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H. Oem'siHeHKo, A-p neA. Hayk, Npod.
HauioHanbHui nepgaroriyHumi yHiBepcuteT iMmeHi M. I. [iparomaHoBa, KuiB, YkpaiHa

PEANI3ALIA ABTOPCbKOI KOHLIENLYT I. 0. CIKOPCbKOIO B AIANIbHOCTI
KWUIBCbKOI'O ®PEBENIBCbKOIoO NEOQAroriMHOro IHCTUTYTY (1907-1920)

3dilicHeHo pempocnekmueHul s102iko-cucmeMHuli aHani3 Haykoeoi cnadujuHu nepuio2o pekmopa Kuiecbko2o ®pebeniecbko2o neda2o2iyHo20
iHcmumymy I. O. Cikopcbkozo (1842-1919) — dokmopa meduyuHu, eidomozo nedazoeza i ncuxosoza, npogecopa YHieepcumemy ce. Bonodumupa,
2onoeu Kuiecbkozo ®pebesiiecbko2o mosapucmea crpusiHHS cripaei euxoeaHHsl. 3'AcoeaHo, Wjo e4YeHull esaxxae ecebiyHe 3HaHHS1 QUMUHU NaH-
yrozom, sikuli 06'edHye cim'to i wkony, a iHmezpayito 3HaHb i3 ncuxosozii, MeOUYUHU, HayKu 8Uuxo8aHHs1 Ui po3eumky ciMmT — ¢pyHOamenmom onsi
eghekmueHo20 suxoeaHHs oco6ucmocmi. Kuiecbkuii nedazozivHuli iHcmumym ®pebesnisi ycniwHo peanizyeae MeOUKO-NCcUXos1020-neda20o2iyHy KOH-
yenuyito 1.0. Cikopcbko2o ma nedazoei4yHy cucmemy ®Ppebesniss ma eidicpasae 3HayHy posb y nidcomoeyi nedazoziyHux Kadpie: euknadayie dowki-
NbHUX 3aksiadie 3 suw0r0 0ceimoro, e4umersiie Noyamkoeux Knacie i nedazoziyHux Kkadpie no3awkinbHuUx ycmaHos y nepiod 1907-1920 pokis. lpo-
¢eciliHo-nedazo2iyHe HagYaHHs1 8 iHcmumymi nedaz2o2i4Hol oceimu eiOpi3HsAIOCA opuziHanbHicmio, 2IU6UHO, 2/TU6GUHOK aeéMmopPCchbKuXx nidxodie
0o suknadaHHsA neda2o2iyHux OuUCYUmnIiH, Wo xapakmepu3yrombcs 6aezamosuMipHicmio 8ionogidHo do mpbox 8iddinie: owKinbLHO20, WKiNIbHO20
ma no3awkinbHo20. Cymuicms npodgeciliHo-nedazo2iyHoi nid2comoeku nonsi2ana e eOHocmi neda2ozi4Hol meopii i npakmuku. Hacamneped ye cnpu-
5510 iCHy8aHHI0 0Cc8imHL020 06'cdHaHHs, de nedazoeiyHuli incmumym ®pebens saucmynae sk nedazoz2iqyHuli yeHmp i koopduHyeas OisinibHicmb
Hae4anbHUXx ma GornoMiXHux ycmaHoe: OOWKinbHUX 3aknadie, wkin i nedazo2iyHux MmawuH weudkoi donomoau. BusHayeHo mpakmyeanHs I. O. Ci-
KOPCbKO20 KiHUe80i Memu 8uxo8aHHSs1 Ik 00Csi2HEeHHS] 2apPMOHIliHo20 po3eumky Ayxy i mina, ncuxiyHoz2o0 i ¢hizuyHoz20, epieHos8aKeHocmi po3ymMo-
8020, MOPasIbHO20 Ui ecmemu4Ho20 nNpuHyunie. [JocnidxeHo HanpPsiMu i MexaHi3Mu enpoeadXXeHHs1 aeMopPChLKOI MeAUKO-MCcUX0s1020-neda2o2i4yHol
koHuyenuii I. O. Cikopcbkozo y 3mMicm npogpeciliHo-nedazoziyHoi nidzomoeku Kuiecbkoz2o ®Ppebeniecbko2o nedazozi4Ho20 iHcmumymy (1907-1920).

Knrouoei cnoea: I. O. Cikopcbkuli, asmopcbka koHuenyisi, Kuiecbkuii ®pebeniecbkuli nedazo2ivyHuli iHcmumym, euxoeaHHsi, oco6ucmicms, npo-
¢peciliHo-nedazoziyHa nidcomoeka.
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M. P. DRAHOMANOV'S DOCTRINE
ABOUT THE IMPROVEMENTOF HIGHER SCHOOL EDUCATION

The article deals with issues of the improvement of higher school education in the scientific heritage of the Ukrainian teacher, politi-
cian, researcher of the world history and the national history. M. Drahomanov's pedagogical views and ideas are closely connected with
his ideological, scientific views and social activity. It is proved that in the pedagogical heritage of M. Drahomanov, the problems of school,
education, teaching in the Ukrainian language, their role in the development of the Ukrainian national culture take the leading place. The
scholar devoted considerable attention to the problems of upbringing of the younger generation. The multidimensional and diverse ped-
agogical Drahomanov's activities contributed to the formation of his pedagogical concept, the holistic vision of formation and develop-

ment of the personality, the educational process.
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Formulation of the problem. M. Drahomanov (1841—
1895) is one of the key figures in the Ukrainian socio-political
and socio-philosophical thought of the nineteenth century. A
politician, political researcher, scientist of the world history
and national history, sociologist, ethnographer, economist,
folklorist, journalist and literary critic, teacher, all of these
were confirmed in him. He belonged to the galaxy of those
Ukrainian figures of his time, who were perfectly oriented in
the latest social and political theories of Western Europe.
M. Drahomanov is less known as a pedagogue, theorist and
practitioner of education. However, his pedagogical
thoughts are largely ahead of time. M. Drahomanov's teach-
ing activity at sunday schools, pedagogical school, gymna-
sium, university became an important factor in the formation
of pedagogical worldview and pedagogical practice, devel-
opment of opinion and attitude to the problems of teaching
in native language and pedagogy.

Analysis of recent research and publications. Peda-
gogical views and ideas of M. Drahomanov in scientific arti-
cles were analyzed by well-known scientists: V. P. Andrush-
chenko [6, 7], G. V. Belenka [1], L. P. Vovk [7], L. A. Klym-
chyk [5], M. G. Stelmakhovych [4] and others. They defined
the path of the scholar, determining his contribution to the
heritage of native education.

Pedagogical views and ideas of M. Drahomanov are
closely connected with his ideological, scientific views and
public activity. He published a significant number of articles
on the organization of school education ("Zemstvo and local
element in public education”, "Pedagogical significance of
the Malorussian language", "National Schools" and others),

which covered the role and significance of the Ukrainian lan-
guage, culture and educational books for the establishment
and development of a national school.

The goal of the article is to analyze the pedagogical
heritage of M. Drahomanov in terms of improving higher
school education.

Study presentation. M. Drahomanov adopted a love for
reading from his father. He recalled: "As a schoolboy of the
Gadyach district school (1849-1853), | have read almost all
the interesting books from my father's library, mostly travels
and historical works (including "the History of the Russian
State" by Karamzin)" [2, p. 4]. It was under the free-thinking
and multifaceted influence of the father and family that the
spiritual formation of M. Drahomanov and his sister Olga
took place (in the future the famous writer Olena Pchilka,
mother of Lesya Ukrainka).

According to V. P. Andrushchenko, V. F. Pogrebenni-
kov, and others, the worldview of M. Drahomanov began to
be formed at Poltava Gymnasium, having experienced "the
beneficial influence of the very atmosphere of the spread of
the Ukrainophile community movement" [7, p. 5]. It was a
time of accumulation of knowledge, expansion of the field of
interests, hobby of the newest political trends. Drahomanov
impressed the teachers with his extraordinary purposeful-
ness, diligence, education. With enthusiasm he studied
Latin, was interested in Roman history.

In 1859, before the graduating from the gymnasium, Dra-
homanov had a polemic fight with the supervisor for that rea-
son he was deemed to be excluded from the educational in-
stitution "in order not to be taken anywhere" [2, p. 6].
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M. Pyrohov, who at that time was a "trustee", proposed the
gymnasium council to replace the "elimination" with a simple
"dismissal" and, therefore, M. Drahomanov could be admit-
ted to Kyiv University.

M. Drahomanov tried to identify and understand the most
important imperatives of the search for the content of adult
education in the second half of XIX — beginning XX century.
The scholar tried to characterize the orientation of education
in the then sense of the concept of continuing education in
world pedagogical practice. According to M. P. Draho-
manov, the basis of adult education should have the char-
acter and content of the transfer of spiritual values and
knowledge directed at the development of a valuable con-
scious person, its entry into sociocultural life, and the pro-
motion of self-education, self-improvement.

Positive influence on the pedagogical views of M. Dra-
homanov was made by talented teachers K. Polevich and
O. Stronin. The scientist recalled: "I personally thank them
for the goodness that they have done for my soul. They are
the people that each in their own way have served the moral
education of a number of generations in the Poltava region,
and, therefore, the whole of our country” [3, p. 1]. Educa-
tional ideas and personal involvement of M. Pyrohov in the
fate of the future scholar, as well as their own teaching prac-
tices, contributed to the development of M. Drahomanov's
views on education and pedagogy.

O. Stronin was a talented teacher who was looking for
new methods of live and visual teaching. While teaching at
Poltava Gymnasium the course of general history, he cap-
tured listeners with images, comparisons, lyrical digres-
sions. The method of teaching in O. Stronin was quite origi-
nal. On his lessons, neither the study of the course, nor even
more reading of historical books wasn't passive working.
"Starting from grade 5, the students had (not all, but volun-
teers) in turn making notes from his lectures, which others
copied, and several topics from the course even worked in-
dependently and read instead of the teacher. However, be-
fore that, the teacher prepared with the author of his lecture
and advised how to do it. In addition, O. Stronin encouraged
students to teach Western-European languages", — recalled
M. Drahomanov [3, 596].

Undoubtedly, the influence of O. Stronin on his students
in the study of foreign languages, was even greater in the
study of contemporary Russian and Ukrainian scientific and
fiction literature. "I fell under the influence of a new teacher of
history, which gave me the opportunity to read Gerzen, and at
the same time instructed, in order to strengthen humanistic
and liberal ideas in ourselves, a lot of study and reading of
historical and political works in foreign languages", recalled
M. Drahomanov about his teacher [3, p. 596].

Problems of schooling occupied a significant place in the
public-educational activities of M. Drahomanov. By his pub-
lications, he sought to influence the development of the
Ukrainian national school, the restoration of education in his
native language, and the improvement of the position of the
national teacher. M. Drahomanov wrote documentary jour-
nalistic work "Public Schools in Ukraine among Life and
Writing in Russia" (1877), where, on a wide factual basis (re-
ports, questionnaires, interviews etc.), the author showed
reasons for the absence of a national school in Ukraine, sub-
stantiated the ways of the national Ukrainian revival, showed
the role and the importance of the education and the educa-
tion of children and young people. The scholar had made a
significant contribution to Ukrainian studies, ethnology stu-
dios. He enriched folklore and ethnographic heritage of
Ukrainian culture, describing the mechanisms of its introduc-
tion into the education system.

In the autumn of 1859, M. Drahomanov entered the fac-
ulty of history and philosophy at St. Vladymyr Kyiv University
(Taras Shevchenko National University of Kyiv), where he be-
gan to acquire not only a historical and general, but also a
political education. With a group of democratically-minded
first-year students, he initiated the opening of a Sunday
school for "the boys of the local craft class... wanting to pro-
vide them with the means for the initial education" [2, p 7].
With the permission of his trustee M. Pyrohov in September
1859, the first man's Podolsk Sunday school was opened in
Kiev (and in the Russian Empire). During 1859-1860, 65 sun-
day schools was opened in the cities and villages in Ukraine.

On the deep conviction of M. Drahomanov and his asso-
ciates, the activity of public schools should promote the wide-
spread dissemination of elementary education among the
people, and be a means of political enlightenment in order to
"dissolve the eyes of peasant communities and make them so
that they are dared and respected to stand up for themselves"
[2, p. 321]. The organizers and teachers of the first Sunday
schools sought to serve the people and "something, some-
how, and as soon as possible pay the peasant for the fact that
he was fed and studied at his expense" [2, p. 344].

Sunday schools became very popular in the empire and
increasingly became centers for the dissemination of na-
tional ideas and the excitement of public consciousness.
A special government commission attested activities of sun-
day schools as generating "political nihilism" and free-think-
ing, which resulted in the ban on sunday schools by the royal
decree of July 10, 1862. In this regard, the future educator
in his autobiographical remarks noted that tsarism gave "a
new impetus to the revolutionary mood of young people, es-
pecially in the capitals" [2, p. 213].

A little later, instead of banned sunday schools, at the end
of 1862 in Kiev a Temporary Pedagogical School was estab-
lished for the training of village teachers in order to confront
the polonization of the population of the Pravoberezna
Ukraine. Among the six students who agreed to teach free
training courses, was M. Drahomanov. First, classes were
conducted in the Ukrainian language, later — in the state lan-
guage (in Russian), and then in the Church Slavonic. During
this period, the young teacher also arranges a special text-
book for the implementation of the language transition —
"Reader", forming a section on geography.

Shortly after charges of "nihilism" and spreading the
ideas of "Ukrainian separatism" school was closed and
M. Drahomanov as one of its most active figures taken un-
der close police surveillance. The University initiated the first
samples of pedagogy, methodology, practical classes in
high school courses, necessary for future pedagogical activ-
ities. The experience of teaching professors at the University
(S. Gogotsky, M. Bunge, V. Shulgin etc.) M. Drahomanov
and other students used in gymnasiums, a teachertraining
schools, Sunday schools for the adult population.

For certain scholastic teaching at the Faculty of History
and Philology, M. Drahomanov made a good taste of inde-
pendent research work, and this could not fail to fall into the
eye of V. Shulgin, a professor of general history. True, his
proposal to leave M. Drahomanov at the department to a
professor's rank was taken into account only later. And im-
mediately after graduating from the University (in the spring
of 1863), in order to help educate his brother and sister, he
had to go to work as a geography teacher at the Kyiv Gym-
nasium 2. At the same time, the work on preparing the dis-
sertation "Emperor Tiberius" for the right to lecture was
started, which was defended in 1864 and initiated by his sci-
entific attempts to trace the logic of the social process [3].

As a university lecturer, he prepared programs and text-
books, published articles on the issues of school education,
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the formation and development of the national school. M.
Drahomanov's multifaceted and diverse educational and
teaching activities contributed to the formation of his peda-
gogical concept, the holistic vision of the formation and de-
velopment of the individual, the educational process. He bril-
liantly defended his master's thesis on the subject "The
question of the historical significance of the Roman Empire
and Tacitus" and in the same year he took the position of
privat-docent with the right to provide scholarly travel abroad
at the expense of the university. Taking advantage of this
opportunity, almost 3 years (1870-1873), the young scholar
worked in the libraries of Germany, Austria-Hungary, ltaly,
listened to the lectures of leading professors at well-known
European universities — Heidelberg, Prague, Berlin, Vienna.

As noted by the researchers G. Belenk and L. A. Klim-
chik, young contemporaries of M. Drahomanov, students
valued him not only as a scientist, a citizen, but also as a
mentor, teacher of the entire generation of researchers of
the era [1, 5]. In the legacy of M. Drahomanov, a significant
place is occupied by the recommendations for the improve-
ment of higher school education. Drahomanov's proposals
were taken into account in the Bulgarian Law (1890) on
higher education. Pedagogical tact, organicity, pedagogical
power to behave in such a way that "the interlocutors did not
even notice it immeasurably in comparison with the ad-
vantages of pedagogical tact, knowledge of the case, which
was discussed" — the main features that characterized the ed-
ucational democracy of the scientist and teacher M. Draho-
manov. With his publications, Mikhail Drahomanov drew at-
tention to the role of the teacher in the education of a new
man, who would be inherent in democracy, humanism and
patriotism, a high level of national consciousness and, at the
same time, a tolerant attitude towards representatives of other
peoples. Sufficient professional level of teachers can provide
only thorough preparation. After graduating from the peda-
gogical faculty, the teacher must take care of self-education.

M. Drahomanov attached importance to the personality
of the teacher in the educational process. It can not be re-
placed by new methods of teaching, nor books. After all, in
addition to knowledge, he gives the part of his own soul to
the children. The efficiency of education and upbringing can
only be guaranteed by a sincere, friendly relationship be-
tween the teacher and the students. Students should listen
to the teacher of respect for him, to know that his claims are
just and aimed at goodness. These requirements should
have a clear and understandable purpose for the child, be
feasible. As a teacher, M. Drahomanov always sought to es-
tablish an active interaction with the student audience. First
of all, it concerned teaching sessions that took place in the
form of lectures. According to M. Drahomanov, at the lecture
the student should, first of all, to actively perceive and com-
prehend the material, rather than mechanically record it,
leaving the understanding for "later" [4]. He reflected on the
fact that during the recording by the students of the content
of the lecture (notes), the teacher can not see the eyes of
his listeners (because they are focused on recording mate-
rial), and therefore can not see and understand the reaction
to this or that opinion expressed.

The recording process violates visual contact, distracts
from the logic of presentation, makes it difficult to actively
perceive the training material. M. Drahomanov was thinking
about how to make an active student and a thoughtful inter-
locutor, rather than a passive recording thoughts and ideas
[1]. While teaching at Sofia Higher School, he found a way
out. At his classes, students actively listened to lectures.
Asked questions, sometimes controversial and often simply
enthusiastically perceived emotionally rich stream of infor-
mation, admiring both the content and the passion of his

presentation. The lectures were vivid, as the teacher widely
used the artistic word, quoted the historical sources and
thoughts of the classics. At the end of the classes, each stu-
dent who attended the lectures by professor M. Draho-
manov received from his assistant a brief summary of the
lecture, prepared in advance by the teacher and scraped
specially for the students.

For many students, this served as an auxiliary stimulus
for attending lectures, and helped to prepare better for the
exam. MP Drahomanov taught his students to think for what
the educational material was building on the basis of the for-
mulation and solution, together with the student audience, of
problematic issues [4]. Short-term discussions, guided by
the teacher, gave an acute the lectures of the scholar,
showed that history is not dead by science, but is closely
connected with the present, affects it and puts forward com-
plex issues of a moral nature, which has solved which one
can change life for the better. A large number of listeners in
the audience did not allow the professor to use the tech-
niques of individualized instruction. His lectures attracted
even students from other faculties. The audience where the
lecture took place was often so full that students could not
sit on the benches and stood along walls and doors. The
thoroughness of the preparation for the training sessions,
the emotionality and imaginative presentation, respect for
the students distinguished him among other teachers. The
young privat-docent, and later thr assistant professor of the
University, tried not so much to teach (and teach as others
did), as much to help a young man become better, to delib-
erately orient in life to choose the right path. M. Drahomanov
sought to establish with the students a didactic, but not men-
torial interaction. It was based on trust in person, belief in
the best in man, and belief that it was young people, edu-
cated and consciously active, that could change the world
for the better. When the fate forced M. Drahomanov to leave
Ukraine in 1876, he was engaged in literary and publishing
activities in Geneva, and subsequently continued his teach-
ing at the Sofia Higher School, the future of the Sofia Uni-
versity. In 1889, he accepted the proposal to go to the de-
partment of general history of this educational institution.
Professor Drahomanov taught his students to think, for this
he built the educational material on the basis of setting and
solving problems, together with the student's audience.

As a historian, Drahomanov contemplates his subject
and pedagogical positions. For him, dates, military signifi-
cance was not important, but the history of thought, culture,
education were important. M. Dragomanov, as a lecturer,
wanted to inform the audience about the state of education,
the humanism of the era. The ideas of upbringing were the
freedom of the individual, labor for the people, education,
love and knowledge of the land,t heir language. Among his
former students are Ukrainian and Bulgarian scholars, liter-
ary critics, teachers.

Conclusions. Thus it can be argued that the pedagogi-
cal ideas of M. Drahomanov formed under the influence of
his teachers — the famous teachers of the Poltava Gymna-
sium K.Y. Polevich and O. I. Stronin, M. |. Pyrohov. Practi-
cally they were already reflected in the organizational and
pedagogical activity of M. Drahomanov, a student of the St.
Volodymyr Kyiv University, a teacher of sunday schools. In
pedagogical works M. Drahomanov raised the problems of
the development of the national school, the rights of the
Ukrainian people to educate children in their native lan-
guage, the creation of textbooks for national schools, the ed-
ucation of children on the basis of scientific knowledge, the
study of foreign languages. The idea of the nationality of ed-
ucation and upbringing was grounded by him in various
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ways in many works. In the pedagogical heritage of M. Dra-
homanov, the leading role is played by the problems of
school, education, teaching in the Ukrainian language, and
their role in the development of Ukrainian national culture.
He researched the development of the political life of the
Ukrainian people. The scholar scientifically confirmed that
the Ukrainian people in the historical past had a significant
cultural development and stood at the level of other Euro-
pean countries.
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BYEHHSA M. N. APATOMAHOBA MPO BOOCKOHANEHHSA YHIBEPCUTETCbKOI OCBITU

Po3ansinymo numaHHsi e00CKOHaseHHs1 yHisepcumemcbKoi oceimu e Haykoeomy AopobKy yKpaiHCbK020 nedazo2a, nosimuyHozo disiya, docii-
OHuka ececeimHboi i eim4u3HsaHoi icmopii M.I. pazomaHoea. Buknadaybka OdisinbHicmb M. 1. [pacomaHoea e HeOlinbHili wkosi, neda2o2ivyHil
wkoi, 2iMHa3ii, yHieepcumemi cmana eaxsueuMm YUHHUKOM cmaHoesieHHs1 neda2o2iyHo20 ceimoansidy i neda2o2i4HOi npakmuku, supobrieHHs1 Oy-
MKu i cmaeneHHs1 do npobnem oceimu. MedazoeiyHi no2nsadu ma idei M.I1. JpacomaHoea micHO noe'sizaHi 3 lio2o i0eos102i4HUMU, HayKO8UMU Mo2JIsi-
damu ma 2pomadckkoro disinbHicmio. [locnidxeHo, wjo y nedazoeiyHili cnaduwjuHi M. JpacomaHoea npoeidHe Micye nocidaromb npobriemMu wkosnu,
oceimu, euknadaHHs1 yKpaiHCbKOI MOBOI0, iXHS1 POJib y PO38UMKY YKpaliHCbKOI HauyioHanbHOI Kynbmypu. 3HayHy yeaay e4yeHull i nedazoe npudinse
npo6rnemam euxoeaHHsI NiGpPocmaro4020 NoKoniHHA. Y cnadwjuHi M. I1. [pacomaHoea 3HaYyHe Micye nocidaromb pekomeHOayii 600CKOHaNIeHHS YHi-
eepcumemcbkoi oceimu. lMponosuyii M. QpazomaHoea 6ynu epaxoeaHi 8 3akoHi Bonzapii (1890) npo suwy wkony. Ceoimu ny6nikayiasmu Muxaino
HApazomaHoe npueepmae ysazy Ao posii 4umers y euxoeaHHi HO80i JIl0AuHuU, SIKili 6yu 6 npumamaHHi 0eMOKpamuy4Hicmb, 2yMaHi3m i nampiomus3m,
eucokuli pieeHb HayioHanbHoi ceidomocmi i eoOHO4Yac mosiepaHmMHe cmaesieHHs1 8o npedcmaeHukie iHwux Hapodie. BiH cxunsiecsi 0o AyMKu, w0
docmamHil npogbeciliHuli pieeHb e4umerie Moxe 3abesneyumu suwe rpyHmoeHa nid2omoekxa, a nicns 3akiH4eHHs1 neda2o2iyHo20 ¢hakynbmemy
8iH nosuHeH d6amu npo camooceimy, camoedocKoHaneHHss mowyo. M. [JpacomaHoe npazHye 0o ecmaHoe8s1eHHs 3i cmydeHmamu dudakmu4Hoi e3a-
emodii. Y if ocHoasy eiH noknadae doegipy Ao ocobucmocmi, 8ipy 6 Halikpauje 8 JII0OUHI i 8Me8HeHicMb 8 MoMy, W0 came Mos100b, oceiyeHa i ceidomo
akmueHa, 30amHa 3mMiHumu ceim Ha kpawie. BazamoacnekmHa i pisaHomaHimHa npoceimHuybka ma euknadaybka dissnbHicms M. [JpacomaHoea cripu-
sna ¢hpopmyeaHHIo lio2o neda2o2iyHoi KOHUenuyii, yinicHozo 6a4eHHsI cmaHo8J 1eHHs Ui po3eumKy ocobucmocmi, 0c8imHbL020 npoyecy.
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VALUE EDUCATION CONTENTS IN UKRAINE COMPREHENSIVE
SCHOOLS: THEORY AND PRACTICE

With the regard to reform undergoing in Ukraine ("Nova Ukrainska shkola" (New Ukrainian school), the author highlights urgency of
value education contents review. Due to, to its clear understanding and effective implementation in real school settings. The issue is
relevant for many reasons, among which are: teachers’ blurred understanding of the whole value education mechanism and its integral
parts; learning outcomes at Ukraine comprehensive schools remain as priority; minor attention is paid to well-round education; extra
curriculum activities in comparison to other democratic societies are artificial, as well as insufficient. Many of the debates also set around
particular value education framework for all comprehensive schools to follow, due to "National value education curriculum for children
and young adolescents” as statutory guidance is not used widely. As far as recent Ukrainian education system is on its molding stage
and value education contents is its focal point, national schooling, based on holistic, effective basis as well as elapsed experience of
schooling in developed countries, where educational ‘know-hows' occurred progressively, make a particular interest. The case of Japan,
for instance, worldwide known for meritocratic nature of its society, could provide an opportunity to look at effective schooling, as well as
at successful collaboration of "parents — school — caring community" triad.
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Formulation of the problem. Recent schooling in
Ukraine, aimed at patriotic and developmental domains, re-
quires value education revision, as well as its adequate or-
ganization at all (family-school-community-government) lev-
els. The issue of value education contents, in particular, is
relevant for many reasons, among which: lack of altruistic
interactions between all school participants; teachers'

blurred understanding of the new model of schooling (value
education is still considered as a sphere of responsibility of
some school authorities and homeroom teacher); minor at-
tention to well-rounded education, its poor resourcefulness;
no community service; schoolchildren's low rate involvement
in prosocial activities; general antinomy in Ukrainian society;
the detachment of pedagogic theory from real practice.
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