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COMPARATIVE CHARACTERISTICS OF EXAMINATIONS
IN FACE-TO-FACE AND DISTANCE LEARNING FORMATS

Background. The problem of organising and conducting exams is relevant in the context of the introduction of martial
law in Ukraine. This situation has led to a transition from the traditional form of the learning process to the distance one, which is
important to emphasise in the context of the application of appropriate methods by teachers of higher education institutions.
The author emphasises the main types of control and pays special attention to the final one, which includes a semester exam. The
essence of the exam as one of the forms of control of students' knowledge is defined. The main requirements for conducting
examinations are analysed on the basis of the Regulations on the organisation of the educational process at Taras Shevchenko
National University of Kyiv (2025). Based on the analysis of foreign experience, the article highlights the current challenges of
conducting exams in a distance learning format during a pandemic.

Methods. The study is based on the results of theoretical analysis, generalisation of modern literature, deduction, and a
survey of 76 students and 12 teachers of Taras Shevchenko National University of Kyiv in Google Forms to investigate the common
and distinctive features of the organisation of exams between traditional and distance learning formats.

Results. According to the respondents, 34.2 % of students consider the face-to-face form of exams to be optimal, while
66.7 % of teachers support this position. Among the reasons for the expediency of taking exams, students highlighted the provision
of a favourable atmosphere (44.7 %), a clear structure of questions/tasks (19.7 %), objective assessment of answers (14.5 %), and
others. Instead, teachers emphasised the importance of providing direct and transparent control of students' answers (58.3 %).
The following significant challenges in conducting and passing exams were identified: technical difficulties (53.9%), difficulties in
monitoring compliance with academic integrity (58.3 %). Students and teachers emphasised the following ways to overcome these
problems: conducting surveys to take into account feedback on a regular basis (40.8 %), using combined methods of knowledge
testing to prevent cheating (33.3 %).

Conclusions. Thearticle analyses the results of the survey, which revealed the key problems and possible ways to solve them.

Keywords: pedagogical control, exam, full-time form, distance form, comparison, martial law.

Background

In modern times, in particular in connection with the
prolonged imposition of martial law in Ukraine, there is a
continuous transformation of the organisation of the
educational process both in general secondary education
institutions and in higher education. The security situation in
many regions of our country in most cases does not allow
students to study in the traditional full-time mode, so there is
an urgent need for teachers to adapt and apply the most
effective methods, techniques and tools in a distance format.

Such changes have already affected all parts of the
educational process, including the organisation and conduct
of control measures that are an integral part of it and are
aimed at identifying and assessing the level of knowledge,
skills and abilities acquired by students. We draw special
attention to the problem of exams and ensuring their
effectiveness in distance education, which has recently
become more widespread. The martial law in our country
has posed a number of challenges to higher education
institutions, emphasising the adaptability of the system to
extreme conditions, which are characterised by the
problems of regulating technical accessibility, maintaining
academic integrity and choosing those methods of
knowledge testing that meet the requirements of objective
student assessment.

The need for control of students in higher education in
Ukraine is evidenced by the content of the following
regulatory documents. In Section |IX 'Organisation of the
Educational Process', Article 50 of the Law of Ukraine 'On
Higher Education' (2014) regulates a number of forms in
which the educational process is carried out, which include
control measures, except for classes, independent work and
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practical training. The Law of Ukraine 'On Education’ (2017),
in Section VI 'Participants in the Educational Process', states
in Article 53 that students have the right to a fair and
objective assessment of learning outcomes. The Strategy
for the Development of Higher Education in Ukraine for
2021-2031 (2020) specifies the tasks in the context of the
strategic goal of ensuring the quality and accessibility of
higher education for different segments of the population,
which is to introduce assessment of the level of mastery of
flexible skills, the formation of critical thinking, the desire and
ability to learn independently. Its implementation in the
process of organising and conducting control measures in
higher education is proving to be significant.

Methods

The study is based on the results of theoretical analysis,
generalisation of modern literature, deduction, and a survey
of 76 students and 12 teachers of Taras Shevchenko
National University of Kyiv in Google Forms to investigate
the common and distinctive features of the organisation of
exams between traditional and distance learning.

The purpose of the article is to make a comparative
analysis of the forms of conducting examinations in on-site
and distance formats, to identify the problems in the distance
form, and to develop ways to improve the process of taking
distance examinations.

Objectives — to conduct a systematic analysis of the
current scientific literature on the organisation and conduct
of examinations in face-to-face and distance learning
formats, to carry out a comparative analysis of examination
procedures, to identify the main challenges in conducting
distance examinations and ways to optimise them.

© Spitsyn Yevhenii, Koziuk Mariia, 2025



~ 62~

B 1 C H U K KuiBcbkoro HauioHanbHoro yHisepcurety imeHi Tapaca LlleBueHka

Literature review. The importance of the problem of
pedagogical control in higher education institutions is the
subject of numerous studies by T. llyina, who paid attention
to the methods and forms of control. For example, such
teachers as A. Aleksiuk, V. Okon, I. Pidlasii emphasise the
importance of assessment for the educational process in
modern conditions. The problem of examination control in
higher education has been considered by scholars in various
aspects. The works of S. Semchakevych and H. Onasko are
based on historical and pedagogical principles. Researchers
I. Bulakh, L. Pavlyk and others reveal the problem from a
pedagogical perspective. The work of Y. Moskalchuk
focuses on the psychological key of examination (Kalynych,
2022, p. 313).

Few foreign researchers have paid attention to the
problem of pedagogical control, including K. A. A. Gamage,
who studied the impact of the pandemic on the organisation
of exams in higher education, and |. Fialho, who analysed
the role of pedagogical control and the importance of
conducting appropriate training for teachers.

However, the issues of examining higher education
students in the context of distance learning and martial law
remain poorly understood.

Results

In order to increase the efficiency of the educational
process, given the current conditions in Ukraine, the most
rational approach is to create and implement a perfect
system of control over the learning activities of each student.

Since the educational process is complex and virtually
impossible without assessment of performance, we consider
it necessary to focus on the concept of 'pedagogical control'.
After analysing the scientific literature, we come to the
conclusion that there is no single definition of this term. A.
Kuzminsky interprets control in higher education as 'a way
of identifying and evaluating the results of joint activities of a
student and a teacher' (Kuzminsky, 2005). According to the
researcher, one of the most important functions of control is
to provide feedback, which increases the importance of the
ratio of the projected goal to the achieved results of the
educational system. M. Fitsula emphasises that control is a
didactic means of learning management and is aimed at
forming students' knowledge, skills and abilities and using
them in practice, stimulating learning activities and the
desire for self-education (Fitsula, 2006, p.213-214).
V. Stynska defines the concept of control as 'pedagogical
support, observation and verification of the success of
students' educational and cognitive activities' (Stynska,
2022, p. 136).

However, for today's conditions, which are dictated by
higher education institutions of Ukraine, the above
interpretations of control of the educational process are not
enough, because the content of the term is much broader. We
are talking about its direct place in the system of training
specialists in various fields of activity, covering the following
areas: control of scientific and methodological work, control of
academic achievements and control of the quality of education.
Unlike the latter, which aims to find out the level and possibility
of improving professional skills, control of learning
achievements directly relates to the subject of knowledge, skills
and abilities of the student (Bezruchenkov, 2021, p. 158).

Among the control functions within one of the elements
of the didactic process, the following should be emphasised:

¢ training — control measures should contribute to the
deepening, expansion, improvement and systematisation of
students' knowledge, skills and abilities, and provide feedback;
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o diagnostic and corrective — determination of the
level of knowledge, skills, typical mistakes, gaps in learning,
implementation of measures to eliminate them;

e evaluative — to determine the state of knowledge,
skills and abilities of each student and the academic group
as a whole, to ensure the recording and openness of control
results for objectivity;

o stimulating — formation of positive motivation to study,
systematic educational and cognitive activity, development
of a sense of responsibility for its effectiveness, as well as
approval of the successes achieved by students;

¢ developmental — the development of memory, attention,
thinking, oral and written speech, abilities, cognitive interests of
students, their activity and independence in conditions of
pedagogically appropriate control;

e educational — formation of discipline, organisation,
positive attitude to learning, formation of the need for
continuous self-education and improvement;

¢ prognostic and methodological — the choice of
optimal teaching preparation has a significant impact on the
final result, which is to ensure the quality of professional
training of a graduate of a higher education institution
(Stynska, 2022, p. 137-138).

In addition, teachers are faced with a number of
requirements for monitoring students' learning and cognitive
activities:

¢ individual approach (identifying the knowledge, skills
and abilities of each student, choosing control methods
taking into account individual personality traits, including
temperament, potential opportunities, abilities);

e objectivity (consists in the most accurate
determination of the level of students' academic
achievements and their fair assessment based on uniform
requirements for all students in accordance with the criteria
outlined in the curricula developed in accordance with
national standards);

o systematicity and consistency (ensuring
continuous, purposeful control throughout the entire period
of study at a higher education institution using current
results, thematic inspections and final control);

¢ optimisation of control (implies: adequacy of the
content and methods of control to the leaming objectives;
validity of control with coverage of the entire volume of
educational material in the relevant curricula; reliability, i.e.
stability of the results obtained by repeated control after a
certain period of time, correlation of results during control
activities by different teachers; application of control methods
with minimal time and effort of teachers to obtain information
about the state of knowledge, skills and abilities of students);

¢ publicity of the control (familiarisation of students
with the results of the knowledge test, justification of the
grade, mandatory definition of topics and sections of the
programme subject to control, as well as terms and means);

e compliance with ethical norms (involves
pedagogical tact when arguing the grade, kindness and
delicacy in expressing criticism, a sense of proportion in both
rewarding and punishing students);

¢ professional orientation of control (due to the
targeted training of specialists in higher education
institutions, while contributing to increasing the motivation
for students' educational and cognitive activities as future
specialists) (Stynska, 2022, p. 138-139).

Control measures at Taras Shevchenko National
University of Kyiv include such types of control as
diagnostic, current and final. The first of these takes the form
of entrance control, rectorial and ministerial tests, etc. The
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current control takes place during practical, laboratory and
seminar classes and is aimed at checking the level of
readiness of the student to perform a certain job. The form
of such control and the system of assessment of the level of
knowledge are defined in the curriculum of the discipline.
The purpose of the final control is to assess the results of
learning at a certain educational qualification level or at its
individual completed stages. Based on its results, ECTS
credits are awarded to the student and the qualification is
awarded (Regulations..., 2022, p. 50).

The final control includes semester control and
certification of students. Let's take a closer look at the first
component.

Semester control is conducted in the form of an exam,
differentiated test or test in a specific discipline and covers
the amount of educational material that is clearly defined by
its curriculum within the timeframe according to the
curriculum (Regulations..., 2022, p. 50).

A semester exam is a form of final control of a student's
mastery of theoretical and practical material in a particular
academic discipline for a semester, which takes place as a
separate control measure. The curriculum of the discipline
specifies the form of the exam, which may be written, oral or
written and oral, along with the type of tasks, including a test,
open-ended questions and case studies. Assessment is
usually carried out with the participation of several teachers.
The results obtained by the student during the semester are
taken into account when determining the final grade. At the
same time, a positive grade in the discipline is possible only
if the final exam is passed successfully (Regulations...,
2022, p. 51).

Taking into account the martial law and the use of
distance learning technologies, we emphasise the essential
requirements for all participants in the educational process.

The primary condition that must be met is the synchronous
interaction of students and teachers using both audio and video
communication (Regulations..., 2022, p. 52).

The choice of the most convenient platform for the effective
realisation of the goal of the lesson is made by the teacher,
taking into account all the restrictions set out in the relevant
order of the rector. The University provides a stable Internet
connection, including in academic buildings. If students and
teachers have the opportunity to connect exclusively outside
the classroom, they are responsible for meeting the necessary
connection conditions. In addition, an important requirement in
all types of classes is that the webcam is switched on and the
participant's text identifier is properly executed, which must
include the name and surname. If it is not possible to broadcast
their video image, the student may switch it off with the
permission of the teacher, provided that an actual photo is
posted, which must be reliably identified by the teacher
(Regulations..., 2022, p. 53).

The above requirements are regulated both for
conducting classes and for organising control measures that
take place in a distance learning format. Given the
conditions established by the peculiarities of distance
education, we should pay attention to the current challenges
that directly relate to the regulation of the educational
process during martial law. In particular, the lack of personal
contact and bilateral interaction between students and
teachers affects the effectiveness of knowledge transfer. In
addition, students may lack sufficient motivation and the
ability to study independently without constant support from
a teacher. Another significant problem is the relative
difficulty in immediately applying the acquired knowledge in
practice, discussing and solving pressing issues using
specific examples to better understand them. Due to the
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security situation in wartime, technical problems may arise,
including the lack of Internet connection due to power cuts
(Bilega, 2020, p. 123).

According to the research of the Organisation for
Economic Co-operation and Development (OECD), which
also focused on the challenges of conducting remote exams
in higher education around the world in the context of the
coronavirus pandemic, we highlight the following:

e possible academic dishonesty of the student
(plagiarism is a frequently discussed problem of modern higher
education, which remains beyond the control of teachers in the
conditions of online exams, compared to the presence of
students in classrooms, which in turn requires the development
of certain strategies to limit the risk of cheating);

e verification and certification of practical knowledge
and skills (in some specialities and disciplines where there is
a practical component, written control methods are
inappropriate for use, as they cannot fully assess the acquired
knowledge and skills, since only direct observation of the
actual ability of students to perform practical tasks is required,
unlike in the traditional face-to-face format, where such an
opportunity exists. Even alternative forms of assessment
based on virtual online environments in the field of medicine
have not been able to meet this need, as there are few of them
and most are costly);

¢ ensuring fairness (in the context of taking exams in a
face-to-face format, students have equal opportunities and
conditions for managing time, materials, etc. compared to
remote exams, the organisation of which is characterised by
a different level of technological equipment (computer
screen size, speed, connection bandwidth). There are also
problems with concentration during exams, as the remote
mode often does not allow for a quiet room and adequate
comfort conditions);

¢ the risk of technical malfunction (stable technical
support for educational institutions is a key prerequisite for
organising exams in a remote format, which means the
availability of serviceable servers and learning management
systems, and uninterrupted access to the Internet. However,
the occurrence of technical failures is a very common
problem that can be one of the reasons why students blame
themselves for the worse exam results) (Bouckaert, &
Vincent-Lancrin, 2020, p. 2-3).

Thus, we conclude that the conduct of control measures,
including online exams, is characterised by a number of
pressing challenges that are also relevant to martial law in
Ukraine and require flexible approaches for quick and
effective solutions. It should be noted that the face-to-face
format of education somewhat mitigates these difficulties,
however, it remains important to make a comparative
assessment of the organisation and conduct of exams both
in the traditional form and in the remote form, with further
identification of specific ways to optimise the latter.

In order to determine the peculiarities of conducting
examinations in the face-to-face and distance learning
formats in higher education and compare them, in
September—October 2024, we conducted a survey of 76
students and 12 teachers of the 3—4th year of bachelor's
degree and 1-2nd year of master's degree at Taras
Shevchenko National University of Kyiv from the following
faculties/institutes:

¢ Faculty of Psychology: 053 Psychology (psychology
of childhood and family with the basics of psychotherapy;
clinical psychology with the basics of psychotherapy;
neuropsychology); 011 Educational and Pedagogical
Sciences (Pedagogy of Higher Education); 231 Social work;
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e Educational and Scientific Institute of Journalism:
061 Journalism (Journalism and Media Communications);
Brand communications; Digital media;

e Educational and Scientific Institute of Philology:
035.10 Philology (Applied Linguistics); 035.068 Philology
(Turkish language and literature and translation, English);
035.065 Philology (Chinese Language and Literature and
Translation, English); 035.041 Philology (English Philology
and Translation, Two Western European Languages);
035.051 Philology (Spanish Language and Translation,
English and Second Romance Language); 035.01 Philology
(Ukrainian language and literature and Western European
language); 014.01 Secondary Education (Ukrainian
Language and Literature);

¢ Educational and Scientific Institute of International
Relations: 291 International Relations, Public
Communications and Regional Studies (International
Relations); 293 International Law;

93,4%

e Faculty of Economics: 076 Entrepreneurship and
Trade (Entrepreneurship, Trade, Exchange Activities); 073
Management; 072 Finance; 071 Accounting and Taxation;

e Educational and Scientific Institute of Law: 081
Law;

¢ Faculty of Information Technology: 122 Computer
Science; 126 Information Systems and Technologies.

For the questionnaire, a number of questions of several
types were developed, in particular, with the choice of one
answer out of three to five possible ones, including their own
answer option, which is provided for those respondents who
do not agree with these options, a question with a short
answer. Such variability of questions made it possible to
more objectively assess the position of both groups of
respondents, students and teachers, regarding the quality of
passing and conducting exams both in full-time and distance
learning. Below are the results of the questionnaire and their
detailed analysis.

Fig. 1. Passing exams and conducting them in a face-to-face format

Taking into account the full-time format of education, it
should be noted that the majority of respondents among
students (93.4 %) had the opportunity to pass an exam in at

o

least one academic discipline, and all the interviewed
teachers had experience in conducting this form of control
in the University classroom (see Fig. 1).

100%

Fig. 2. Taking exams and conducting them in a remote format

Comparing with distance learning, we emphasize that
the situation has remained almost unchanged, except that
only one student of the respondents does not remember
whether he took the exam in this format (see Fig. 2). Taking

into account the above diagrams, we can conclude that
further data from the survey will be considered quite
objective, since the respondents answered the questions
based on their own experience.

Fig. 3. Efficiency of passing and conducting exams in various formats

Analyzing the effectiveness of passing exams by
students, we see that a third consider the full-time format to
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be the most optimal (34.2 %), while more than half of the
respondents are equally divided into those who support the
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effectiveness of the distance learning format and those for
whom there is not much difference between both formats
(55.2 %). In addition, three students are of the opinion that
none of these formats is effective for passing exams, and
another five refrained from answering questions. Compared
to a study conducted at the Open University of Great Britain
(English. Open University), the positions of the surveyed
students were divided into three groups: those for whom
passing the distance exam turned out to be a more difficult
task; those who were satisfied with the quality of the exam
environment more during the online exam than in person;
those who did not feel a significant difference between the

formats of the control measure in the context of readiness,
quality of questions, exam results (Cross et al., 2023, p. 36).

According to the results of our survey of teachers, we
have more than half who agree that the face-to-face format
is the most appropriate for conducting exams (66.7%), and
about a third of respondents who do not find significant
differences between the two formats (33.3%) (see Fig. 3).
The latter indicator slightly exceeds the share of students,
however, not so much compared to the first, which indicates
twice as much interest of teachers in the effectiveness of
exams in the classroom. Therefore, the most effective
format for conducting and compiling this form of control
turned out to be face-to-face.

Fig. 4. Reasons for the effectiveness of passing and conducting exams in different formats

Among a number of reasons for the expediency of taking
exams in the above formats, we highlight the following:

¢ Providing a favorable atmosphere (44.7 %);

e Clear structure of questions and/or tasks (19.7 %);

¢ Objectivity of assessment of answers (14.5 %);

¢ Proper organization of time by the examiner (11.8 %);

e Academic integrity (1.3 %);

e Emotional state (1.3 %);

e Higher level of self-discipline when preparing and
passing the exam (1.3 %);

¢ A real test of knowledge, not the ability to read from a
screen (1.3 %);

e Combination of time organization and favorable
atmosphere (1.3 %);

o All of the above reasons (1.3 %);

¢ Exams are not required (1.3 %) (see Fig. 4).

The reasons for the effective conduct of exams identified
by teachers include the following:

¢ In a face-to-face format: the presence of direct control
and ensuring the transparency of students' answers
(58.3 %);

¢ In full-time and distance formats: depending on the
academic discipline, as well as on the proposed types of
questions according to the material (33.3 %);

e In a remote format: quarantine and martial law
conditions (8.3 %) (see Fig. 4).

So let's summarize the results obtained. Almost half of
the surveyed students consider the provision of a favorable
atmosphere to be the most significant reason for the
effectiveness of exams, mainly in distance learning
conditions. A clear structure of questions and/or tasks is the
second reason that occupies a prominent place, according
to almost three times fewer respondents. In addition, the
objectivity of the teacher's assessment of answers is an
equally important factor affecting the effectiveness of
students' exams. Taking into account the position of
teachers on this problem, it should be noted that the
overwhelming majority emphasizes the importance of
ensuring direct transparent control of students' answers in
the conditions of full-time education, which correlates with
the position of students regarding objectivity. A third of
respondents agree that both formats of training are quite
effective, but attention should be paid to the academic
discipline, the types of questions that should be related to
the material provided.

Fig. 5. Challenges in taking and conducting exams in a face-to-face format

In the full-time format of training, we have identified a
large number of significant challenges facing both students
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and teachers. Here are the data based on the students'
answers:
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e Feeling stressed and anxious (81.6 %);

e Occurrence of unforeseen circumstances (for
example, an air raid alarm) (9.2 %);

e Lack of the ability to take the exam in a face-to-face
format (5.3 %);

e Lack of time to provide correct answers (2.6 %);

¢ Slight agitation (1.3 %) (see Fig. 5).

Teachers preferred a number of such challenges
through the prism of exams:

e Organization and proper allocation of time for the
survey of all students (66.7 %);

e Providing constant supervision of students to avoid
cases of violation of academic integrity (16.7 %);

¢ Physical and emotional fatigue (8.3 %);

¢ Difficulties with the objectivity of student assessment
(8.3 %) (see Fig. 5).

Thus, the biggest challenge in taking exams in a face-to-
face format, according to most students, is the feeling of
stress and anxiety, while for teachers the most difficult was
the organization and proper allocation of time for
interviewing each student, which can provoke an increase in
stress levels as well as in students. Also, for teachers, an
obvious problem is the control over the observance of
academic integrity in the classroom, from which, as a result,
both physical and emotional fatigue is possible. About half
of the surveyed teachers at the University of Portugal
emphasized the feeling of certain restrictions and/or
difficulties in exercising control, among which the issue of
fairness is acute, which correlates with the positions
expressed by Ukrainian teachers (Fialho et al., 2023, p. 10).

Fig. 6. Challenges in passing and conducting exams in a remote format

Turning to the distance learning format, we can say that
there are enough problems that need to be analyzed, since
under martial law, this form is becoming more and more
relevant compared to face-to-face. Thus, the students
emphasized a number of the following challenges (see Fig. 6):

e Technical difficulties (Internet outages, computer
freezes, etc.) (53.9 %);

e Unfair conditions related to academic
(cheating from Internet sources) (19.7 %);

o Insufficient level of concentration on tasks due to
possible external factors (noise at home, presence of other
family members, etc.) (13.2 %);

e No problems (3.9 %);

« Difficulties with adaptation and injustice of some
teachers (1.3 %);

¢ All of the above calls (1.3 %);

¢ A combination of technical difficulties with insufficient
concentration during the exam (1.3 %).

Compared to students, the teachers noted not so many
challenges, but they are quite significant (see Fig. 6):

¢ Difficulty in monitoring compliance with academic
integrity (58.3 %);

e Technical problems with the Internet connection, the
work of the learning platforms on which the exam is
conducted (16.7 %);

integrity

¢ Limited ability to feedback students and/or limited skills
in working with information and communication technologies
(8.3 %);

« Difficulty in evaluating written papers due to the need
to review scanned or photographed documents and in
ensuring compliance with academic integrity (8.3 %);

¢ All of the above and 100 more reasons (8.3 %).

Let's summarize the data obtained regarding the biggest
challenges both in passing and in conducting exams. For
more than half of the surveyed students, it was technical
difficulties that turned out to be problematic. According to the
results of a survey by one of the universities in the UK,
teachers pointed to the problem of power failure and low
internet bandwidth, which prevented students from taking
the exam (Gamage et al., 2022, p. 10). On the other hand,
the teachers of our study had almost no such difficulties in
contrast to the control over the academic integrity of
students, which most of them had to face. It should be noted
that students emphasized the failure of teachers to comply
with proper conditions in order to prevent cheating. That is,
we can confidently conclude that the problem of academic
integrity arises acutely during the organization and conduct
of exams and has a two-sided nature.

Fig. 7. Ways to overcome the challenges
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Taking into account the challenges analyzed above, we
present the possible ways to overcome them in different
formats of education proposed by students (see Fig. 7):

e Conduct a survey among students to receive regular
feedback to improve the exam procedure (40.8 %);

e Create equal conditions for all students, taking into
account the transparency of conducting and evaluating their
answers (22.4 %);

¢ Optimize classroom conditions for a more comfortable
stay during the exam (22.4 %);

¢ No problems (9.2 %);

e Prevent cheating through the use of combined
methods of knowledge testing (3.9 %);

¢ A combination of creating a level playing field and
conducting a survey (1.3 %).

Teachers paid special attention to the following effective
ways to solve these problems (see Fig. 7):

e Prevent cheating through the use of combined
methods of knowledge testing (33.3 %);

e To create equal conditions for all students, taking into
account the transparency of conducting and evaluating their
answers (25 %);

¢ Optimize the conditions in the classrooms for a more
comfortable stay during the exam (25 %);

e Live oral communication (8.3 %);

e Conduct a survey among students to receive regular
feedback to improve the exam procedure (8.3 %).

Therefore, based on the results of the answers provided
regarding the ways to overcome possible challenges both in
conducting and in passing exams, we have the following
results. According to most students, the most effective way in
the fight is to conduct a survey to take into account feedback on
a regular basis, regarding both distance and face-to-face
learning formats. Teachers, on the other hand, do not support
the effectiveness of this, highlighting the use of combined
methods of testing knowledge in order to overcome the
problem of cheating. Recall that it was the difficulties with
monitoring compliance with academic integrity that turned out
to be the most difficult test for the second group of respondents.
Among other effective ways to overcome, we emphasize the
optimization of conditions and ensuring equality among all
students in the process of evaluating answers. This position
was expressed by half of the surveyed teachers and almost the
same number of students.

Discussion and conclusions

Theoretical analysis of the problem of conducting exams
both in full-time and distance learning formats showed that
the role of pedagogical control in the higher education
system of Ukraine is significant for taking into account all its
features of organization, primarily under martial law. The
presented concept is complex in interpretation and does not
have a single clear definition, since it is characterized by
multi-vector functions, including educational, stimulating
along with prognostic and methodological, as well as a
system of requirements that are put forward to teachers and
oblige them to strict compliance with publicity,
comprehensiveness, systematic control in particular. The
control measures carried out in higher school include the
semester exam, which can be defined as one of the forms
of final control of students' assimilation of not only
theoretical, but also practical material in the academic
discipline for the semester. The introduction of distance
education in connection with martial law in our country has
led to the transformation of the educational process, and
with it a sufficient number of difficulties associated with
passing and conducting exams in online format, as
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evidenced by the results of the survey. Technical
malfunctions and the problem of academic integrity turned
out to be the most common challenges among the
participants in the educational process of Taras Shevchenko
National University of Kyiv.

In order to compare the face-to-face and distance format
of the exam control, we conclude that, firstly, the traditional
form is more appropriate for use, having more advantages;
secondly, the primacy of the distance form is determined by
a favorable atmosphere and structural presentation of
issues, however, the reason for the effectiveness of both
formats, ensuring the transparency of assessment, is
common; Thirdly, the most significant challenge that unites
both forms is the control over the academic integrity of
students, and problems with technical difficulties (in remote
form) and the regulation of psychological state (in face-to-
face) differ from each other. We believe that the most
effective ways to optimize the conduct of remote exams are
to provide regular surveys of the student staff of a higher
education institution in order to take into account feedback
in order to improve the procedure for compiling control
measures; improvement of conditions and certification of
equality among students in the process of evaluating their
answers; application of combined verification methods
based on the comprehensiveness of control of the level of
assimilation of knowledge and perfect mastery of skills and
abilities necessary for obtaining a particular qualification.

In further research, it is possible to reveal the features of
the final certification of applicants for the third level of higher
education, postgraduate and doctoral studies, in various
formats of study.
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NOPIBHANBbHA XAPAKTEPUCTUKA MPOBEAEHHSA ICNUTIB
B OYHOMY TA JUCTAHUIMHOMY ®OPMATI HABYAHHA

B ¢ Ty n. lpo6nema opzaHizayii ma npoeedeHHsi icnumie € akmyasibHOI 8 yMogax e8eGeHHs1 BOEHHO20 cmaHy Ha mepumopii YkpaiHu. Taka cumyayisi
3ymosuna nepexio 8id mpaduyiliHoi ¢hopmu npouyecy Hag4yaHHsi G0 OUCMaHUIUIHOI, Ha YOMY 8a)lugo pobumu aKueHm y KOHMeKCmi 3acmocyeaHHs
8idnoeioHux memodie euknadayamu 3aknadie euuoi oceimu. HazonoweHo Ha OCHOBHUX 8UGax KOHMPOJIto Ma npudineHo ocobuey yeazy MiOCyMKogomy,
00 5IKO20 HaneXxums cemecmposuli icnum. BusHayeHo cymHicmb icnumy sik oGHi€i 3 gpopM KOHMPOIt 3HaHb cmydeHmis. [TpoaHarnizoeaHo 20/108Hi suMoau
0o npoeedeHHs1 icriumie Ha ocHoei lMonoxeHHs1 NPo op2aHi3ayito oceimHbo20 npouyecy e KuiscbkoMy HayioHansHoMy yHieepcumemi imeHi Tapaca LLleeyeHka
(2025). Ha ocHosi aHani3y 3apy6ixHo2o doceidy euceimieHo cy4acHi 8UKITUKU rposedeHHs icriumie y ducmaHyitiHoMy ¢hopmami Hag4aHHSI id Yac naHoemi,
W0 3anuwaromscsl Ha2asbHUMU i Onsi Hawoi dep)aeu 3a Mo8HOMacwmMabHO20 8MOP2HEHHSI.

M e T o awu.JocnidxeHHs1 6asyembcsi Ha pe3yslbmamax meopemuYyHO20 aHanisy, y3a2asibHeHHs Cy4acHuUXx nimepamypHux Axepes, 0edyKuii,
aHkemyeaHHs1i 76 cmydeHmie i 12 euknadayie Kuiecbko2o0 HauioHanbHO20 yHieepcumemy imeHi Tapaca LlleeyeHka y Google Forms 3 memoro
docnidxeHHs1 cninbHUX i 8IOMIHHUX puc op2aHi3ayii icnumie mixx mpaduyiliHum ma ducmaHuyiliHuM ghopMamom HagYaHHs1.

Pe3synbTaTtu. 3a oyiHkamu onumaHux, 34.2 % cmydeHmie eeaxxaec O4YHy ¢hopMy npoeedeHHs1 icnumie onmumasibHoro, modi sik 66.7 %
euknadayvie niompumye yro nosuyiro. Ceped npuyuH doyinbHocmi cknadaHHsi icnumie cmydeHmamu eudineHi 3abesneyvyeHHs1 cnpusmaueol
ammocepepu (44.7 %), 3po3ymina 4imka cmpykmypa numaHb/3aedaHb (19.7 %), 06'ekmueHicmb oyiHroeaHHs eidnoeideli (14.5 %) ma iH. Hamomicmb
euknadavyamu niokpecrieHa saxueicme 3abe3nevyeHHs1 6e3nocepedHbO20 MPO30po2o KOHmMposto eidnoeideli cmydeHmie (58.3 %). BusHa4eHo maki
3Hayywi eUKNUKU y npoeedeHHi ma cknadaHHi icnumie: mexHiyHi mpyoHowi (53.9 %), cknadHicmb y KOHmMponi 3a dompuMaHHsIM akadeMi4Hoi
dobpoyecHocmi (58.3 %). CmydeHmu ma euknadayqi Ha2o/1ocunU Ha MaKux wWiisixax NodosaHHs 8Ka3aHuXx npobrnem: npoesedeHHs onumyeaHHs 3aonsi
epaxyeaHHs1 360POIMHO20 38'I3Ky Ha pe2ynsipHili ocHoei (40.8 %), 3acmocysaHHs1 KOMb6iHO8aHUX Memodie nepesipku 3HaHb 3 Memoto 3anobicaHHs
crnucysaHHo (33.3 %).

B ucHoBEKwK. 3dilicHeHo aHani3 ompumMaHux pe3ysbmamie onumyeaHHs, 3a IKUMU 3'iCO8aHO KI1l0408i npobieMu, i MOXU8I Wisixu iXHb020
po38'a3aHHs.

Kno4yoBi cnoBa: ledazoziyHuii KOHMposb, icnum, o4Ha gpopma, ducmaHyiliHa ¢popma, NopPieHSAHHS, BOEHHUU CMaH.

ABTOpM 3aABNSIOTb NPO BiACYTHICTb KOHMMIKTY iHTepeciB. CnoHcopy He 6panu yyacTi B po3pobneHHi AocnimpKkeHHs; y 36opi, aHanisi un
iHTepnpeTaLii AaHKX; y HANUCaHHI pyKonucy; B pilleHHi Npo nybnikaLito pe3ynbTaris.
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POJIb KYPATOPA Y ®OPMYBAHHI HALIOHANTbHO-NATPIOTUYHUX LIIHHOCTEM
300BYBAUIB BULLOI OCBITU

BcTyn. HayioHanbHo-nampiomu4He ghopmyeaHHs1 yiHHocmel y 3006yeayie suujoi oceimu, ocobnueicme sIKUX po3euea-
€mbCsi 8 yMog8ax 80€HHUX 0ili Ha mepumopii YkpaiHu, susHa4ae posib HacmasHuymea, Kypamopa e cepedoeuuyi Mos100020 MOKO-
niHHs, nidamoeuyi malibymHix ¢haxieuyie. Kypamopcbka OisinbHiCMb € 8aX/IUGOI YaCcIMUHOI 0C8iMHBLO20 NMpoyecy, KUl He uwe
nepedae akadeMiyHi 3HaHHs, ane U cnpusie popMyeaHHIO nampiomu4Hux i MopanbHUX sikocmel 3006yeayie euuyoi oceimu.

Pe3ynbTaTtu. 3anyyeHHss mosio0i 0o eosloHmepcmea, niompumka HayioHasbHUX mpaduyili ma KyssmypHO-poceimHu-
ybka disnbHicmb donomazaromb po3susamucs y 30o6yeayie euuwjoi oceimu He nuwe nr6oe o bambkisuwuHu, ane i eidonosida-
NbHicMb 3a coyianbHy ma noslimu4Hy cumyauyito 8 KkpaiHi. Ponb Kypamopa y euxoeaHHi HayioHasibHO-nampiomu4Hoi ceidomocmi
3006yeayie euuwyoi oceimu € susHa4asnbHO Osisi hopMyeaHHs1 eidnoeidasibHUX, aKmMU8HUX yKpaiHyie, 30amHux eHOCcumMu 3MiHU y
cycninbcmeo i cnpusimu po3eumky deMokpamu4Hux yiHHocmed.

Kypamopcbka OdisinbHicmb, sika Mae ea/iuee 3HaYeHHsI He /luuie 8 Has4aslbHOMY npouyeci, ane U y coyianizayii Monodi, eu-
cmynae sik iHcmpymeHm ¢hopMyeaHHs1 HayioHasibHOi ceidomocmi ma nampiomu3my. BuceimneHo 3Hayumicms disiibHOCcMi Kypa-
mopie y euxoeaHHi MopasibHUX i 2pomadsiHcbKux sikocmel 3006yeayie suujoi oceimu, w0 ekro4Yaromb 110608 0o PidHOI KpaiHu,
noeazy do HayioHanbHoOI icmopii ma kynbsmypHoi cnadwjuHu. Haykoee docnideHHs1 akyeHmye yea2y Ha HeobxidHocmi po3eumky
ma enpoeadxeHHs1 epekmueHuUx Mmemodie KypamopcbKoi OisinbHOCMI, sIKi cripusitomb nideuWeHHI0 HayioHanbHoi ceidomocmi
30o06yeayie suujoi oceimu e Kuiecbkomy HayioHanbHoMy yHieepcumemi imeHi Tapaca LLleeyeHka.

Haykoee docridxeHHs1 po3Kpueae KOMI/IEKCHY CIMPYKMYypy HauioHarbHO-rampiomuyHoi ceidomocmi 3006yeayie euujoi oceimu ma
8KJIF0YaE OCHOBHI KOMITOHEeHMU: iBeos102iYHO-UiHHI, McuxosoaivHi, coyianbHi, MomueauiliHi ma iHghopmayitiHo-oceimHi acnekmu.

BucHoBkU. Kypamop mae moxnuegicmb akmueHo 3asy4yamu 3006yeayie euujof oceimu 0o HayioHasnbHO-NampiomuyHux
iseHmis, suxosyro4u 8 HUX MoYyymmsi 2opdocmi 3a ceoro KpaiHy ma ii Kynbmypy, a makox eionosidanbHicmb 3a Malibymue Oep-
xaeu. Yepe3 MopanbHO-emuyHi yiHHOcmi, nonimu4Hi nepekoHaHHs1 ma y4acmb y couyianbHux iHiyiamueax 30o06yeayi euwoi
oceimu MoXXymb po3sueamu eslacHy 2pomMadsiHCbKy ceidomMicmb ma akmueHicma.

Knwo4yoBi cnoBa: Kypamopcmeo, HacmasHuymeo, 3006yeayi euujoi oceimu, icmopu4Ho-KynbmMypHi YiHHocmi, Hayio-
HallbHO-Nampiomu4He eUx08aHHs1, MOPaJlbHO-eMuYHi YiHHoOcMi.

Bcrtyn

AKTyanbHiCTb TeMW [OCMiAXEHHS 3yMOBIieHa npoue-
camn rnobanisadii, Ae TpaguuiiHi HauioHanbHi LiHHOCTI
YacTo CTUKaKTbCH 3 HEraTVBHMMM BMNMBamMKU 330BHi, LIO
MOXe MPU3BECTN 40 PO3MUBAHHSA HALOHANbHOI iAeHTUYHOCTI,
KyNbTYPHUX Ta MOParbHMX OPIEHTUPIB MOOAOrO MOKOMIHHS.

Hanbinbl akTyansHUMK BUCTYNalTb NaTPiOTUYHE, rpo-
MagsHCbKE BUXOBAHHSA SK CTPWDKHEBI, OCHOBOMOSOXHI, LLO
BiANOBIAAOTL SK HAranbHUM BUMOraMm i BUKITMKAM Cy4acHo-
CTi, TaK i 3aknagaoTb nigBanuHu ons opmMyBaHHs CBIgoO-
MOCTi HUHILLIHIX | NPMRAELLHIX NOKOMiHb, AKi po3rnagaTumyTb
AepXaBy SIK 3arnopyKy BMacHOro 0COGUCTICHOrO pPO3BUTKY,
LLIO CIMPAaETbCS Ha iaei rymaHiamy, couiansHoro 1o6pobyTy,
Aemokparii, ceoboan, TonepaHTHOCTI, BUBAXXEHOCTI, Biano-
BijanbHOCTi, 340pPOBOr0 CMNocody XMTTS, FOTOBHOCTI [0
3MiH. OCHOBY CMCTEMM HaLiOHanNbHO-NATPIOTUYHOIO BUXO-
BaHHSA QOPMYE ifes pPOo3BUTKY YKPAIHCbKOI AePXaBHOCTI K
KOHCOMIAYYOro YMHHMKA YKPaiHCbKOro cycninbCcTBa Ta no-
NiTUYHOI Hauii. Baxnuey pornb y NpOCBITHULBKIN AiSNbHOCTI
KypaTopa akagemidHoi rpynu nocigae BigHOBMEHHS icTOpu-
YHOI Nam'aTi Npo TpuBani AepXXaBHULbBKI Tpaauuii YkpaiHu.
OcobnuBoro 3Ha4yeHHs1 HabyBae 03HaMOMITEHHS 3 iCTOpIED
repoivyHoi 6opoTbOM ykpaiHCbKOro Hapoay 3a AepXXaBHY He-
3aEXHICTb NPOTSIrOM CBOrO iICTOPUYHOIO LUMSAXY, 30Kpema y
XX=XXI cT. ue OYH, YIA, ANCNOEHTCbKUI pyX, CTyOEHT-
cbka Peonouis Ha rpadiTi, lNomapaHyeBa peBonouis,
PeBontouis rigHocTi (TansToBcbka, 2023).

HauioHanbHO-NaTpioTMYyHe BMXOBaHHA Monodi — ue
KOMMIEKCHa CMCTEeMHa i LinecnpsiMmoBaHa AifnbHICTb LWOAO
¢opMyBaHHS Y MOMOAOrO MOKOJiHHA BUCOKOI NaTpioTUYHOT
CBIQOMOCTI, NOYyTTA BipHOCTI, Nto60Bi A0 BaTbKiBLLMHY, TYp-
60TK npo Gnaro cBoro Hapozdy, roTOBHOCTI 4O BMKOHAHHSA
rPOMafsHCLKOIO i KOHCTUTYLIMHOrO 0BOB'SI3KY i3 3aXUCTY Ha-
LioHanNbHUX IHTepeciB, LiNMiCHOCTI, He3anexHocTi YkpaiHu,
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CMPUSIHHA CTaHOBIEHHIO Ti SIK NPaBOBOI, AEMOKPATUYHOI,
couianbHoi AepkaBu. HarnBaxnmeinMm NpiopuTeTOM Hauio-
HanbHO-NATPIOTUYHOIO BUXOBAHHA € (POPMYyBaHHS LiHHIC-
HOrO CTaBIIEHHs OCOOMCTOCTI A0 YKpaiHCbKOro Hapoay,
BatbkiBLMHKM, Hauii (BoHaapeHko, & KocaHnuyk, 2022).

Mpouec HauioHanbHO-NATPIOTUYHOIO BMXOBaHHA ¢op-
MYE CUCTEMY KOMMOHEHTIB LYXOBHOIO CBiTY OCOOWUCTOCTI,
30KpeMa B 3aknajax BuLLOI OCBITK:

1) HauioHanbHa ncyMxornoria — MCMXOMOris NPaLbOBUTOrO
rocnogaps, yminoro xni6opoba, 3axvMcHvKa npae 0COBUCTOCTI
1 AepxaBHOI He3anexHoCTi, AYXOBHOI CnafLlmMHN Hapoay;

2) HauioHanbHa ginocodis — caMobyTHS cucTtema ioen,
nornsaais HapoAay Ha CycninbCTBO, BCECBIT, AyXOBHWUA CBIT
noanHu, npobnemy ii goni;

3) HauioHanbHWIA CBITOMMSAA — cUCTEMA MOMsAB, Nepeko-
HaHb, igeanis, siki CknagaroTb OCHOBY HaLiOHaNbHOT AyXOBHOCTI;

4) HauioHanbHa NPaBOCBIAOMICTb — XWUTTH 3a 3aKOHaMu [0-
Opa i kpacu, Npaeav | cNpaBeaAnyBOCTi, MQHOCTI | M1nocepas;

5) HauioHanbHa Moparnb — NasHicTb, AobpoTa, MuUno-
cepas, cniBnepexvBaHHA K HanbInbLi yXOBHI HaAOaHHS;

6) HauioHanbHW cnocib MUCNEHHs — CBOEpiAHa icToT-
HICTb, 3aBOSAKMN YOMY i3 CTOMITTA B CTOMITTSA BiATBOPIOOTHCA
Ta pO3BUBAOTLCS CaMODYTHS KynbTypa i AyxoBHi baratcTBa
yKpaiHuiB;

7) HauioHanbHUN XapakTep i TemMnepamMeHT — rOCTUH-
HiICTb | LWeapiCTb, TanaHOBUTICTb, rMNOOKUIA  MipK3m,
cBoboaontobCTBO;

8) HaujoHanbHa ineonoria — igeviHe GaraTcTBO Hauii, cuc-
TeMa QinocodCbknX, MOMITUYHUX, MPaABOBMX, EKOHOMIYHUX,
MoparbHKX, ECTETUYHUX Ta penirinHUX NornsAaiB i NepeKoHaHb;

9) HauioHanbHa CBIgOMICTb Ta CaMOCBIOOMICTb —
NoYyTTHA rOPAOCTI 3a NMPUHANEXHICTb A0 YKpaiHCbKOI HaLii
(BonowwHa, 2023).
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