence; entrepreneurship
and financial literacy [ibid].

The purpose of value education contents is closely inter-
twined with the main tasks of the schooling that comprise:

e well-rounded development of pupil's individuality on
the basis of identifying his/her talents and abilities; value ori-
entations shaping, providing pupil's interests and needs;

e preservation and strengthening pupils' moral, physical
and mental health; cultivating them as conscious Ukraini-
ans, free, democratic, socially competent, capable to make
independent choice and take responsible decisions in vari-
ous life situations;

o cultivating pupils' desire and ability to learn; cultivating
needs and abilities for lifelong learning, skills for practical
and creative application of acquired knowledge;

e fostering in pupils integral scientific world-view, cul-
tural, technological, communicative and social competences
by assimilating the system of knowledge about nature, hu-
man, society, culture, industry; pupils' mastering in intellec-
tual and practical activities;

e cultivating pupils' love to work; providing conditions for
their life and professional self-determination, forming readiness
for conscious choice and mastering the future profession;
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o fostering moral, responsible, cultural personality, with
a developed aesthetic and ethical attitude to the outer
world and self [9].

Much more detailed list of national value education tasks
is proposed in the "National Doctrine of Education Develop-
ment in Ukraine for 2012-2021" [10].

According to the "National value education curriculum for
schoolchildren and young adolescents”, announced as a
strategic document, the content of value education is [schol-
arly substantiated] system of world and national values, as

well as the set of socially significant personal qualities that
characterize her/his attitude to society and state, other peo-
ple, self, work, nature, and arts [1]. The curriculum lays the
stress on attitudinal approach, takes into account age-ap-
propriate features and values (for pre-school, elementary,
junior school age, young adolescents), offers strategies how
value education can be initiated at any grade level. The table
below provides the mentioned contents.

Table 1

The structure of value education contents
in the "National value education curriculum for schoolchildren and young adolescents"

THE STRUCTURE OF VALUE EDUCATION CONTENTS

Valuable attitude towards oneself
the ability to value oneself as a bearer of physical, spiritual, moral and social forces

Valuable attitude towards people
moral activity, sensitivity display, honesty, truthfulness, hard work, justice, dignity, mercy, tolerance, conscience, tolerance,
peacefulness, benevolence, willingness to help others, honesty, courtesy, delicacy, tactfulness; ability to cooperate;
ability to forgive and apologize, to withstand injustice and cruelty

Valuable attitude to society and state
patriotism, national consciousness, developed legal consciousness, political culture, culture of interethnic relations

Valuable attitude to nature
nature value awareness; involvement in the natural resources preservation; to cultivate ability to coexist harmoniously
with nature; the ability to withstand consumer and utilitarian attitudes towards nature; environmental education

Valuable attitude to work
awareness of the social significance of labor; need for work activity, initiative, dispositions for entrepreneurship;
understanding economic laws and society challenges, readiness for creative activity,
competitiveness and self-realization in the market place, diligence

Valuable attitude to arts
formation of the spectrum of aesthetic feelings; systems of basic artistic knowledge; adequate perception of art;
the ability to comprehend and express one's attitude to arts; the desire and ability to perform

Note. "National value education curriculum for schoolchildren and young adolescents" (2004) [1].

Although the national curriculum contents is designed ac-
cording with the principles, used in the most normative frame-
works on value education worldwide (under varieties of labels:
ethics, character education, moral, citizenship education),
practice observation indicates that this framework isn't widely
disseminated in contemporary Ukraine schooling. Among
possible reasons why are teachers' low awareness of it, its
abstractness, complexity, other regulatory documents attrac-
tiveness (which are, in fact, numerous). Considering positive
in providing public schools with academic freedom to design
their own programs, nonetheless, the world experience
proves that schooling, must be guided by a core curriculum
(standards) to ensure the uniformity of the system. Such ex-
perience in various aspects has been accumulated by inter-
national organizations (UNESCO, OECD reports), repre-
senting a source of theoretical and practical information for
policy makers and other stakeholders in education.

In most OECD countries, value education frameworks
are holistic, competence based. Besides, teachers' unions
and business organisations, in particular, are becoming in-
creasingly involved in policy implementation [11]. With the
regard to "New Ukrainian School" reform (2016), the follow-
ing trends are observed: the emphasis on holistic and com-
petence orientation in value education (The curriculum
"New Ukrainian School" in advancement of values (2018)
[12]; schools encouragement for curriculum design; the idea
of character education is popularized (that is not brand new
for Ukraine theory — the idea was coined by Ushinsky K.,
Vaschenko G., Makarenko A.); regulatory documents sur-
plus; lack of information on the throughout value education;
lack of sufficient extracurricular activities. In Ukraine value
education is not taught as a core subject, it is incorporated
in school activities, homeroom teacher's hour. Pupils can
also attend religion class voluntarily. Versatility is promoted

while learning various disciplines (for instance, "l explore the
world", "Art", "Literature", "Health Fundamentals", "Music",
"Technology and design", "Civic Education”, "Technology",
"A man and the World", "Economics"” etc.). At the same time,
the overall quality of well-rounded education is far from the de-
sired one: "... music and painting are ignored in Ukraine as su-
perfluous disciplines... terribly singing out of tune, children sing
pseudo patriotic songs along with karaoke... there is now no
school theater, a powerful means of upbringing" [13].

All mentioned above require relevant experience reflec-
tion — either national, or the world one. In the context of
cross-cultural, such experience can be provided by EU,
OECD countries (450 education reforms between 2008 —
2014) and by Japan particularly. Firstly, the Japanese ap-
proach to whole child education is demonstratively success-
ful. Many elements in Japanese value education system (i.e.
classroom activities, extracurricular activities and so on) are
familiar to those who has "Soviet upbringing", proving the
fact that effective practices must not be rejected, but revised
[14, p. 335]. Secondly, the case of Japan aims to change the
negative perception of any difference into respect for diver-
sity. Ukrainian teachers will get acquainted with how their
peers in Japan promote pupils' self-realization in various ac-
tivities. Thirdly, cross-cultural experience will allow for a bet-
ter understanding of socialization "mechanics" in both cul-
tures to see the perspectives for value education improve-
ment in Ukraine specific context.

Conclusions and discussions. Historically, based on
different dominants (nature — faith — knowledge — man — cul-
ture — science — a stable society), the view on value education
was heterochromatic. Each era broadcast its socio-positive
descriptors, which over time increased or weakened, directly
affecting value education contents of the next generation.
In the XXI century the view on value education tends to be
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holistic and practice based. Taking into account undergoing
education reform in Ukraine, we believe that for its successful
implementation policy makers must pay attention not only at
new curriculum development, but also its complete implemen-
tation, monitoring and evaluation. That is where the world ex-
perience on sound basis could be relevant.
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3MICT BUXOBAHHS B YKPAIHCBKINA 3ATANTbHOOCBITHIN LUKONI: TEOPIA | MIPAKTUKA

lMpoaHanizoeaHo 6a4yeHHs1 3Micmy euxoeaHHsl yKpalHCbKUMU HayKoeysiMu, Lio2o cmarni i Hoei cknadHuku. BuceimneHo meHOeHuii, ujo eidcme-
JyIlOmbCsi 8 cucmeMi 8uUxX08aHHSs1 3 MoYamkom oceimHboi peghopmu "Hoea ykpaiHcbka wkona”. O6rpyHmoeaHo, w0 euxoeaHHsi nompebye adekea-
mHoi op2aHi3auii Ha poOUHHO-2POMadcbKO-WKINIbHOMY pieHi 3 6a2amboX MPUYUH, 30KpeMa Yepe3: degpiyuum doeipu ma anbmpyicmu4Hoi e3aeModii
8cix yyacHukie euxoeHO20 rnpouyecy; eidcymHicmb po3yMiHHs1 MexaHi3my i yinicHocmi cucmemu euxoeaHHsi. HazonoweHo, wo ceped Hepo3e 'a3aHux
3anuwaembcsi numMaHHs1 €OUHOI NPo2paMu euxoeaHHsl, doeKosia sikoi Mae 6ymu op2aHizoeaHe eUxo8aHHsI 8 Macoeili wKosi (monpu HasieHicmb Oe-
csimkie npozpaM, KoHyenyili, cmpameeili suxoeaHHs1). BkasaHo, ujo e YkpaiHi meopemuyHe o6rpyHmyeaHHs 3micmy euxoeaHHsl 3a CUCMEMHO-YiH-
HicHUM nidxodoMm, Ha 3acadax, miCHO noe 'A3aHux 3 icmopu4YHoro ma ideoso2iyHoro esosroyicto YKkpaiHu, ysiesieHHsIM Npo me, siKUuM Mae 6ymu ideain,
npunadae Ha 90-mi poku XX cm. Bio 2014 p. 308HiwHiI i éHympiwHi YUHHUKU 3a20cmpusnu HeobxiOHicmb nepeansidy oceimHbOi Nnosimuku, Wo 3yMo-
8UJI0 BHECEHHS1 IHWO20 CeHCy y 38UYHI Kame20pii 3micmy suxoeaHHs1 i nosisy Hosux. 3aysaxeHo "HayioHanbHy npoepamy euxosaHHs dimeli ma
y4Hiecbkoi Mos100i", npoaHanizoeaHo NpPuYuHU if HU3bKOI nonynsipHocmi. HaesedeHo iHghopmayiro ujod0o pyHdameHmy, Ha iKoMy pYHKUiOHyromb yci
ycniwHi nedazoei4Hi cucmemu. BkazaHo Ha mompe6by sugyeHHs1 8i0N08i0HO20 8iMYU3HsAHO20 i ceimoeozo doceidy opaaHi3ayii euxoeaHHs1 Ha yinic-
Hil, dieeili ocHoei, 30kpema doceidy sinoHil. SinoHcbka cucmema euxoeaHHs, sika He MifbKu eidna2odxeHa, a Ui deMoHcmpamueHo ycniwHa. bazamo
esleMeHmie cucmemu euxosaHHs1 8 SINOHIT He Hoei dns "ceidkie" padsiHCbLKOI cucmemMu guxoeaHHs!, Wo niomeepdxye AyMKy npo rMomMusiKkosicms
Kame20pu4Ho20 eiOmopaHeHHs1 YiHHicHo20 doceidy nonepedHuUKie. Y koHmekcmi KynbmypHoi iHmezpayii doceid sinoHii mae 3a Memy nepeopieH-
myeamu + I8He cnpuli 6y0db-siKOT pi3HUYi Ha noeazy do po3maimmsi, do3eonuUMb YKpaiHCbKOMY WKiNbHUYMeY o3HalloMumuchk 3 opaa-
Hi3ayieto ymoe Onsi camopeanizauii y4Hie y pisHux eudax OisinbHOCMI, yMOXiueums po3yMiHHS "MexaHiku" Kynbmypauii i coyianizauii wkonspie y
po3pi3i 060x Modeneli suxoeaHHsl, 00MOMOKe 8U3Ha4UMUu 30HU PO38UMKY OJisl YKPaiHCbKO20 WKinbHUYymea.

Knroyoei cnoea: euxoeaHHs, 3Micm euxoeaHHsl, YKkpaiHa, cucmeMHo-UiHHicHull nidxid, komnemeHmHicms, "HayioHanbHa npozpama euxoeaHHsI
dimeli ma yyHiecbkoi Monodi”, pegpopma "Hoea ykpaiHcbka wkona".




